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Abstract:

Sustainable development has become one of the main concerns of world politics and political
science discussion when societies struggle with such complicated problems as economic disparity,
environmental destruction and social exclusion. With the implementation of the Sustainable Development
Goals (SDGs) in 2015, the United Nations developed a comprehensive framework, which is meant to
enhance balanced development in the economic, social, and environmental aspects. Higher education
institutions are generally considered to be central in achieving these objectives since they mould future
professionals, create researches, and shape values in the society. In this respect, the role of commerce
education takes a very prominent place since it is directly related to the economic systems, corporate
governance, and business decision-making processes.

The paper is a critical look into the degree that commerce education can help in sustainable
development and fulfilment of SDGs. Based on theoretical postulations, such as Human Capital Theory,
Stakeholder Theory, and Triple Bottom Line framework, the paper addresses the possibility of
incorporating sustainability principles into the curricula and pedagogy of commerce. It also examines
whether business education can be used to facilitate responsible corporate behaviour, ethical leadership
and sustainability-focused entrepreneurship. At the same time, the article assesses the weakness of the
traditional commerce education that has traditionally focused on maximisation of profits and shareholder
value without considering the environmental and social aspects.

The results also highlight the significance of curriculum reform, interdisciplinary methods of
learning and increased integration between universities and industry. Commerce education can prepare a
future generation of business leaders who will be able to reconcile economic development with
environmental stewardship and social responsibility by endow with sustainability-oriented knowledge and
skills. The paper concludes by saying that the reinvention of the teaching of commerce is one of the crucial
ways to help in generating sustainable development in the twenty first century.

Keywords: Sustainable Development, Commerce Education, Sustainable Development Goals,
Sustainability Education, Corporate Responsibility.

Introduction: have increased the rate of environmental

The idea of sustainable development has degradation, resource depletion, and social
become one of the challenges that the twenty-first imbalances. As a result, sustainable development
century has made. The high rates of economic has become a concept whose relevance in
growth, globalisation, and technology change academic and policy circles has increased with
have seen the standards of living increase in most time.

parts of the world, but, on the other hand, these



http://www.ijaar.co.in/

I[JAAR

Vol. 7 No. 26

ISSN - 2347-7075

Sustainable development was officially
defined by Brundtland Report as a development
that fulfils the current needs without reducing the
capacity of the future generation to satisfy their
needs (World Commission on Environment and
Development, 1987). Further on this idea, the
United Nations presented the 2030 Agenda of
Sustainable Development, comprising seventeen
Sustainable Development Goals aimed at solving
global challenges of economic, environmental,
and social nature (United Nations, 2015).

These objectives will need concerted
action by governments, industries, civil society
and educational institutions to achieve them. The
role of universities is especially significant due to
the fact that university is a knowledge creation,
innovation and human capital development
centre. Besides generation of sustainability issues
research, tertiary institutions of higher learning
equip future professionals to handle such
sophisticated global problems.

In this larger academic environment,
commerce education has a strategic position.
Accounting, finance, €conomics, and
management are examples of disciplines that have
a critical impact on organisational behaviour,
economic policy and decision making within a
corporation. This implies that, the values and
competencies developed in the course of
commerce education have significant implications
on sustainable development.

Although it is important, traditional
commerce education has been criticised in many
cases to focus on financial performance and
shareholder value without paying much attention
to environmental sustainability and social
responsibility. To address these fears, researchers
have given more and more attention to embedding
the concept of sustainability in the course of
business and commerce (Beamond et al., 2024).

It 1s against this backdrop that the current

paper critically assesses how commerce education

can be used to facilitate sustainable development
and help in the realisation of the Sustainable

Development Goals.

Research Objectives:

The main aim of the research is to
examine the correlation between education in
commerce and sustainable development in the
reality of higher education.

The specific objectives are:

1. To explore the conceptual association
between sustainable development and
higher education.

2. To examine the theoretical bases of the
relationship between commerce education,
and sustainable economic development.

3. To test the role of commerce education in
the realisation of Sustainable Development
Goals.

4. To critically evaluate the weaknesses of
traditional commerce education towards
dealing with sustainability issues.

5. To suggest the strategies of enhancing
sustainability-oriented commerce

education.

Theoretical Framework:

The need to study the connexion between
commerce education and sustainable development
requires a comprehensive theoretical foundation.
There are a number of theoretical views that
explain the impact of education in economic
behaviour, and

systems, organisational

sustainability outcomes.

Human Capital Theory:

Human Capital Theory focuses on the
importance of education as a way of increasing
productive power of the individuals and the
society. According to Becker (1964), education

investments enhance growth of economy and
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social development by increasing = skills,
knowledge and competencies.

Within the framework of sustainability,
the education of commerce is relevant to human
capital through the -elaboration of skills in
financial management, organisational leadership
and business strategy. These skills allow
graduates to shape up the economic systems and
encourage good business behaviours.

Nevertheless, it is pointed out by critics
that conventional understanding of the Human
Capital Theory focuses on economic productivity
and overlooks the wider perspective of social and
environmental aspects (Tilak, 2002). Thus, the
contemporary business education will have to go
beyond economic efficiency and embrace the

notions of sustainability and moral responsibility.

Stakeholder Theory:

Another valuable approach to the analysis
of business-society relationship is Stakeholder
Theory. As Freeman (1984) says, organisations
must put into consideration the interest of all the
stakeholders, such as employees, communities,
customers and the environment and not just the
profit of the shareholders.

This view has major ramifications on the
field of commerce education as it will influence
students to consider business judgments based on
their impact on society at large. The integration of
stakeholder views in the business education
curricula would help develop ethical leaders,
corporate  accountabilities, and responsible

governance.

Triple Bottom Line Framework:

The Triple Bottom Line approach also
continues to consolidate the concept of
sustainability into the business operations.
Elkington (1997) suggested that organisational

performance be measured using three related

dimensions of economic prosperity, protection of
the environment and social equity.

By bringing this framework to the
commerce learning programme, students are now
able to embrace a more integrated perspective of
what business success entails. Instead of paying
attention to the monetary performance only,
students are taught to think regarding the
environmental and societal impacts of corporate

operations.

Higher Education, Sustainable Development:

The institutions of higher education have
a central role to play in driving sustainable
development due to their educational mandates,
research  activities and their community
interactions. Universities have the agency to
promote sustainability by creating knowledge,
creating innovation, and defining the value
systems of future professionals.

Modern academic literature emphasises
that sustainability education is to go beyond the
scope of environmental sciences and be integrated
into business and management education
(Machado and Davim, 2023). Universities can
teach sustainability concepts in courses about
commerce to prepare students to face complex

economic and environmental issues.

Theoretical Approach of the Research:

The current conceptual model of the field
outlines the streams within which commerce
instruction promotes sustainable progression
through interconnected processes.

Commerce education lays the groundwork
with the fundamental knowledge base through
acquiring knowledge in business management,
economic systems and financial practises. Three
pivotal components support this base.

To begin with, curriculum integration
incorporates the notions of sustainability such as
corporate social responsibility and environmental
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accounting, ethical governance, in subjects of
commerce.

Secondly, skill development equips
students with financial management, entrepreneur
skills and strategies.

Thirdly, practical exposure is provided
due to experiential learning and collaboration
with industries that provide exposure through
internships, case studies, and partnering with
organisations that use sustainable practises.

Combined, these factors contribute to the
implementation of sustainable business processes,
which include responsible use of resources,
ethical management, and social responsible
entrepreneurship. In the end, these practises
facilitate the achievement of the Sustainable
Development Goals especially those that relate to
quality education, economic growth, and

responsible consumption.

The contribution of Commerce Education
towards the attainment of Sustainable
Development Goals:

The study of commerce plays a significant
role in developing the knowledge, attitudes and
skills of future business experts. Through the
incorporation of the concept of sustainability in
the curricula, the programmes of commerce shape
the organisational strategies of economic growth
and corporate responsibilities.

An example is the sustainable finance
course that encourages students to evaluate
investment opportunities based on both financial
and environmental and social effects. In the same
vein, entrepreneurship education has the potential
to create new business strategies to solve societal
problems and create value through the economy
(Rosario and Raimundo, 2024).

In addition, the integration of the
Sustainable Development Goals into the business
enhances the

education framework

comprehension of the nexus between corporate

strategies and the overall results in the society
(Tomasella et al., 2024). Under these initiatives,
the education of commerce can be central in
enhancing the development goals at the

international level.

Critical Discussion:

Despite its potential, there are several
obstacles to progress in commerce education,
which face the challenge of sustainable
development. Conventional business educational
institutions have traditionally advanced profit
maximisation and shareholder value as the
fundamental objective of corporate organisations.
This has been criticised as having led to
environmental destruction and social injustice due
to this narrow focus (Banerjee, 2008).

Also, most universities have just started
incorporating the sustainability concepts in
commerce programmes. The other challenge is
the need to have interdisciplinary approaches to
sustainability education. The issues of sustainable
development are inherently complex, and they
require mental contributions of economics,
environmental science, sociology and the public
policy.

To deal with these issues, requires
innovative  pedagogical models, including
problem-based learning, community initiatives,
and industry collaborations, which allow students
to gain sustainability concepts in real-life settings.
Recommendations:

Several policies can strengthen the
position of commerce education to promote
sustainable development.

To begin with, universities ought to
incorporate sustainability principles in all the
subjects of commerce instead of treating them as
obligatory peripheral material.

Secondly, organisations ought to promote
experiential ~ learning

through  internship
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programmes, case studies, and group projects
with organisations that practise sustainability.

Third, colleges should encourage studies
on sustainable business models, responsible
finance and social entrepreneurship.

Lastly, policy makers in education need to
support the changes in the curriculum, which are
based on sustainability, interdisciplinary learning,

and a global perspective.

Conclusion:

Sustainable development is one of the
leading issues that face modern society. The
awareness of the Sustainable Development Goals
also requires radical changes in economic
systems, business behaviour, and social
perceptions.

Commerce education has a central role in
this change in that it influences the knowledge
and perception of business leaders in the future.
Commerce education can support responsible
economic behaviour, ethical leadership and
sustainable entrepreneurship through
incorporating  sustainability  principles  into
curricula and pedagogical practise.

However, achievement of this potential
requires fundamental changes in institutions of
higher learning. Universities need to go beyond
the paradigms of profit-driven models and move
towards interdisciplinary and sustainability based
educational models.

Finally, the reformulation of commerce
education represents an important channel to a
sustainable development and more sustainable

and equitable economic systems.
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Abstract:

The introduction of the National Education Policy (NEP) 2020 represents a landmark reform in
India’s education system and aims to transform the structure, governance, and quality of higher education.
The policy promotes multidisciplinary learning, flexibility in academic programs, skill-based education,
and enhanced research culture in universities and colleges. Commerce education occupies a crucial
position in the Indian higher education system because it prepares students for professions related to
finance, accounting, banking, business management, and entrepreneurship. Therefore, reforms introduced
through NEP 2020 have significant implications for the development of commerce faculty and the
employability prospects of commerce graduates. This paper examines the implementation of NEP 2020 in
Indian higher education and analyses its implications for faculty development and employment
opportunities in the commerce stream. The study is descriptive in nature and based on secondary data
obtained from policy documents, research articles, government reports, and academic literature. The
findings indicate that NEP 2020 provides opportunities for modernization of commerce curricula,
integration of digital and analytical skills, and strengthening of industry—academia partnerships. However,
successful implementation requires adequate institutional support, faculty training programs, technological
infrastructure, and effective policy monitoring. The study concludes that if implemented effectively, NEP
2020 can significantly enhance the quality of commerce education and improve the employability of
graduates in India.

Keywords: NEP 2020, Higher Education, Commerce Education, Faculty Development, Employability,
Curriculum Reform.

Introduction:

Higher education plays a vital role in
shaping the intellectual, social, and economic
progress of a nation. In India, higher education
institutions have historically contributed to the
development of skilled manpower required for
economic growth and social development.
Among various academic streams, commerce
education has been particularly significant
because it prepares graduates for careers in
business, finance, accounting, banking, and

entrepreneurship.  Despite  its  popularity,

commerce education in India has faced several
challenges in recent decades. Many scholars have
pointed out that traditional teaching methods
often emphasize theoretical knowledge rather
than practical skills required by industries. As a
result, graduates sometimes struggle to meet the
expectations of modern employers. This gap
between academic learning and employment
requirements has been widely discussed in
educational policy debates. In response to these
concerns, the Government of India introduced the
National Education Policy 2020 with the aim of
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transforming the entire education system. NEP
2020 emphasizes flexibility in academic
programs, multidisciplinary learning, digital
integration, research promotion, and the
development of employability skills among
students. These reforms have direct implications
for commerce education because the discipline is
closely connected with economic activities and
business practices. The implementation of NEP
2020 also affects the professional roles and
responsibilities of commerce faculty members.
Teachers are expected to adopt innovative
pedagogical approaches, participate in research
activities, collaborate with industry experts, and
mentor students for career development.
Consequently, faculty development becomes a
key  component of  successful  policy
implementation. In this context, the present study
attempts to examine the implications of NEP
2020 for commerce faculty development and
graduate employability. The study also explores
the opportunities created by policy reforms and
the challenges that institutions may face during

the implementation process.

Objectives of the Study:

1. To examine the major reforms introduced
by NEP 2020 in Indian higher education.

2. To analyse the role of NEP 2020 in the
professional development of commerce
faculty.

3. To study the impact of NEP 2020 on skill
development and  employability  of

commerce graduates.
4. To identify the opportunities and challenges
in implementing NEP 2020 in commerce

education.

Hypotheses of the Study:

Hi: Implementation of NEP 2020 has a positive
impact on the development of commerce faculty
in higher education institutions.

H:: Implementation of NEP 2020 significantly
improves the employability opportunities of

commerce graduates in India.

Research Methodology:

The present research paper is based on a
descriptive research design using secondary data.
The study mainly examines the implementation of
NEP 2020 in Indian higher education and its
implications for commerce faculty development
and employability. Secondary data were collected
from reliable sources such as the National
Education Policy 2020 document, reports of the
Ministry of Education, publications of the
University Grants Commission (UGC), research
articles, books, journals, and government reports
related to higher education reforms. Relevant
information from these sources was carefully
reviewed, classified, and analysed to understand
the policy provisions, opportunities, and
challenges associated with the implementation of

NEP 2020 in commerce education in India.

Review of Literature:

Several scholars have examined the
relationship between higher education reforms
and employability outcomes. According to Tilak
(2018), the expansion of higher education in India
has improved access to education but has not
always ensured quality and relevance. Similarly,
Agarwal (2021) emphasized that -curriculum
modernization and skill development are
necessary to improve graduate employability.
Research on commerce education suggests that
many programs still rely heavily on theoretical
instruction. Reddy (2022) observed that
commerce graduates often lack practical exposure
to industry practices such as financial analytics,
digital accounting, and entrepreneurship.
Therefore, curriculum reforms are essential to
bridge the gap between academic training and
professional requirements. Studies on faculty
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development highlight the importance of
continuous professional training. Singh and Kaur
(2023) argued that teachers must regularly update
their knowledge and pedagogical methods to
maintain academic quality. Faculty development
programs, workshops, and research opportunities
can significantly improve teaching effectiveness
and student learning outcomes. Recent literature
on NEP 2020 indicates that the policy introduces
several structural reforms in higher education.
These include multidisciplinary institutions,
flexible degree programs, and stronger research
ecosystems. Scholars believe that these changes
can improve both the quality of education and the
employability of graduates if implemented
effectively. Overall, existing literature suggests
that educational reforms must focus on
curriculum relevance, faculty development, and
industry collaboration in order to achieve
meaningful improvement in higher education
outcomes.
Implications for Commerce Faculty
Development:

The implementation of NEP 2020 brings
significant changes in the professional roles and
responsibilities of faculty members in higher
education institutions. Commerce faculty, in
particular, are expected to adapt to new
pedagogical approaches, curriculum structures,
and technological advancements introduced
through the policy.

One of the major implications of NEP
2020 for faculty development is the shift toward
outcome-based and student-centered teaching
methods. Traditional lecture-based instruction is
gradually being replaced by interactive learning
strategies such as case studies, project-based
learning, group discussions, and experiential
learning activities. Commerce faculty must

therefore develop new teaching skills that

encourage critical thinking, problem solving, and
analytical reasoning among students.

Another important aspect of faculty
development under NEP 2020 is the integration of
digital technology in teaching and learning
processes. The policy emphasizes the use of
online learning platforms, digital resources, and
virtual classrooms to enhance educational
accessibility and quality. Commerce teachers
must acquire digital competencies that enable
them to use modern teaching tools, data analysis
software, and online assessment systems
effectively.

The policy also promotes interdisciplinary
learning, which encourages collaboration among
different academic departments. Commerce
faculty may increasingly interact with faculty
from economics, management, statistics, and
computer science to design multidisciplinary
courses. This approach expands the intellectual
horizons of teachers and enables them to integrate
diverse perspectives into their teaching practices.

Research and innovation are also
important components of faculty development.
NEP 2020 encourages universities and colleges to
create a strong research culture by providing
financial support, infrastructure, and institutional
encouragement  for  scholarly  activities.
Commerce faculty can engage in research on
topics such as financial markets, digital business
models, corporate governance, and sustainable
business practices.

Despite these opportunities, several
challenges remain. Many institutions lack
adequate resources for faculty training programs,
research funding, and technological
infrastructure. Furthermore, some teachers may
find it difficult to adapt to rapid changes in
teaching methods and curriculum design.
Therefore, continuous professional development

programs and institutional support are essential
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for enabling faculty members to successfully
implement the reforms introduced by NEP 2020.
Implications for Commerce Graduate
Employability:

Employability has become a major
concern in contemporary higher education
systems. Employers increasingly expect graduates
to possess not only academic knowledge but also
practical skills, professional competencies, and
adaptability to changing economic environments.
The National Education Policy 2020 addresses
this concern by emphasizing skill-based learning,
internships, and industry collaboration.

Commerce education plays a vital role in
preparing students for careers in various sectors
such as banking, finance, insurance, taxation,
business management, and entrepreneurship. The
reforms introduced through NEP 2020 aim to
enhance the relevance of commerce curricula by
integrating practical training and industry-
oriented courses. For example, students may
study subjects related to financial analytics,
digital accounting systems, business data analysis,
and entrepreneurship development.

The policy also encourages experiential
learning through internships, field projects, and
industry visits. These activities provide students
with opportunities to apply theoretical knowledge
in real-world situations and gain practical
experience before entering the labour market.
Such exposure helps students understand
workplace expectations and develop professional
skills such as teamwork, communication, and
problem-solving.

Another
employability under NEP 2020 is the promotion

important aspect of

of entrepreneurship. The policy encourages
higher education institutions to establish
innovation centres and incubation hubs where
students can develop business ideas and receive
mentorship from industry experts. Commerce

students, who already possess knowledge of
finance and business management, can benefit
greatly from such initiatives.

Soft skills and ethical values are also
emphasized in the policy framework. Employers
often consider qualities such as leadership,
integrity, and adaptability when recruiting
graduates. Therefore, commerce programs must
incorporate training in communication skills,
ethical decision-making, and professional
behaviour.

Despite these positive developments,
challenges remain in ensuring equitable access to
employability opportunities. Institutions located
in rural or economically weaker regions may face
difficulties in establishing strong industry
partnerships or providing modern training
facilities. Addressing these disparities will be
essential for ensuring that the benefits of NEP

2020 reach all sections of society.

Implementation Challenges:

While the National Education Policy 2020
provides a comprehensive roadmap for
transforming higher education in India, the
process of implementation presents several
practical challenges. One of the primary
challenges is the readiness of educational
institutions to adopt the structural and
pedagogical changes proposed in the policy.

Many colleges and universities currently
operate with limited financial resources and
infrastructural facilities. The introduction of
digital learning platforms, interdisciplinary
programs, and research initiatives requires
substantial investment in technology, libraries,
laboratories, and faculty training programs.
Institutions with limited funding may struggle to
implement these reforms effectively.

Another challenge relates to faculty
preparedness. Teachers who have long relied on
conventional teaching methods may find it
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difficult to transition to outcome-based education
and digital learning environments. Continuous
training programs and professional development
workshops are necessary to equip faculty
members with the skills required for modern
teaching practices.

Administrative and regulatory
complexities also  pose obstacles  to
implementation. Higher education institutions
must coordinate with multiple regulatory bodies
such as the University Grants Commission and
state education departments. Ensuring smooth
coordination and avoiding bureaucratic delays is
essential for timely implementation of policy
reforms.

Regional disparities represent another
significant challenge. Educational institutions
located in metropolitan areas often have better
access to resources, industry networks, and
technological  infrastructure = compared to
institutions in rural or semi-urban regions.
Bridging this gap is crucial for ensuring equitable
development of higher education across the
country.

Furthermore, monitoring and evaluation
mechanisms must be strengthened to assess the
progress of NEP implementation. Without
effective monitoring systems, it may be difficult
to measure whether the intended reforms are
actually improving teaching quality, research

output, and graduate employability.

Recommendations and Strategic Measures:

In order  to ensure effective
implementation of NEP 2020 in commerce
education, several strategic measures must be
undertaken by  policymakers, educational
institutions, and faculty members. These
measures can help overcome existing challenges
and maximize the potential benefits of the policy.

First, institutions should prioritize faculty

development programs that focus on modern

pedagogical techniques, digital teaching tools,
and interdisciplinary knowledge. Workshops,
training sessions, and online certification courses
can help teachers upgrade their professional skills
and adapt to new educational practices.

Second, stronger collaboration between
higher education institutions and industry
organizations should be encouraged. Partnerships
with banks, financial institutions, corporate firms,
and start-up companies can provide students with
internship opportunities, practical training, and
career guidance. Such collaborations can also
help faculty members stay updated with current
industry trends.

Third, investment in digital infrastructure
is essential for modernizing the education system.
Colleges and universities must develop smart
classrooms, digital libraries, and online learning
platforms that support interactive and flexible
learning environments. Government funding and
public—private partnerships can play an important
role in achieving this objective.

Fourth, research culture must be
strengthened by providing incentives for faculty
research and publication. Research grants,
academic conferences, and collaborative research
projects can encourage faculty members to
contribute to knowledge creation in the field of
commerce and business studies.

Finally, regular evaluation of policy
implementation should be conducted to ensure
accountability and continuous improvement.
Feedback from students, teachers, and industry
stakeholders can help policymakers identify areas

that require further attention and refinement.

Conclusion:

The National Education Policy 2020
represents a transformative initiative aimed at
revitalizing the Indian higher education system.
By promoting flexibility, multidisciplinary
learning, skill development, and research culture,

10
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the policy seeks to align academic education with
the demands of a rapidly changing global
economy. For commerce education, the policy
creates significant opportunities to modernize
curricula, enhance faculty competencies, and
improve the employability prospects of graduates.
However, successful implementation requires
coordinated efforts from government authorities,
educational institutions, faculty members, and
industry stakeholders. If these reforms are
implemented  with
institutional support, NEP 2020 has the potential
to significantly strengthen the quality and

adequate planning and

relevance of commerce education in India and
contribute to the development of a skilled and

innovative workforce.
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TTTet TATOAT 0T AT, AT Tt TATIT
Tk TERA IUCTsd e qUI ATV STHIA TS
TN T Tozeht Q0T AT I FHLUATT AT,
A hIBTd ETHTISIoh ITEiHT forshreenor,
TSI T JTEREAT HIaS+eh  GRoTeRIe
T stk SR fHeTa.

TRATH A ool TITeruTTa foeam:
fremdts smfor weTfrEmeEt=t ame:

TR AHAEed 3o equr &
ey foedr @wren e, fommdis s
HETfaTei=l §&a HIgar JHIONG STl 3Tgd
AMes Iea Rrewr ARk s AlREEe
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AFIMEIFOT  (democratization of education)
gl A gd fofowr wmwiiSes ardyeidie
foremeatar S=a freome d@eft Suctew smeRm
AT, AT FUIA HHedT forearres et it
ST, T TR GioreT ST 7 F FiRTfara

LTIl AT a1 AT el T e ST

wTawen forermdtateh it
AT G STE=al ESieATETa!
CIEEIEEAERICRUNRIRER LI e A TRl

TTErt 359 Rrgrumen faean:

g0 W1 TR WAl AT
IAREAT AEETh  TATARAE A& hisd
el STl T TSI IMe ST et
WTEishe Tl we foet S, aRomt 3tk
Tl foemdieme amTiee  STEAT I
TETH UTAcaR HATfed ITaees HesamT faud.

Soo forerondier graTTe YT HE:
AT T TR

T ST wAEey e fIsgeer
SATAYT TTEH IJUASH hed oard. fafererar safor
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TS e STTehet 0T & AT THe
TRIRTOT TS ST STTavh 3T, TSI
AMT  AHeRTE  AERET T |
AT, AT ST FHTSITA foIfar Seshimeie
TTEEEY ST A RO S I

TEA el SeEdE. d  SvaTdIia
(empirical) GG ST fasgworTedes gf¥aRAT=N
TN TSI GIOTETET SATIwIeh Hfedt TTfor
EERICHi I bt NI G E e e L B 2
ATieRleh SXATd. QUeAfEt  SATHING  aROTHHd
(evidence-based policymaking) & WTHTSIH
T ST Hwfor giom=n Ariediat e
SHTOTT STl T,

Tarferearen foremerutien fawm:

et s fafoheaes  fommeoft
(critical thinking) T sfge fafehcden ama
ara. forameff foemm iedentat war Suftera =,
IS, SR fasgwor o sTifor fafee
gEHA JoIHT FO0 AT HRreArar foew
FA. & Sifgeh TR0 SR gemor S
STATEeh AT TSfuamand! Teid Heme 3.
STSTSIER FEHTT G 2.

WRATH T ATHTNTR TTATEHRI STTegT:
Taifea anfder urewe:

IRATHES TSI AT ASETEu=IT
TG TSR T RS AEifed ST wer
T ST, AT AR SIS HNEhT Higa
YHTUMER. TIMEA Yehed Tafaor SATOT ST
TAUET WINE YRTETG O w0 Bid. Ram
ATl eT TTHTISTeR STt demer & fafire st
Hltm%ﬂaﬁ Qﬁﬁ&ﬂﬁ ded HYUAH dlAl HHh
qreTforeR STfor snTfer wafer steeT g Aa.
TEATeHR HATET:

e foemdisimey TeamIehi= AT,
S TTeR, ISRl SAWATERA AT AT

HTGSATA. AT GEATeH: HATGHob AHTISR ST
gxneETrn foeeme gaifeq wear afur stema-=an
TUTeRIaRET T oM 2.

15
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3o TITETUTT! SITSTRIRUT:

o Rrevrr=ar dieear AT
ANd USHTRr=T @eff 3Ucied & Q=T
AEFHAAT  AE W I 99 SR
e e enfiegyer iR AEw
T ST Tohart Sl ATIRTIG, FRU dTfeet ST,
WW:

QNEATOTR JERTRH & SISl AT J=ed ©
ST Tk HeaT AT TR, TTaf3reh aryme
STfereh Stefforer saradisaR wawr  fresfvera
G WiedTed feeame e e I=

Heaforer germom arTfor evuTTenR SUshA:
T TT8ruT &uT 0%0:

T Rreor aRor 2030 WEY SElawIH
fTeoImeR. oIy W SUaTa AT SR, AT dRena
wrafeEr ST e W a Tt e

ATOT A U ieRtor SHugTer W1 foar o1,

ot crafuer srmassy, StiawEmd fEremr
FIOT AN T Tgedt TlhRIsATd 3t A1
quTHey  fYreRuar STifor RTehavaTT Uedime
HAAW Sed AT AT, HHTISGR  JTETHE

TR JETET HU ST HATAT 3:”% TR

T YA AR STWAE HET BIse AR
3T e foet et 3T,
WRATA T AT e e

IRAWefe amIeieh e Jfasr =)
HEETAT BEhHIoR Sacisd HTe. Toh, TG ST
Eaa BN ICICUIICE | EE R CE L )
fefitea ufteds aiamen gusels Toeri=n
srerrarardt fafaer smamdia aewrd sTaws
IS & o1 STcATawdesh 3. Y U,
RS  rmdid d@eneATen Weare feeamd
T SAfee AT giger AT |rToien
e RTETTET foea gis .

WRATA I ATHTRAeR IT&, UTefdrer wmeT etrfor
S foreror : Wt favrw wead:

Sa Rreqormed FERARES i FeER
RATHREAT  JgdIteh S| WIGfTh T
JeAfiier  gare, difger == ST FEE
AIFIMEHET @S Aeare Ay 3T,
TS IT&r STOT TS 2= forei AT 3178, o
T ST AT, AT Hedid HeRITdie 3o
et TSI et fowmme Tt
TS iR foRIY wEETEl SR, WS Wi

16
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TS FETHT S o, wnfefiaTs %,
TSl Mg WERS AT S SRS SR
AT A WERTIA Y qHTSeS o
oI AT ST forsere, fRietor, |rtiSen
AT AT ATHIME Tk ATENEAT TR T A
==t et AT Sfgeh WoRHT TerrseTdier e

I=a RI&TUITG AST A= 19 o
faforer wmTioreR-anfdies arhyfidiar formeatarst
T AfeR FoW el SATe. TR
foramdiai=t wmTfoeR ST STITEsRT AUET W
IS e foe TR, qUATdiet Wfesfias ot
USRS, TSIE, Siqerd 3T Sfome a1
foioey weidiar Srefforeh AfeaT=an foshraTat
T WIS §HfeR STETRa AT
TEdA amIise e Affecamed T
T YIRSt TTehRoT i fawiet 3
I TSl ATed. TR ATNHT 3o f¥reqoma
SHTET HETATEAT STEEHIAT TN ST AT, STeier
Tald mEN ofleeH TEUS Steffuieh  Yehre
ERREDINETC |1 BRI CoIRCT C L O S R R
PRI SIS FISHEN fAfgumm=am dsierehi
STATTcIh eATUreh &ATd W= e forur satur SiTd.

Tifee Fatfed SHIOMT SucTse 3160l & STure Ush
HIMEE TERH e 3OS WA 39wy
TITRAUTTER 9 U SATeT TR, TS f3teqor enor
030 TET WA WINHE 3= fITeq0rTer Tcare
SUITSR. SATMOT Sreffureh Efgeare Qi HTSiHe
TSR ShLUATER WX SUATA ST T8, AU 3o
el Wi U dee FUAEE! FrEl
e SUREAISH] TEvas Hed. [ardiai
Reaforer wree O foskfa wudia. ao
STRTHeh | IR |iieer= T HISial
FOEE O Tohed Tafaw sTEwEE TR,
e e fdfeeied dxmeA Qe
IO ishad SfUeh HIRIdT <01 TeRae 3T,
fefSeet mrem o7for Wk Worst (Open Access)
ST T IUASE hed dl A ITehd.

Tehelld, TS TN ARSI HTHTISToh
o= aeviia o sifse W fasmmma
HEEqU ANEH ool ST, S e refin

ST AHTSITT 2l Rlend.

21, U9, YT Iier 3o FIrerur arrfur |t
MICHELRIRE RIS

D. N. Dhanagare § Y&I@ YR
qHTSIITES AT Rarstt famdier At Fere
BId. I RATdS GTTiSieh Iel 31T S
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Ii=aT Hd Iod Rregur G has IE @A
FOT 3 TG fafereas fommeoft sfor
S, foamdieit YRdE eHNIde aread
LI daTg v 9 i 67 sTeves
ISl dde  AMREAT [N Iy
TSI M 0 ST HATEvTs ST
T ST Rad e,

IS a1 T TR qHTSTeTeT= fafaer
TSI EMEA 0T &t v (field-
based studies) T T foriveam Temifad sat.
AT A AUTSRITENT HIMeM © oAleheal Jerel
SEAT9aiRT Sreciel 37@me. forya: dfea sfor
Teiferd el SeMfediar STvme &0 T

AT AT Hew Ul hded e il

HiSel. qE AT Iod RIET0T=AT ATRIITEIRLITER
faTeromr=a Heft 3uTey & QU AT AHTANTR
Sregforen ERer qEfaul § foemdiei Hedm wded
R ST S WA= Aeee! STgiRad
Iea Treome ST e foemdstEt
fFerferceeh SO Ersi=eiier YfehT A 8% Iohd
(4TI, 8RR 3, ¥3).

CHelld . . g i T
TSR ST 3od RIS Hedad! €I

THTCRTER 307 ST Sreqfireh W= AT aaia
i foemdie saeen foswfaa w saws
STHITE = A 8.

ﬁ-ﬁ&:

EIEISColIE B N i T
ThE wEAr oA onfde fasr sl
T STTHATETS! ST Sfgeh R T
FAA. ARAT=T Hedia difeet ST&dT aArenemel
fafoer sfreemi=l @S BUAEET AT S
el AFEH fod TR, @A A1 wew
VHeH=AT STETRT TTHTISGR STRATT 3Tk STS=uii=T
AT FUET A 3R, HAlGd SE r3ees,
TS HATGT a8 SSRIE Rrefoner foer
ST T STeT=T & QT S AT ST,
=g TTeqT aEqey WTIiNieh ST ST
FSHe] U AAEIIR AR, AHes  eIfhedeh
foremaoften fosm, TamAT o emfor
ARG qedte Haed AT =reT i ¥k,
fagm T S I9 A1 S HE AEe
AU Eqferd fRreroregeeen wWiRdta st
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TRATACT oo [TST0T SATIOT HRTTEETT (5T

T, IURMN JToAR
TG TTEqTq, S1. STTASH HeTl d ATV AETIAeTeTd, eaeT, Jur
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Qe :

T BTG YRATdc 1670 & TS dieie aRrifaeR Alect 376, T5relen gx=ar Tsieaerd
YRATd &0 Gl 399 FIAl.  HRA GHIS  GURE YIS TRIETEe Higenars! Ao fawiva:
TRITHET AlecTrard! @ #3d §d. WIa=H@ RTEaty Aieanard! 3o (s s S deft 3
gt arectt. 1. AraTTes TSR] QiadMEeE A Geiad! fededn e arTaai afedr
I=q RIEvIT=a1 JaTe] e JUATd G4 Had FTeA] HATe. YR TR Toehidid Sheted] fafaer 31e7for erRonyes
I= fReromardt armEerita wiedi1 |rETforE, ST S0 TGS T3 3 TSAHI IR HT T .
afeadrdt I=a RI&vdia ared! G, W JeuTHl Tbar] Al Tcied] I=a R8T HARmamaiae
AleeATa R ST J& ST 3oe 180 SwATEFHE ST Ho UG ATed. 1670 89% HIaT
R0%0 g U SeTfoh GRUT 030 — AT GRVIAT FETH Tl IRANE Ao 3wa Rraomardt wgam
YT Gt IUTed A facied JTed. TETE Fldia gefiAfearare] Rt GRE JsHgS wI
TSI TGl ST 09/ 7ed SR HTe. RIGET AT Aieci=] 3= RI&vd GHd- Ge9rT
YOI SATSIE! ST ST GTHAT FIE1 AR 3T,

FeBta Tee — ATTTEE e, igerr, 3w forervr, grarteres wiaviterar

TEATIAT:

I= foer oaeflenm wey SHfava,
TTHTISTehR-3TTeleh TorehTeTaT ST JuaTd SATIOT o
FHMHAAT AT 0ITd HEqol el SSiTerd,
YA  Gihideh, WIS ST 37T TTeR
fofororar sraom aw s ol amfor fRrerr
T SFE(eAd Heiel B Ty A iRdr=1
foenTaTeRe R0 == Uk Heged foiden o
et TR, €. TR e ¥ AR

AT TH Sterfores Tl e 7t wiehest el
AT, i I=a1 o=t yareTa Jvara. HEwqet
I et sreelt o, srHfua St (T,
STl ST (TEe), Jat ArTEera (i)
1oy Srfelergean siferd dAleheEddIe AfeetiT 3o
TRreroTT STSET TR 3Tgere AT HTed. AT @
IR 3= fregona wrmerertta wfeer=ar wawT,
GEYT 3ATIOT IR TSe3T SATUOM=AT  HTHTIST,
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IheT & ol FHHAAT SIcaTeH QUIT=T SRt
Higuft sheft 3T
WRATT “HRTEET & SITd AT S
T Haerel! et oTe.
- S STt Tt Aiger, fasi: et
STt ST ST e STt Afea.
.« WA ARG FHGad ST
e,
o o7 SATIOT STTfeaETEt AfeT
T Tameier faiar e defaer
sreves faufor o= SaTedAr WEdTET
TERET AT HET ATl Qe 3
fRreroT=an YeTeme ARTEERTTa AiedT Qe wHt
foge A,

ARATAT ool TOTEIUTTRr &TUT SATTOT SATEATe:
TR TOTET0T &RT

R¥e HY AN, HRAM T
fohrE STIfoT wuar dreavamaTdt e e
M@, farmdia fEreqor ST (8% ¢-%R) 3AToT
Tt fRreqor | (TAgd) gR/&¢ T e
ATFRTERT oA W for, qenfyy, et
TR TEAhAT ek EAT TSEAAT STEURT Bl
IS i =T W THEE WSHTEun=aT qwei=
QUITUT e BT ST ATe]
THERTAT Srerfuren Ferrum it foir e

TRy fRreaor | ¢ ¢& ST ATa FHelt
FRIFE (2’%R) Hd TWlaX fof-srammar

FHTOGTT ST AT fITT0TTeR TIuY0T 8T Shigd
T BIAT. % ST I[dehld HigaA=al  Trdi=m o
QT SITefiHos AT

. frgor gk ®RET (RTE), Ro00R, - ¥
aufria wiwd AT aehiel fRreror gifaa
L.

.+ T e 9RO 030 HEA HHA,
THTST AT St TSt aredia JasT ATeR
TR UITA HATAT TR,

AT SI/SmTdy/see formef s

SR TR 0T AT ket et adf Sereqrd
I 3T

oo Treumedt U yE Aiguier
R0319-2¢ UTHH Hige GER el T FUwoT
foge oTTett STE ot qeiea e S SR,
R0R0-3% TIT WRAK I=a Rreoma wfear
T SARIE! @ S (GER) R9.8% 3R
AT qoil €% AR, qATY, HETHEr(TT
HSRIHES  TTEIU Al 3MGeT Ad. ATEfed
STl AfSAT 33.%% ST SY(ed ST g
8¢.%% 3Ted. AT Aeheariaed ¥ fogT Ad

Tehallad  3=d TR0 AR SaRT dATedl

FEAT G AT AT T SR T
T wrEdueT  HHT I T e
forTTfReRRIaTeT S ST1ed. & dawbrEdi= R
TEARMT ATed — 3|1, AT(Aeh, AW -

EhTieh, HITifeTeh TN HeeTer .
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Soot PoreromTdier e srgues: STA-AENG B3 S AT A
Wi feTeR 3TTTUT HEATeHeR ATTHTHAT : ST Aigdel Tl 3. (SIMUTS AT 3R/,

reftor AT, foied: wer S et
TSIy, i I fietr wEeT (HED) SR
TTToT SATOT ST AfeaiaT STiie gua e
TIAE & TR ARG, (TS A0 ATE,
R0R0),
it arrfor erifelen stgeres:

ATEERS  AfEeAT Sgdshar HHT Icu
qreElel Sl SEd.  oae 3= R
aTedt Y, TeT G, ATeqe, Hae ATEE! SR
T T FZeTeT TS e,

Giee &elclel fuqemres e ammaetia

Tl HAT=AT T=aT {31 o ©1d HTeAdId.
DN D D

TeTueTT gerrean Rraoner wae fod S, 354
frerom=a @rerft Tl geftear  fRTeromTeR
foatia afome gran. Rreomer = FEE =
TG SSAEIE]( Feedl AFTH) @ ardl FeupTel
qefte TR gele el ST, SfeeRl o,
ieat=ar == freror Sfor sraEiie e
SATAT-STLTRA HEHTS

i aprd SeRr AT TgdE Ffsa
FLUATA ST HewaT= qfHehT Ssfad. formdiae

R08\). TAHes AT AigeTHT ST 3rfor fofmr
ST AT,
TTATH ASYS

TR ST 9 ST glodr 3
T, Gl 3UR), A HAFISRH SAT0T Hited
Uy I freona qrmeerita wfeeiar feske
STTATH STV 247 B [eTTe TS HTV] AT,
WTHT ATIUT STEATERH ST

FHAESHATAI ARl Sgdehal TS
FH TEd.  THT I=a Eva o sTEere
SUSI-ATERH  TATie qravHT=a formeatqr dfed
EERICT

Joar  Dreumgr wrmEerfta wf@ere

AETHTRIOT:
I FSHSAAT A AT, I Rreqona

Il AfeATaTSt afadTee SHaT 31T ;
AT qereieRtor :  fRTeToTHos TSHTRETHdT
0T MY FHATGST AT dTed. oA
fRreror SqcieaT Afgar AR, S S
ST To¥T I & hdTd.

S <1 S K S o S £= R IR e

ST T ETHTISIR €T T4 sedohe
B, TS FA ATV WESWE &
ol EroT=lt e are.
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- ye=a st wrRe ;o Rifaa Afeer
HAFE AT HeA=AT RIEOAT ST

I, SIS Fd HOANA TRl
T BT,

oo freruma wEwmTETEt  weerTenes SrTfor
TRUTTeH 3UT

et wieetanet TH 37 fRierorer
SIcaTe VAT 0T SgATATHT STE0 STawIe
.

TERRA fomiwa: wmtor enfor sfea swma
QWS TBd SHIT FH Bed Aol e
RremeaEl TR S, ArEEl ASEd g
o, ufierd Rierer Sfor el Aeare s
HTMOT Rrergeiined et Tqeus 00 AEash
.
foremdis enfor Seur ot wRumedr foimm
TfqETaTcHeh SLATAAITE AT SHFae R

HiEAHT TIcaTe  JUITaTd! | 3Tehal
ARG Hereh TATI HTdTd. YUerd e g
FOATETS! el foraTdiSmes fommaT Arfesie aw
(2]%0) 3iara feimig foatreft ot omifor <ifirer e
[T STed. AT A0 AT TR, T il
i1 B A || 1
TSR STIOT
SETEERIE Sile  HATEvTeh IR, Heuir o

gfdeTeTcHesh ST Ugdl, YNE3ieh dshi A0

HWihedr Uifesd. Afgar  foweft  amfaekar

FUASSITIUNETR] NEL)

@U@ ot i et soarardt
STEATIR ST === TRTeqor foeme it
THTAT STATeRvT AT 813 3Tk,
TEHHE HEYTET gEAL:
BRREREIACE BN I CRI G
TEIET & HEUITd THHET HeT ST AT
fRreqor=a qeTeEet HIATdie dTerehie IR
FEA §f¥eh TEAvITd HIS JHIUTG IRt B
Aiga oTfor I=a Rregor smfeamdt fSearmefa
VAT 3 fogd 3Tt SR Al S Aot
S frerona Afea ywTor St SR, et

ﬁl’ﬁﬁﬁ:

RS oo RIE0T FHAao- HigA
PEIMIGEESEG 0] Eﬂ?} 341%; wrﬁr, ™ BRI
SrEEEYYr fodfid et STdT. aEmeerty wiger -
foreree: geiferd ST, ol febarm sirifereh TrereiteT -
AT MR W ST ST deft waifed
ASYGIHT dAE od Ugdld. AT HAEHAT dre

SUATHIS! ThAT IROTTCH Shell, HEATcHeR FEU,
HIaSI{-eh TEHTT SATT X FHAETS! 319 U

AISIHT Ul HldRYh 3T|% HIATAT ferepTaTe T

AT g E@faeaniies W®Y 9RO
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A W, oo eI WG T THTAF A
ISt ARTEETE WfEEHT JomT STeYedHT IR
FLOAMETST AT FET FHTSTR, 3feles SATfor
TSThTal ST qoior STt SIUTeTs! @erm ot
ST 3T,

lii'q"ﬁ‘:

%. HM, foaehm (R01R) - RATS o= fareqor -
S ICNERIMIECIR I R CH S E o
RIS, Foit fewet!

2. T, W, ATMT SR, TH. (R0319). TR
formdiaine STl Sfgwhir 3Tqve. SHA

3. THT, WA, (R0%¢). WA EHIadT HTfor
f3TeruTTht Suctserdr. feam SHe ATE T
foere 7t foeet.

¥, AHT HOTE fashE @A (YR 9
qHE GaTeH foerm @91e). (02). 39

et sfgd vyrdiT e, vra
TR,

. TS, ., 3ATMOT |G, TH. (R030). WRATHIA

SregfiTeh 3T, Aot faeet,

. 3T, off., ST fiys, AR, (R0R%). SfearH

afgar 3T S== f3retor: Sfregm amfor wefl,

. R, AL (RoeR). 3=w Rregvma RrE

HMT THMAT, ARATA R0 Joie.

. Fegmr foefid (RoRy) — = freor —

. TR i, S (F) (R0%3) — T TS

AR IR 030 o T, form g
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Toel TRV SeeTd Ty o TIVITH: Ueh (qALNUTTeHeh T%aTH
wrash far, e
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@RIIT (Abstract):

T SeTfore RO 2030 (NEP 2020) Fa¥ YRATdIT 3= 1316707 sIaeed o479 Gl=HIcHe 3ATI00
IR §a FST 3Tt HTed. TGIavIF {180, dH-aR-av1 Tad] (o1, HAbSHE a8 1% #ise (ABC),
fefsieet &0, HIeYaE SwATEeRH S0 GUNEHTC fociet] STk 31 HIEAAIGT 3=l R1&v 3ifereh
Tates i faeneff-Fiaa s9a 318 (Government of India, 2020). TSAITE faryare] =1 sgarn a9
RO STTTErdt, HROT 8T 99 IMa=eTae, Tiefsii=e VT, TTIhe 9T 10 SRTfd: TR 92
HfSa T8, HFHETETRA 18701, €10 Tadwvr, &g s7vare A1) 5219 A14e8 faeneai=l fasfyonces
ST 3ATfOT AT Srofta ?@77?[ BId 318 (Loan & Kour, 2024). a9y, fefsieet gt fAefi=t gatar, e
SIRIETUITE 74T S0 Torarerat THIHR0T 8 Taware ST1egT STad (Tilak, 2018). TERTSETAREAT TS
TS ATHITT T A% SBHIT 0G4, SEGd HINEA I RIS sactrs) TR 123907 €rat
FAOITT ATt TG STRVTcH, THTorF ST FETeHe; GROMHTET Hqferd STTeTal Haa 377e. Herva:, I=o
TRI&T0T 37Tereh TSI, ANFTEIATETRA ST GG FHIAvaTars] YT Sl AT Tad
TR STaIF 318, ST, Ta3RHATETE, Hifed! damral o, 1efsie fRiaror some, Feifors
EId] STV ATSTRYSIHIT T HEHI1 Ioa RI&TTe T&q HIGA JHIONG Seciel 378, 1 Sacdi= TRmE

I AGiias Sieiard! SIrTfasbial [4gld, Ta3erRgaars! geise, Faars fagia sy
TG IS ATET TR Hdctl 36, Anthony Giddens (1990) F=a1 STTIdhIeRONaRIcT fa=aRITaR
HHTISTe 3 TS7ehid HTeA1 SAerch TEEsi{ed gid SATed, Sarged AARer=] 37rd e A 9
qHIcH% YTl 8ld 316, T49 David Harvey (2005) Il HISAR FI3eRHAGETE] HHeIHIHS I
TRI&TTTd HTETHT, TorT H19 ST01 Cqelcaehal A1 STET=1 THaTet ST TSI=ITE T HAferer HIieanenia
F RO *ITTHIET S 378,

I HLATEIG TONCHS GINEHIGA] STacie & fafay JIeiford STgare, qRurTH S0 dsxi=a
TATET T SOTTeHe SHATETE ST HIAT 378, TSforee |eHT= aT, 3-711T, Hth 3T¥resH (MOOCs) ST
SeI-TYTRA GG Ygd! AHS TSITETAIT GNe e GRATCHS 9 Tl FTel 378, CATHRIHK
1A% HHISF TS deie STad, Jeiaisa fR1eor 7o) aHisnens fa a1 ariaqr 34 STeerg]
famfor gred! STed. v, Iw Rievndiar TRadTeS TSARTE v Sfie SgenEHi, Srias Sq
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FITCHIET AT ST T TTHFT, TTHTIST =119 ST T G AT G TG0} STITITTF 3776,
Y&qd e TSR] HTe1 13317 37101 Weiforeh ROTHda1st 39g 3iel,

HIagd: NEP 2020, 359 1918707, TST9TH, TIEAT=eh 4R0T, Fgaraasal.

TEATIAT:

AT IAHMIA  JETING  Tefaee
M7 STTfcrhisRon=an ardyHIer I=a Rreqorr=t
VfHeRT HAVAUl seetell HATe. goff = fnefome
SfEY TIMEA AT TRANS AraTd! aseos
TIR O T Bd; WY S T FAITHH, e,
ey foemra oot SmTfoes Tefershdst steet
et 3TE. T QA& GROT 030 7 AT THEdAT
TG WA A STd (Government of India,
2020). TSI T ITETeIaET, ardsrer A1for
HESE GRUET SE Al Qe 3o
Rreodiel gRomcHeh ST Qe 9T 9ioTs
Tl e freor yomedt s smfor o
AT AT SeaAd 3T, SATT A, STHTTdehiehor
AT AT TSI SEforTemefraT, dafeh
HVATEHH SATI07 FHATT Rreqorer wew fesd
. WRAM NEP 2020 4 =9 fRreromer
YA, "hed A=hR eFhail (GER) Yo% Wid
0T 3fET It AR, SATT ek, 21, oI fohall w1
AYeT  STATARATIGT  Tdrgeh  JoT-f: 5o
T HETRT TR, TSANTE AT fawna € sew

SATHI TSTSRTLUT SATTOT A TeH TSNS a3l
T AR, AN forameatan dehsme! Iod, Jqcd
FIT T gETSTR Jareier) fosrfaa gvame

Ted BN, AT TEATET TSAMETEE IR STET 318
T, ITVATHSHH HATAT hales GGl TG, AR
HITE, $SIRM, Hlosash M0 2T fasdwormat
HAEME A ARd. e, fose
foemdfiorame  d@xamer NEP Q030 Faiid
TSAYMETE AXAEHA  USehia figid, W™
gawe fowaier *fsa sma, s fammeatn
frsITdiel TSTeh Ad TR AT Tad L.
A, dareEiEt FAatar, fefed @@ efor
T TR Tg=uft 37eft 3
AW HTed, SaMes T e sifers
HUTERIE STV T SIATEIST GEROM e
EIIEGH

Agiferr witene:

TeaE g o ® drdwfs
eMTER e sfweard= o arereme
eI dTead, d gTFEardl gehH freordier
SAHdHRS TeF A, feza (Tilak, 2018) Ii=an
i 3= RrequTTiet foramrisia Torerdt STio Swe
T YHAT T QO SAEwIE 3R, NEP 2020
SRR ST FHTARIRAT AT W S AT

THEHET I U e hld. 3= ﬁr&wn?ﬁa

dacTd &Y F TSARTH: W%%NUIICHOI') S

T INEETETS E|§3TI'<’3ITQDI (multi-dimensional)
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&gifass =ehe 3Tg® 3. & =ehe T (2)
STRTTehTeRT FHG1d, () TaSaRuaaTg d Seffreh
TTRUSRI, (3) FHEAT (Knowledge Society)
forgia, 3TTfr (%) THTETET (Constructivist) 3T
AT FATHTIA 37 I,
AW OTcHs USRI, SATfaeh  SMee
(global governance) AT |G  EROT
Giddens  (1990) =  #d
ST cieh eR{UTIHoS TTHTISTeh o TrSfeh ST 3T{ereh
frequrereaedatE g,
TAIERAAATE F IeFfUTeh STSTRUSIhuT=aT
Tewld, David Harvey (2005) I T8 et oY
TEASER IS ATASTeh &R et Heeioes Toe,
FRiTHAT AT qRuTTRReRar JHT g foot
SITd. 3ea Rrerundier a1 sSeetia aRomg TsIeme
fowmar omm gt A erITEshH ATk
HITATTI, TR STOTR afor
ST ST, FHEHTS RgiaTer Jifedt 3
CARTATAT ST TS fReforrer Toed FHitdr ST
TN ¥l S AR, Peter Drucker

Anthony

(1993) Fi=aT wd MYk HISTA FH & TG
GYNEATT  Ser-omumia fosgwor, -9 (e-

governance) 3T fefSea et Fiamn

TSI HehoU-T 3T 3T 3ATad.

RUNEICRCE CI Gl e AT I
TR T Tt S, Berger, Peter L. TfOT
Luckmann, Thomas (1966) Ji=aT Hd GTHISIS
IE T UEE EREEET @R e, A
i e Riedle sed UsamiTETdie
T TR, Jeaeaae ST sTwmadgdt
T T TR T

Seu e et @emTeRes aeet:

iz B N | R T i = Lo )
TSITET=AT  STETE ST $eafrsh
AT fieR WEETEl R, AT STRERTHY
Rrerurereeeen sy e oo ErdsaHas
eafreR ST o RRE T afear ST
TR AR (2]%¥¢-¥R) BT, AW 3o

fRreror gomon gede, s@ A faads seE
IR (UGC) TIOAT  STIOT  37Imeashy
YU HISRT SN (8 EY-E8) T & 0+3+3 T2,
&-2¥ TANCHTES Hiha fIreqor o7ifor Smemniien
TRrerorett wrer=y foet Harefiam ST (3]4R-43)
T ATeA e FRTeIuITeT SHTeRTieh sHad, SATE 3
freomeR. 9foT ST IA SANTISHI kT
FATRL  (3%43), WEHTRHL  (3%wo) =T
gHISer = AT dAFE ThIeeR. W
fea @ Er sead e 9 3= e

Y TATGA TR ShIS3Td [RTET0T SUSH WIS JHTETT
Tsda=ar faRF Tet; 9%¢& =1 9RUH a9
ST AT W fS@T. R 03T ITdehT=aT I
et it fefSeammim aed, sames
I Reqr STTfereh Tqefcre FL.NEP 2030 Toff
Ioa f31eT0r Uhfawaeh, 3R SAWITEsRH ST
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ReaT-Hid SONEP T 3= freor w@ww
g0+3+3 THT ASHeldl Bld, SITd fIwr sgetor
FHII0T N TR Fhrere FHHT 2. Feafors
T UHITH S, T CAP g I Torerem
UGC frifa it a@=r =it freqor smfor ooy
YORIG  FHAT  BILNEP AT e
TIEINEP 030 o 3+8+3-+Y TaAT ATV, hiee
Aafaes, Heearemia ot feiea  wmen
TS ok 3HTH hiee (ABC) SR shieed ST
Tz fremr wfts defw w@ ew
(Government of India, 2020). fefSea wiew,
SWAYAM ¥WRE Heh HA¥ITHsRH AT TS
MM g AT FRIfurren e foreame girer

I TRT&I07 GEATHT TAIRHTETST TicaTe ad.

TSAITATA TRUTH:

I TRTEAUTT=AT et TETHS TSAMH
7 ST STy, STeATa STINT TR gl
T THEd FTel 3T, SITTTehTohtoT, TR
M AT FUEAH SR THTA S
JHMTHAT AT STRIME (interdisciplinary),
FIveTiE o ufemThfzd sEeft oTR.
foiea: fefsea e wiew, 7w e
TR (MOOCs), MM ST-ATENRA GIme
AT ATIHes TSARMHTA TRITE dgifaeh
<liehe SAfees SIaRIE o fodwonesh s

AR, SewmY, UNESCO  (2021) =T
forameainey Sifaer TStoRRon, cAreRsEr fsear
anfor Gt aRvnfawht it Ee aus
farfd 29 MR, &I  Organization for
Economic Co-operation and Development
(2019) JEAR  FHSURG  IFfeEos
TSR] STATRATT  ENOTesIuor,  Smegd
foepma, omfor sTEATE UREsiRdT  ITETRET
v o Tew uw T oR. 3=
TRTeqoTTdie TameaT, QeTfiTeh SSTRUSIeRToT AT
TSI TS 32T fsuur,  Treisth
T YT FHENT el AR, a9y, AT
SITSReTes TeITieh wa STToT Feamteriia fRreror et
THTUIA G249 ST rHeaT= el ouliel shefl ST,
Altbach, Philip G. (2016) J=am =d
SITTfehleRones 3o0r  Reond wehETeieR
(standardization) ST@d T TATHHeR AT

STTfaes  gETehHTEEd ST AT -TSTh

ST 9 @0 SIEREE 31% UsARll=d

NEP 3 id:fawa o1 (USrenmur+AL+3A1i9)
HUTAT, SAMes GROT forsduor AT Sqwas=
UfRId FeuT BiaTd; "I, URUReh STRITEshy
SEAVITd 3o TR, WERTSIId & famT 27
Sifaeh B TR, USRI STYATHShHT
FpqamaTiE e, dwer faegwo,  Esusw
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AT, HEERT STRAT STTRL0T ST & waieor
T FHEST JT&AT 311" (Loan & Kour, 2024).
THSIITE ST GATaX0T STt Sealt el
AR, A1 deaes foemeatst fasdwomersh &
3TOT ATeSTieh SRvTiaRier ot 3Tfereh aftad 2.
Joa Prgondier aged @ET T wERTEHe
T

Sea Rrequndie TsaeTETe deed e
TRRISZT=AT Havid 3Tfereh T80l fogd Id, HRom
JY GHISIh Fosacs!, WISk TSTehIur  SATfoT
qifatems ot qu formdis ftr fqeg formdis
JORET  fETdieH USRI STYTHshATT
e arer  forgwer, e etvr,
HATRRR, GTaRof TSIl AT $-eg-a
TENISTieT  od=ad o fieer  witsei=an
FHREYTCAET TR FHAHT {T@meiqT w3ar g
Il bI(."ll%{&«‘lﬁl hidal Joa&d 6G|8{U|i{‘|8 HH“‘HOI;i
HifiTaeT STl T8 §elg HeMdTicie=a1 (BMC)
TRITEE=T SIS e IMEAT=AT ITTearat
T ST,

TIRTER, TR HehR Idcdie

T FLAHT G HE AT TSTh RO W‘ﬁ

gddl Sdl, ¢ efid ABIBIET ITEATE  HLdMT
S AEERYT  AeH Il foEwET g
e
grSTEeEE  Hewrg  faume  faeumE
fosdwor, AaeR adq efr wafim  smETeEE
(alliances) 3qTa{UT oot v, fefsear foreqom=an

ST ehdl SIGIR Usien Y]

e IR formeatn o, sieT

qonfy, TOT 9ETIATE HeETeETaHe
$etie gleren Sfr i eTeie FHoar &
TF TEdE AU AR, el faemdieme
e STTOT T IUTeY T8 TR HAHHTeRIh
CEREEICRIRICINNEC IR NG LRIV
e aeeE O ATEvIE AR, I, TR
UTEdT HERTSIIdied 3o 318107 oIaedd TsavTe
fow sl srwamenia, dASETE ST
qUSTYE s T formeatae gy
forameareolt anfor eAterRmrel Aewifawii=h Sofi
T 3¢ BT TR

o0 T SEeTeT FEUTes ASAvITE
e stree™ 7 et

i S Rt LI I G ()
TSITE [ISImemR o 3T o gt fmfor
AT AR, WU SATIR A0S
fRreronTdieT THaT eieTd Id g wrHor-IEd
g, A wEd glaar  sfor deieEEe
Frefrerara & mifit streem s1eq. fefoee e, feft
FATE SATOT UM AT & THE T8
ed  (Tilak, 2018). aUmfy, SIfdeh T
Tefenehdt, wived  faewmm omfor  eveRemTE
FSFRHROT AT ATEr=AT el IqTeY IR
fefea Rreqor amed s@a al AT STHEH
Suctsud ferameat=aT Ut qRemH #Rd. aE
IR d ARAATdIA  USehiT  TSHIS e
awred fogd 3d. oy, wsdhr fRreror dwer 2020

CEUHS
D
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HAIE  giEsEen | el SR,
Academic Bank of Credits, TH-9 at=T g
AR ST WA Wewed AT
TS Fsier Tfor 227 farswor o &ria el
oAl T 3 fRreror oTifr Teeremer fo
TSI THTE |TEH 36 TehaTd.

ﬁm&:

3= Rl sga TsavmE fawmeret
qiEdeiie 3td TR, fasduuTess fo=m, arTies
TN ST |iesleh  GROTTIN  STRTEehdT
IS § ded IUYH  IATed.  HHTGRT,
SYRTATETS! 0T AT AT L. 3o
e Jead WET  TSINIETAr A9
SgfoammEtE, fefsed ofr saraeTies sHed
319, NEP 2020 7 Ira =rer fieft 31, sames
foremeff o fogm ot T AHIRNRRGEAT STTEe
AT TShAGEAT W& AW FeUd AR B
ARG, T 9ea fommeat aRe ged, i
e SATIT STATTeh STETHIHT HTHI SITUaT=ht &
AT, STH T G T, fefsrea s sifor

SO AT Glerei=h FHHear gL Hee ¢ sed
QUG STl 1% IehRdTd. e, WiesaTdier 3=
TRTeTor TSR S1fereh FHTeRTR, ATHEHTETNG

fRreror g weUE eI Asar ST qeor g
SEEER ATTEhcaT™] SAEer] - qreva a8y
F.
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1. HWT TS
TS T, ST, STTASHT el HTIOT ATV HETIeTeTd AXST Gul - o
Corresponding Author — ST W8T f718
DOI - 10.5281/zenod0.19347256

T o fale YOTeh) € T Stk G 9 STk T ST ST, MR Fo
To1e7or WWW@WWWB eI, 6] JTct 37Tad. University Grants Commission
(UGC) =T qTiiasiss FIEI@??T\’ 3T National Education Policy 2020 (15219 318791 1007 2030) 3fatd
Choice Based Credit System (CBCS), ftet yga, Pivrenenia e g fefseer wien yoreft v
STAASISIIEf VAT SATA! 3778, I GINEHTHT I8 I 1318701 JUTeATeficT saeAr=l TIeT Tgdar Feiee
TROTTHTET fa#3W0TTeHe 37378 F01 &1 3778, STRATEIG 374 37eesd %! 71 YIRS RG], Adfrwdl

q FITETRT Gedierd q16a $118; T1A feforee <€, siata qeemmoardicr STemmar STy aifad srea &t

STTET ST I .

TEATEAT: 3. CBCS o Wit ugdter wlien ufsrisR
I fRregor & ATt wigaw MR @ T TR Ty o,

STsRAT 3T, TRaeh freqor ggeta anfieh adien 9 ¥, fefea wlem yonefidie sre=mft 3 et

2. T STRTIshIehtoT, TR foehme 3 Srefirh
IR s R1efor SHeesd e sed e TETT (Hypotheses):

AR, UGC T T Rraqor aior 2030 3Rl Hl: 3o freondiar gamonges wem giwraa
o9 R0 e SR, SR qRESohdl AT 31T,
anfor formeff-SfEa sFoaman S e S . H2: §qd o TRy O TS
T AT A2 TROTH TR ToTTe e ST TR, foremeat=an Sefores TorEma a1e B
H3: fefoea wiem worel! wriem el ad
GyTreATeT 3TEe: TTHIOT F STEt WRTITE STEHTAT fHHior shid.
. YRATd  Jod e yoneft @
STV,

R. U o AT FE Ugiel qetl .
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HIMYA UgeT (Research Methodology):
2. WIMEATAT T
T STAM  JUHATCHS o [IIOTHR
TEETT TR,
R, HTfRdl Hehetol Ugelt:
T TRITATST TZIH BTEATT AT helT ATe.
Tm Hifedl: UGC eard, T fRreror
EITIT 00 TEAUAS, TN TG, IR g
3. fersgeor |me, qerTerR fersgeor, Trhar T,
euTTeHe fersgwor
¥, URUNeh  Wem  Ugdl,  aTfueR  wRiem
YOTALIISTaaR. 3MaTid YeafFesr  &mer
TIHTIATER SATereh W
IERE]

e

9T, SIIERIT{T it A

Wuﬂm%ﬁr:
(37) Afireex & CBCS ud, aufqd 2w,
Hhige sy fosr s, siaia + o
TR

(@) ¥qd T TAHRY WEAWIGH, I,
TR, Tohed 1, ol TS

@) fefrea adam vomet, simemsT dar,
GIUERTTNG  <T=vdT,  3H-Th HedHT,

o o o
cARd IHenled Hignl

T UgHTd e GO : giRorie forywer 3
TATCHR ST

I frervreraesd e Frel aufd uis
Sel Ted 3Med. URURes urataurenid fRreforr=h
STRTT ST HINTeTETRa o TRomHTETG e o
AN HATe. AT SecAi=] Taid Hewer= s Feurst
e Tgeiidiel RO, FoftT qgdta ferareatsar
qoa-a Al adfoh, ST I AT
et o, fremeateh Rreevarh wfseen
ar.
FATRA TOET Tgd el FehRTcHeh TRUTH:

i olreT Tt Fata Hewer S
TN HIRY T (Holistic  Assessment).
forftaa uetiatiena Yehed &, practically 3UsHH,
HIEHTI, HIU ok T0T, TIEHITAST ToAHTIH
aren fafey wremigR fommeatear MmN STIfor
IMHTET S BqeAT Sral. Aes forameatae
HATEHII, A AENEAT 38 AT AR

HEaTed] Shigrear=n foemme g, fefSeer qumenf,

FHATE At S0 Ul uliehTes Fie
TSR TRERTERT SATTOT feramaTeT aree! 31Te. ot
IH ML AT fehred fsham amar et
feeraieea quf g1, Sames ferameat-n s==r freqor &
FHRHGITA R Spat =ar Jard. I TG
AU Tk 3T BEET EUN hieATdTd
Rreone fo@Teiar 1. FeT Yonelld TeStaire
e TET HeheUHTe TR, practically STANT,
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foemerht enfor awen arefavar=h amar At
quraE ST, e formeff e wemqd = frkar
ST SaHT IRt AU Shivied fashfad shiard.
qE, Multiple Entry-Exit SUTTHes forameaiar
e TataeRar e R, STaTEhdTar
formeatt et e R sk oAt e
et Rraom shfeew fefSea wedma gefara
AT, TS RrequmTier sTeeres FH! grar.
THRRICH TNUTTH F TR

TG JUITett 3eh BRIG S8 a1 et
TR IS f3TereRioied ATeeledl ShIHT=IT qToT.
A Yohod  qUTEfl, UEWHhITTsT SaeeTo,
fefSrea 1), fermmeats ad9 9 fRrervar=h wrdt o=
frafra Fleror an SameRr=n Rrefehi=ar ST
IR Jledard. a1 Uishaandt fregentn  efafen

TUTiehATd Il STEHMAT fogT 3d. Tedsh et

oY AT ST el IMGBIohe S fohal
HHT 707 foet SToaTE ST SrEd. g 9 vl
RICE RIS ISR TR IR C R L T e
FHEAAIA AT L@, Tifeh gloreie svree! 7S
TSR AT, TTHIUT AT $eTe, HIUTh, TG,

SISTLEST I AT SFHAATHS 3 Teremeff

fefted wiaaadTel e =% Thd ATEIa. AT
fevleer e (Digital Divide) 3o ared.
HAHATET THIHET Tohed 0T, qIHh BLHR

FoA foham gE=aTER wlier QuATel TR
A el fidt eEia dared. It

Hferer geferd A, frleror | 3for qifies
AT TS 3T,

urafies AT GaTRE uiterT Tgdter gerTes
fersymror:

TRAN e TGl ST T fohell
WA FE B fmreaty qed e el S
I, T YOO WIEAW WSk et
HATS TerTet IRWT firesa ST Serat Armalt
TgTd AHET JOTTell, Fd HeAHTIH, Jehed ST
practically STTeTia =m=dT, fefves qumeoft ame
W IR, Rregomen gfewm <™ 0 a1 arRuiE
et TR, feremeff-hisa freo, practically 3T,
JIAY, qehETd fomm 3T wivTeafaehE 9T
WEAT ST R W foor Sa. wle
Tgdiciet GUROT & AR Rietregeeediar sTcdd
HEcaTdl AT SAE9Th Seart R 3R, AT
UROTHes fRretor 3Aferer Smyfeh, shizieaehisd,
qifres o, Rrersr wfrervr, qerisrrdier @wd
aTioT fefoTeat o Iiamen STee T araeH |l
SO STEvER IR, AR RS eTfor wvet
AU ST G wel Tgel Jar=ar
TaTeToreraedaT T Jeftet 4% ek
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'EI'EF&:

7 fasguumener R 3@ v
BId 1 3o Rreqor yonefidier gamoniyes wier
TSI TUTCHE G el SR, | JHI,
fefSeq wem worelt 3 SicaTeTiG FetET
aTies fRreqor stferer aRtoTHeRRER FTer SR, e,
fefsteat gforem wer Suctey e o, Rrerehi=r
SIRTEA0T AT SfeRid HeIHTIHTd CHHHAT T@0r
T TR,

T UgetdteT STuferd Gerom:

IR Rreorereeer @qd i@
amifor foremefferfsa ogTel am@met Tear FEr awid
e Tgdld HEEUl S AT AT TR,
feremeat=ar watior ferraTe urve st F&e
e WU AN el e e, AT gunid
T RIAUEweEt 3 HHRIHE T
ool 3T Al 1T SATeaT-al HHioT St 3fTeq.
T Hel Ief=in T st A1 fHsfera adte agdt=
g faedwr,  qeTHs HTeET,  aed
TS =T FT=T SATIe STTETAT e TS
FATRA T U=l TenRTcHes TRUTTH:

T TR JUTefi= Satq A JRTes
FEURS HelshY HoawTo, formedter qedihd saw
TEHTE BIVITAT ATk FIETie ST T e
1, practically IUshH, TTEHHRN, IS,
T[T, STO-3eh e 7R faforer Areamiqy
aA Sd. AT Ugdies formeatel g,
qehIh!, THEIT HISIUATE! AT, HTeahived,

fefSea  qumavht, ofFames ARt enfor
HIHRAT Al HATe. Tofl HE A3 A0
ferrer fsham afrar el feawia qof €. Ao
I 318101, SarwT Uishar SA1for hier fRisHmenst
Teremeatan Frgaet fota wrar At Tt we ugdt
TG Rieonar wedred od. formeff ww®
CﬂB‘i?ITrEI}ﬁ qgifed Ted ARM; d Heheud
AT, T practically SUA, fomfasgyor,
TAY AT AT TR W . A foremeff
STTRIT 3ATereh HerHd S[BId HATd. q8, Multiple
Entry-Exit SUTciies foRmeaian sawashdgan
TRreroma we STl SMTeAT STSATESHATT ST
"ohiSTH' GUIeTd TedTd, SA1es reronma ereierendr
e,
THRRICHS UNUTTH F TSR

AT TSdiel G ST Al 18 ad
el HATGEM getel HTAT AU ARG, Helld el
EUS  fTereRieT ATecieT T A ad
fdtetor, qidwifereT saereeas o waiyes fRrershian
HI3T IR UEdl. AT YRAETST ST T e
RV T AN, AT oAt SoTeies
practically 30T TEHITAHAT FeAHTIHAEIES! Hel
frershier fery SmaTTes eI FTEr fammeatr
FAE BT AT FEd. R A
SMSBIiie qTaedidiet ®lena! ATHE HL HTerdl. JTHT
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fefSea werd=n s seeame fefvea &b
fomtor g, werr=r fefSrecfiertor omior et
HU W1 <35 Tk ATel, SATS I1eAforsh SFEHTTar
vt ofidt TR, AT heimey Tohdt
AT eI, GH-ATEN T 01, Wieed St
VEBTE TN TNIHR Uk WA ATedrd. T
qifoes freror Teeae qediTe faamamear FHt
A WHd. URUNE I gutid e gEde
qorTeres faedwor uiafes wen TEdt g
iR qietiar ATeTia el A1 Ugdia forameatan
TEHTE et HIST STWATE ] TS =T SATER 0T
fizae  amE. gl giR Hgd
TSdTa W Wi TS, ddqa qoanrH, fefed
qurEet, JeheuteTia fITeTur, practically wietieR
W fear S RreomEn g g Qo A
JATIT AT IR THTAT ITET= ST 2 f3reqor e7feren
AT ST IR 3& AT TR,

aireaae :
T el dgdl T9Evo Terevamanst
WA T T ATII TR
g, rftor Tt fefSeer aramq g werea
FO, IS TS, WU ofw, TS
FAEEH AT ASIqLST A= IeTsLar
gt e fefrea ot i .
2. orersRiaT wftormrenfca feomer wfdregor qov,
Had e, fefsed drmr amiesH

SATIOT PTG Heam T gdter Sfreror
oL,

3. Sl AT THEHM ey qar
AT S T[OTIc T STEHTAT ST T,

¥, AR weEEl WA e ot
ATRY Al NG SERE, =60 ASE
JUTTeAT, GUed ST AT AT e
TCHTAT STET ET.

Y. RO HAqd JoaHTo U, o T
TR RERAT TUTA TR o Sec Lol
AT STfer AR STErErEd S,
TlieT gl gerron & e
T AAd AEET=l AT Tehlcdeh foum
SRIGUIRT TfsRAT 372, AT FuwoTes ey
sty formeat=an wattior foepraman e
. W AT Gt e HISHuaTHTST
ST THHAq0l e hi0l o TR,
Ay Ftnesrsalt, frafd geaHmE s
& g wlem ggdl S
TRreroreraEdenr ifoes wem, == efur
TIOTTHeR I ST 1ehl.

W‘i'ﬂ\%ﬁ'
ST T g
5. freqor wATe, YR SR, U fRrerr
T 030 (AT A1), ot faweft: wRa
TR ThRH, R0R0.
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Abstract:

Higher education in India has a long and rich history that reflects the country’s intellectual
traditions and social changes. From ancient centres of learning such as Nalanda University and
Takshashila to the modern university system developed during the colonial and post-independence periods,
the structure of higher education has continuously evolved. This research paper examines the historical
foundations and contemporary transformation of higher education in India. The study aims to understand
how historical developments, government policies, and social needs have shaped the present higher
education system. The research is based on secondary data collected from books, research journals,
government reports, and policy documents. Information from institutions such as the University Grants
Commission and the Ministry of Education, Government of India has been used to analyse recent
developments in the sector. The study describes the major stages in the evolution of higher education,
including ancient education traditions, the influence of colonial education policies, post-independence
expansion, and recent reforms introduced through National Education Policy 2020. The paper highlights
that higher education in India has expanded significantly in terms of institutions, student enrolment, and
academic programs. At the same time, issues such as quality of education, access for all sections of society,
research development, and employability remain important challenges. The study concludes that
understanding the historical roots of higher education helps in analysing present reforms and planning
future improvements. A balanced approach focusing on quality, innovation, and inclusiveness is essential
for the sustainable development of higher education in India.

Keywords: Higher Education, Educational Development, Historical Perspectives, Educational
Transformation, Higher Education Policy, Indian Education System, Educational Reforms

Introduction:

Higher education in India is not simply a
sector of public policy; it is part of a larger story
about knowledge, power, culture, and
development. The country’s intellectual traditions
stretch back thousands of years. At the same time,
modern universities operate within global ranking
systems, digital networks, and competitive
research frameworks. To understand where Indian
higher education is headed, it is necessary to
examine where it began and how it transformed

across different historical moments. India today

has one of the largest higher education systems in
the world in terms of enrolment and number of
institutions. The scale is enormous. Yet scale
alone does not define success. The deeper
question concerns how effectively this system
balances expansion with excellence, inclusion
with quality, and autonomy with accountability.
This paper adopts a descriptive and analytical
approach. It first examines the historical
foundations of higher education in India, then
explores structural developments during the

colonial and post-independence periods, and
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finally analyses contemporary reforms, especially
in the context of globalization, privatization, and

digital transformation.

Objectives of the Study:

1. To study the historical development of
higher education in India.

2. To examine the major stages of
transformation in India’s higher education
system.

3. To analyze the role of government policies
in shaping modern higher education in
India.

4. To evaluate the present trends and
challenges in  contemporary  higher

education in India.

Hypotheses of the Study:
HI: Historical

significantly influenced the structure of the

developments  have

present higher education system in India.
H2: Contemporary reforms and policies have
positively contributed to the transformation

of higher education in India.

Research Methodology:

This research paper is based on secondary
data. The study uses descriptive and analytical
methods to understand the historical development
and contemporary transformation of higher
education in India. Information has been collected
from books, research journals, government
reports, policy documents, and academic
publications related to higher education.
Important data sources include reports of the
University Grants Commission, the Ministry of
Education, Government of India, and the All-
India Survey on Higher Education. Additional
information has been taken from newspapers,
official websites, and previous research studies.

The collected data has been analysed to

understand historical trends, policy changes, and

recent developments in higher education in India.

Historical Foundations of Higher Education in
India:
1. Ancient Traditions of Organized Learning:

The roots of higher learning in India can
be traced to ancient institutions that functioned as
centres of advanced scholarship. Universities
such as Takshashila and Nalanda were not
“universities” in the modern bureaucratic sense,
but they operated as organized residential
learning communities with structured curricula
and international student bodies. Education
during this period was deeply personal and
mentor-based.  The  guru-shishya  model
emphasized dialogue, discipline, and intellectual
debate. Knowledge was not fragmented into
narrow specializations. Philosophy, grammar,
medicine, astronomy, mathematics, and political
thought were taught in integrated ways. What
stands out about these early institutions is their
openness. Students travelled from different parts
of Asia to study in India. Intellectual exchange
was encouraged. Libraries were extensive.
Scholarly debate was central to academic life.
Education was seen not only as skill acquisition
but as moral and spiritual development. These
foundations shaped India’s enduring respect for
knowledge as a transformative force. Even today,
discussions around holistic education echo these
ancient traditions.

2. Medieval Adaptations and Cultural
Continuity:

The medieval period introduced new
cultural and intellectual influences. With the
establishment of Islamic rule in parts of India,
madrassas and other centres of learning gained
prominence. These institutions focused on
theology, law, literature, astronomy, and
mathematics. Persian and Arabic became

important academic languages in certain regions.
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While the structure of higher learning changed,
intellectual activity did not disappear. Instead, it
adapted to new political and cultural contexts.
Scholarship continued in courts, religious centres,
and informal networks of teachers and students.
This period illustrates that Indian higher
education has always been dynamic. It has
absorbed external influences while preserving
continuity in intellectual traditions. Rather than a
complete break, the medieval era represents
adaptation within changing historical conditions.
Colonial  Intervention and  Structural
Transformation:

The arrival of British colonial power
introduced a decisive structural shift. Education
became institutionalized under state supervision.
Policies were framed with administrative goals in
mind. English was introduced as the primary
medium of higher instruction in many institutions.
The establishment of universities in Calcutta,
Bombay, and Madras in 1857 marked the
beginning of the modern university system in
India. These universities were largely affiliating
bodies responsible for conducting examinations
and awarding degrees. Colleges across regions
were attached to them. This model standardized
curriculum and assessment. It also created a new
educated middle-class familiar with Western
political thought, science, and law. However, it
marginalized indigenous systems of knowledge
and limited educational access to urban elites.
The colonial system introduced features that
remain influential today: centralized regulation,
examination-based evaluation, degree
certification, and formal disciplinary divisions.
While the motivations of colonial policy were not
purely educational, the institutional framework
laid the foundation for post-independence

expansion.

Post-Independence Expansion and Nation-
Building:

After independence in 1947, higher
education was seen as essential for national
development. The newly formed government
recognized that universities would play a critical
role in economic planning, scientific research,
and social transformation. The establishment of
the University Grants Commission (UGC)
formalized coordination and funding mechanisms.
Public universities expanded across states.
Institutions of national importance, such as the
[ITs and IIMs, were established to promote
technical and managerial expertise. Access
became a priority. Reservation policies aimed to
correct historical inequalities. Scholarships and
public funding supported first-generation learners.
Enrolment increased steadily over the decades.
However, expansion also produced challenges.
Rapid growth strained infrastructure. Research
funding remained limited. Many state universities
faced administrative rigidity and financial
constraints. Quality varied significantly across
institutions. Despite these challenges, the post-
independence period marked the democratization
of higher education. Universities became
instruments of social mobility and regional

development.

Liberalization and Market-Oriented Shifts:
The economic reforms of 1991 reshaped
the higher education landscape. Liberalization
opened the economy to global competition,
increasing demand for skilled professionals.
Engineering, management, information
technology, and applied sciences experienced
rapid growth. Private institutions emerged in large
numbers, particularly in professional education.
While this expansion increased capacity, it also
raised concerns regarding affordability and
quality control. Higher education increasingly

aligned with labour market outcomes.
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Employability became a central theme. Industry
collaborations expanded. International mobility of
students and faculty increased. This phase
signalled a shift in how higher education was
perceived. It was no longer viewed solely as a
public welfare service but also as an economic
driver in a global knowledge system.
Contemporary Reform and Policy
Reorientation:

The National Education Policy 2020
represents the most comprehensive recent reform
effort. It aims to restructure higher education
around flexibility, multidisciplinary learning, and
research intensity. The policy proposes a four-
year undergraduate structure with multiple exit
options, academic credit transfer systems, and
institutional restructuring to reduce
fragmentation. It encourages autonomy while
seeking stronger accreditation mechanisms. One
of its ambitious goals is to increase the Gross
Enrolment Ratio to 50 percent by 2035. It also
emphasizes  digital  learning,  vocational
integration, and the strengthening of research
through a proposed National Research
Foundation. The reform vision reflects a blend of
historical awareness and global benchmarking. It
attempts to combine holistic learning with
international competitiveness.

Digital Transformation and Hybrid
Education:

Technology has become central to higher
education delivery. Online platforms, digital
libraries, and blended learning models expanded
significantly, especially during the COVID-19
pandemic. Digital tools increased reach but also
exposed inequalities. Students from rural and
economically  weaker  backgrounds faced
connectivity challenges. The digital divide
highlighted the need for infrastructure investment

alongside technological innovation. In the long

term, digital integration may support flexible

learning  pathways and  interdisciplinary

collaboration. =~ However, technology  must
complement rather than replace meaningful

academic engagement.

Persistent Challenges:

e Despite progress, structural issues remain.

e Research output is concentrated in a limited
number of institutions. Funding for
innovation remains uneven. Many colleges
operate under affiliation systems that
restrict curricular flexibility.

e Equity concerns continue. While enrolment
has  improved  among  historically
marginalized communities, retention and
completion gaps remain.

e Graduate employability is another concern.
Skill mismatches between academic
curricula and industry expectations require
ongoing curricular reform and stronger
industry linkages.

Finally, governance complexity persists
due to overlapping regulatory bodies and federal
coordination challenges between central and state

authorities.

Higher Education and National Development:
India’s demographic profile presents both
opportunity and risk. A young population can
drive economic growth if adequately educated.
Higher education institutions must therefore
function as engines of research, innovation, and
social mobility. Beyond economics, universities
play a civic role. They cultivate critical thinking,
democratic values, and scientific temper. They
serve as spaces for dialogue and social reflection.
The strength of higher education will influence
India’s position in global science, technology, and
policy discourse. Sustained investment, academic
freedom, and inclusive growth will determine its

trajectory.
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Conclusion:

Higher education in India has evolved
through ancient intellectual traditions, colonial
restructuring, post-independence expansion, and
contemporary reform. Each phase has left its
imprint on institutional culture and policy design.
Today’s transformation is complex. Expansion
continues, digital tools reshape pedagogy, private
participation grows, and policy reforms attempt
structural ~ modernization. Yet  enduring
challenges—quality, equity, governance, and
research capacity—require consistent attention.
The future of Indian higher education depends on
balancing access with excellence and autonomy
with accountability. If managed thoughtfully, the
system can become a global knowledge leader

rooted in its rich intellectual heritage.
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W(Abstract):

Y&qd ey = 1&g ddcicd] HieciAdia Ielshdl faear=a1 FATr=n S WEqrE
felfercaen 37218 XAl STTfdeh1TT=41 JTTd TRIET01 & Alect=] #aes AHId1s] Fee, a¥ TSR QURI' (Job
Creator) SIUITATS] HEwqv] 3T 3778, A1 GNETEIS! NT2/fH% STT1O G2 Hifed <1 JTa FUATd AT 3ATe,
STRTET 8 107 Ad F1, I=a Renge Hieaned sTeAfa g M0 qifaw wivied fawiaa g, wg
SEITHIETS] ST T AT F7e 37107 G SeIei=l o290 !,

HITSH: 35 191270, HIeeT IeTIThT, STToieh TETHIHRUT, T2T37Y, HIVeH TaehTa.

TEATIAT (Introduction): 2. =g firgor emfor SaeEh @it
afeeT WeTHIROT B ke WIS HET FSATA T WEHse qUTHoL,

T AT SRIT=AT ST Fewrer=n o AL, I 3. el JESE SO g

fRreromes wfecti=an Sioflan foramard. TridTien HIhT (IS Torseor Haor,

HlhIeTEl TS T HTER T HoAT= ol ¥, Afeel JEShRdEE  TEOT  ITHehT

AAhST Fld ] R, T 3T TIUTT=AT TNOTTHeRehd=IT SATRTaT ST,

W TTaeAT TR, a0, S=u [ifera afearimey Ak Ttk (Hypotheses):

FOAHS Fel SR AT HT T A T o H_I: 3=u e Afectinea Surshia el
HGTRS, AT ML HU AT 3T, forerftra FuaTE Gk Hed hd.

o H 0: 3= frewr syt @wmfors nfor
AT FHROTHES ARTAHE TeIe JeTsTehal
THTOT SRHT 3R,

F’E‘ﬁ‘%l'-lﬁﬁ?ﬁﬁ (Objectives of the Research):
. e fufea  ofeaivefia  Suihda=an
sl STeTE o,
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HIMYA UgeT (Research Methodology):
o AT (S (Sampling): AT FTwATATHTS! 00
e Qoo I frfara wfear=h (vedt
AT yeegw) frag {en drafem ggdy
hell 3R,

o TfEdl Teho: T (Questionnaire)
SATfoT qeradt=ar AT Srefie At
TIGT Sheft TR,

o TiRTHT TTE: ST farsgwomandt eahanl,
A offor weHey  (Correlation) 3T

DT AT ShedT 3T,
wrtEd e fargywor snrfur sreife=m (Data Analysis):
TeTeroTTe TR TRAhS hel (%) | STTATATRS el (%) | T (%)
gadt (UG) &0% 2U% U%
qesTx (PG) 44% U% R0%
IS (MBA/Tech) | ¥0% 4 0% 0%

Terfereaer fFreror:
o @y 1w (MBA, Engineering)
dieT AfeAe SeSTshd THIOT ATHT
TS TERIUET ST 3T,

® oY% TR 'wieawT= U ¥

o O\
SHISTehdd I AIS AT ST HifiTdet,

o Yoy ek SugT=T ST IeedT™ 0%
T g1 et

AT SENTRAdTeT 3TTe@™ (Challenges):
g foxfta wweam sfbishgd s e
HTTHT dRUT SAUAT Il TSI,
R. GR0 Vel ST ST e e
AT TEATT JUTHT Qo
3. TR ST Jeafdh: aeusdiar Taef

¥, M gfe:  oTeTEl gETSIen
wied=ar e adat g foram
.

Frewd (Conclusion):

= T1equr T wieer Sestshar fasmmamaTd
AT 30 A, W o T 1. Riaomges
(Ecosystem) foior suamardt fagm wfsrerom=ft
WS AR, w9 fifya  afeaimey  wewswar
(Innovation) 38, 9UT TMHT I WG 3ATIOT
FeaTd=an e onfer Urede fieea™ @
IO GOHE B3 TTehl.

e (Suggestions):

o fyumdfls T@WAX 'Incubation Centers' =

TATIAT & TZTEITTAT TcETe 20T,
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Abstract:

At the intersection of indigenous knowledge systems, modern educational frameworks and
sustainable economic development is a particularly pertinent paradigm for rural empowerment in
India. The conceptual research paper in this essay analyzes the possible effect of National Education
Policy (NEP) 2020 on sustainable development of Traditional herbal liquor industry in Dahanu
Taluka in Palghar district, Maharashtra from an Indian perspective. Dahanu consists of a sizeable
tribal strata, mostly Warli and Katkari communities with deep ethnobotanical knowledge. As for this
knowledge in particular is particularly important when dealing with the fermentation of Mahua
(Madhuca longifolia) and other locally obtained botanical infusions. Historically, the production of
these traditional beverages has been restricted by law, stigmatized, and relegated to the back drop.
And in consequence, tribal brewers have been exploited and the ancestral knowledge systems
gradually eroded. This paper argues that the pedagogical shift in the NEP 2020—specifically its call
for vocational education, Indian Knowledge Systems (IKS) promotion and local entrepreneurs—
provides a potential road path to the formalization and sustainable development of this sector. Local
institutions can offer scientific training in fermentation technology, sustainable harvesting, quality
control, and business management, aligning localized educational curricula with the United Nations
Sustainable Development Goals (SDGs), particularly SDG 1 (No Poverty), SDG 8 (Decent Work and
Economic Growth), and SDG 12 (Responsible Consumption and Production). However, as many
institutions are out of season and have no means to adapt to changing conditions, this paper provides
a proposed pedagogical framework for local Higher Education Institutions (HEIs) in the Dahanu
province aimed at addressing the dilemma between traditional practices and the external market.
Additionally, it fills the gap regarding the current legal and socio-cultural landscape, identifying
policy opportunities, recommendations and alignments to align excise policy at the state level with
educational and entrepreneurial efforts. Finally, this paper proves that utilizing NEP should lead to
a success.

Keywords: National Education Policy 2020, Sustainable Development, Indigenous Knowledge, Herbal
Liquor, Dahanu Taluka, Tribal Economy, Vocational Education, Mahua.

Kathodis and Malhar Kolis in the eco-sensitive

Introduction: area of the state. The diverse biodiversity of

Dahanu Taluka, in the Palghar district the area has enabled these communities to
of Maharashtra, is home primarily to the maintain a  deep-rooted  heritage  of
indigenous tribal communities of Warlis, ethnobotanical knowledge developed over
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centuries of coexistence with the area (Deokar
& Shinde, 2019). At the core of the
culture/botanical heritage is the traditional
brewing of herbal liquors using the Mahua
(Madhuca longifolia) plant and infused with
different indigenous medicinal roots and barks.
The agricultural and forest industry of the
Thana (now Palghar/Thane) region has
traditionally been closely tied to the political
ecology as well as the survival strategies of the
indigenous peoples (Saldanha, 1990). Herbal
liquor brewing was, for generations, more than
just a method for synthesizing intoxicants; it
was a complicated socio-cultural practice, a
local micro-economy, and an indigenous
medicine. But in today’s economy, this
strategy is very much dismissed. In a colonial
era, traditional brewers were stigmatized as
"illicit liquor" and constrained to excise
mentalities, leading to punitive legal actions as
well as economic exploitation by
intermediaries (Baviskar, 2018). A paradigm
shift is being introduced in Indian education
landscape with the commencement of NEP
2020. The NEP 2020 opens the door to an
unprecedented scope through its focus on
multidisciplinary learning, professional
training, the integration of vocational training,
as well the mainstreaming of Indian
Knowledge Systems (IKS) (Government of
India, 2020). The purpose of this paper is to
examine the impact of strategic strategies to
implement NEP 2020 on herbal liquor micro-
economy in Dahanu Taluka as a catalyst for
sustainable development of a marginalized
traditional  practice by formalizing a
scientifically validated and economically
viable business by using the herbal liquor

sector as an agent.

The  Herbal
Traditional Knowledge in Dahanu:

Liquor Economy and
1. The sociocultural and Ethnobotanical
background:

The inhabitants of Dahanu and its tribal
communities have always used non-timber
forest based products (NTFPs) as a source of
livelihood for their subsistence in the past
(Ghate & Mehra, 2021). The Mahua tree is an
idol in the tribal cosmology and in the
everyday life of the tribe. The plant-based
liquor that is served from flowers is shared
with the community in festivals, wedding
celebrations and religious ceremonies, and is
the base that is used in the herbal extractions
that remedy all sorts of illnesses including
digestive disease and inflammation of joints
(Patil & Deshmukh, 2021). The art of picking
the flowers correctly with the proper blooming
patterns, picking the flowers, and picking other
complementary medicinal herbs and plants to
the flowers is ancient knowledge transmitted
by an orally based system.

2. Current Economic Realities and
Marginalization:

Despite this rich cultural heritage, the
herbal liquor enterprise in Dahanu is
characterized by little access to formal sector
activity, an informal, unorganised industry that
is almost wholly outlawed. The Maharashtra
Prohibition Act and very strict state excise
regulations severely restricted the production
and sales of traditional tribal brews. Thus,
several systemic and structural problems
emerge:

e Economic Exploitation: A production
system is forced into secrecy as
producers sell their product at low prices
to syndicates in cities as a means to
perpetuate poverty (Sharma, 2019).

e Quality and Safety Risks: As
fermentation takes place in unregulated
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environment, with no standardized
scientific procedures, there can be
contamination (e.g., high levels of
methanol), increasing risk to public
health.

e Heritage Loss: The age-old cultural
stigma attached to the trade discourages
the young, educated generation to learn
the esoteric ethnobotanical knowledge,
which results in cultural erosion, and
distress migration to urban centers for
unskilled labor.

How to Change: NEP 2020 to facilitate:

To implement the changes made in the
context of multidisciplinary, the National
Education Policy 2020 is a reflection of
education that is indigenous to India but also a
reflection of a higher and even global standard
to be maintained in the education systems
(Government of India, 2020). A number of
core principles in NEP 2020 are applicable for
revitalising Dahanu’s herbal liquor sector.
1. Vocational inclusion as an integrated part
of schooling:

NEP 2020 emphasizes the need for
vocational education to be introduced from
Grade 6 so that at least 50% of students will be
exposed to vocational training (Government of
India, Ministry of Skill Development and
Entrepreneurship [MSDE], 2022). Within rural
and tribal contexts such as Dahanu, vocational
courses (for example IT or mechanic) need to
be complemented by NTFP-focused modules
at the local level. According to Kulkarni
(2022), vocational education for rural
consumers in India is only successful if it
aligns with the local micro-economy. Schools
and colleges can offer modules on scientific
principles of fermentation, safe distillation
practice, and sustainable harvest.

2. The policy strongly promotes Indian
Knowledge Systems (IKS) being embedded
in the formal curriculum:

The indigenous ways of identifying
medicinal herbs, their seasonal life cycles, and
the traditional brewing methods are examples
of the tribal technique of ecological
knowledge. Educational resources that take
this knowledge into the classroom, in a way
that allows us to validate it through modern
botanical science, can overcome this historical
stigma and give tribal students a sense of pride
and ownership in the plants learned and are
valued by both indigenous students and the
teachers who teach them.

Aligning NEP 2020 with Sustainable
Development Goals (SDGs):

Formalizing the herbal liquor industry
through educational intervention fits well with
the United Nations Sustainable Development
Goals (SDGs) and encourages holistic
development in Dahanu Taluka (United
Nations, 2015).

1. Economic Sustainability (SDG 1): No
Poverty & SDG 8: Decent Work). Education
turns informal brewers into licensed micro-
entrepreneurs by creating official certifications
on fermentation technology and managerial
processes for tribal youth. Inspired by the
formalization  of  Agave in  Mexico
(Tequila/Mezcal) or Feni in Goa, educated
youth in Dahanu can brand and sell premium
standardized Mahua and herbal spirits. Such a
shift transforms the economic situation from
subsistence-based illegal brewing into a high-
value legalized industry, directly targeting
poverty (SDG 1) and ensuring decent work
(SDG 8) (Sharma, 2019).

2. Environmental Sustainability (SDG 12):
Responsible Consumption & SDG 15: Life on
Land). A major threat to Dahanu’s ecology is
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the unsustainable extraction of forest
resources. An  educational  curriculum
formulated through NEP 2020 can include
sustainable harvesting practices and ensure
that Mahua flowers and medicinal roots are
harvested without destroying the environment
(Singh & Rao, 2020). In addition to these,
scientific training can bring more efficient
distillation methods, which reduce the
enormous volume of firewood traditionally
used in rural brewing.

3. Social Sustainability (SDG 3: Good
Health and Well-being & SDG 10: Reduced
Inequalities):

By incorporating the trade into
educational institutions, food safety, hygiene,
and standardized chemical testing can be
taught. This eliminates the risk to public health
associated with contaminated liquor (SDG 3).
Socially, this empowers the Warli and Katkari
communities to reduce inequalities (SDG 10)
as it enables them to take ownership of a

legally recognized industry.

The Proposed Pedagogical Framework for
Dahanu HEIs:

To realise the potential of NEP 2020 in
the particular area of Dahanu, to ground the
vision of NEP 2020 in a framework for the
local Higher Education Institutions (HEIs) and
vocational centres, this paper offers a
structured framework:

1. Certificate Course in Traditional
Fermentation Sciences:

 Curriculum: Yeast and fermentation biology,
chemistry of alcohol distillation, identification
and removal of toxic by-products, and alcohol
by volume standardization (ABV).

* Outcome: The safe, hygienic, and
scientifically sound production of traditional

beverages.

2. Diploma in Ethnobotany and Sustainable
Harvesting:

e Curriculum: Flora of the Western Ghats,
sustainable foraging techniques, conservation
of endangered medicinal plants, and organic
propagation of herbs (Deokar & Shinde, 2019;
Singh & Rao, 2020).

* Outcome: Environmental stewardship and
reliable and sustainable supply chains.

3. Incubation and Entrepreneurship Hubs:

* Curriculum: Applying for FSSAI (Food
Safety and Standards Authority of India)
licenses, state excise regulation, packaging,
branding, and e-commerce.

* Outcome: Build market-ready entrepreneurs
who can launch legal, premium herbal liquor
labels with potential to target a Geographical
Indication (GI) tag for Dahanu’s unique
blends.

Challenges and Policy Implications:

Though the education framework for
NEP 2020 1is strong, realizing sustained
development through NEP 2020 will present
diversified educational needs in Dahanu herbal
liquor production and is hard in practice. The
lack of policy interventions to address unique
hurdles and efforts in the education
frameworks outlined in NEP 2020 are yet to
take effect in the herbal liquor sector as one of
the distinct and multifaceted issues faced by
Dahanu.
1. Regulatory and Legal Obstacles: The
biggest stumbling block continues to be the
state’s excise policies, which have always
approached indigenous liquor with a punitive-
centric view. For educational outcomes to
translate from NEP 2020 into economic
reality, the Government of Maharashtra must
coordinate its excise policies with tribal
welfare initiatives. This entails a separate

licensing category for "Heritage Tribal
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Beverages" that will be accessible to all and
subsidization of commercial distillation
licenses for graduates of vocational programs
of the suggested initiative.
2. Socio-Cultural Stigma and
Infrastructure: Awareness campaigns for
these products, reframing them as artisanal
heritage products, are possible and can go a
long way in dismantling the conventional
mindset of brewing as an illegal activity,
courtesy of educational institutions. In
addition to this, with regard to this educational
vision, targeted funding would be needed for
building more localized "Center of Excellence"
laboratories in rural Dahanu as most of the
local institutions do not have the infrastructure
to conduct advanced botanical and chemical
analysis (Kulkarni, 2022).

Conclusion:

National Education Policy 2020 is a
rare moment for education in India to situate
itself in this context. For the tribal society of
Dahanu Taluka, such a policy could be an
essential bridge from ancestral heritage to
modern  sustainable  development. By
integrating herbal liquor production (an
ethnobotanical phenomenon) with formal
vocational and higher education, the state can
solve many developmental problems at the
same time. It provides a straightforward way
out of the stigma of traditional brewing into a
backed, and

environmentally sustainable micro-economy.

formalized,  scientifically
By imparting the local population of Dahanu

with  fermentation  science, sustainable
harvesting ethics, and the art of modern
business, their cultural identity can be
preserved while at the same time raising
people's social status. Nevertheless, whether
this educational intervention will work

depends on the willingness of state regulatory

authorities to modify old excise laws. As such,
localizing the implementation of NEP 2020 in
Dahanu can offer a powerful example of how
indigenous resources can be employed as
resources in education to achieve localized
Sustainable Development Goals and build
upon, or leverage, local traditions that are at
the heart of local-to-global integration

strategies.
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TEATSAT (Introduction):

IR &1 9ifvek fafaerds Fecar 3o o,
Y yRfTE W giwfaw  oNew  fmio
FOAEE] T JH TEREE] HEw@r= fh
IeMFArd.  qUTdl  9RAE Sed fRreumet
UfETiRgEar S W Seed qUfeal TS
SATes MTTRTeh WTod et sierean foemeatarat
RATdIA Jodf RI&I0T ST JTQfTeh AToT Fiwefie
fey dey v oA R, A TEd I
Rt wifves  aror=n  Wfaerfaes foaem,
MR &R FOST WY SfHeRT ST AT
e e URRTR WIWHT - SedEm=n
AU T T HOIAT  ATAT IR AT
HYEATE HET Jfehala STET IATe hi Io= R1&0na
TR WIS Seehe! facam fRreor siferes gaw
2ISe, HTHTISToh =ATATAT ITAT fHeded JTFOT WaT=it

areT & freror smifer Sfge fommraTaTd
HAT A HIET IR, ARG SgHTiveh
THTSA Sod RRI0MEEt amoel! SO o &
fRrepvarear ufehder, freforht Suctstrar s

AT AT AR AST TWE Rhd. SRT
formdiatae Sust € T STEATTHT= AT St
I T eI HTT Tral formeatean et
VAT ATHR U Hewr=l fHerT ST
T

W |er © W HTSIdiet Wi
foafoga=t @@ =d ST wRRe e
forepreTeT UichTes ad. quTdt AT ST el
YR e feramdiained gusit der 3= e
[EEIEISICIRC I ERCET LR C
et Rrer deiear  faEmeathn e

STSIUT=T TTHAT SHAT AT,

Su fTeruTTdier W Uit foeRr:

TRATde 3= freoma e s ®
TR Seafureh IoTHe fmior #iet. 4¢3y
Tt e Hebtel AT TG Macaulay's Minute
on Indian Education ¥T& i, AT SEIVTSER
WRATA SOSI ATETq 78107 Quara. i quamd
JTAT. A7 FRomTie 3few ffesr yememTer vea
FHTITRT TR ek a7 A= oAl B,
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9R%le T WM YR TR
Rreromed YR WTEET SiedTed Ul e
&dl. ea e feme 9 foee st
formdis Tfem SR W weE T
FIIT SATeAl. TE IS HlobTd STATHcrehleRw,
TAFHECHS W ITOT  STiaErdT  ReAfores

o Rreromaed arafiren v 7

TTeRTER AT o Rreger ik qereRT
M7 ARMETET SHATUATEIS! Hewere e
ESIERIK

oG freger sderm fermeAiaT
TEiOT ST WEISRGEAT S fermeAtarat
fRreor S7fereh g 2.
THTFEATE ST et J T AT, 9T &
AEF I, T Wiy == e feeama
Titehfdeh AT sifger 9ow Siaq sia. fRam
fafiTei=ar wmTiSeh, Giehiaes s ATeaHe!
fmtor g, FEfAfHd=T iR & sIies sgyem!
EE
fRreror anfr weporr freror fowam fRveror stfers
Gl W9Ad STd. SRR AINHE shetel
Mg JEEYET dread ST AfR e
gl Qefier Aifed? diEed. TRl
el e foeame Wit fowwar s+t 2

arrfor fafeer amnfSes seewidia fommeatar gam
regfores gt fyesdra.

TRTST AT ATIOT e Foveqor:

TSI & WRATS Uk AedTel TRfRTR
TS 3T o eI TSATE TSI 3T, Tt
Hifecd, @ISR GEROT @ifeed AT AT
EfOTh TG HHTE B, TSI i IR,
THET SHEHTIAT TS 39T NG e
REIEERCESIA

RIS STHTISIR RN Sesae e
TR |IHATIST AU SbecsiHed AUt
TS | dlehid foem dReevarand
GUWHHT ST AN Soffegesh ST e,
TSI qiaTeT a7 9REAT HAig S0 qeawigsh
JBAGAT  HIAAT  AUSIT  STfedee,
TreqehaTTel AT AT 3R et e,
aras Rie 7t wf-qew qer Ty foe qeradre
IEII T @], U TITSS TUIST AT,
HqTe3 TTER feeseh ATMT TSt huTe ol AT
SAEAFIEN. HUST WIS WIS Jia ==
ST ATl Tl Fraeueht d wa el
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TS AN Rrars S8 @aqar wuEd o,
TS AT & TS HTe3Id JHTST e, a8
dt fosier=l 9 Wehel W U SIS Wi
WA VNG fagie ThT Eeied Jefat de.
ool Tcid HeamEl TMares & 0o Tt
TN fofear e, formaes amiet SRRt it
figeamen g fommreh sfie@ wudl W
e foetl, TSl & TR wTT STHTAHos |
TSR AR =vaTe Had Se.

TR T ufted-rean gfsRrd
TSt WTNT & haes HaTar HIeAH Hogdl, al df
QTSI ST SRR |TeH ST, B 318
TS I e i g =
fRrqepTfcrsi=ar wregwTq eferd effor dferd
THTSITA ST 3107 Shetl, 31 6el Saaasined Je
o172 foremE, dere ST1for amfres aftad-redt
TATe WS Sl o5 HERTSZId el HTATTSToh
YUNUT Fdedi=al AMHEA FET Wio €
HAT HEEYU AHA SITd. SR $ed, qREg
f37e, T |Ted, BATCT MG TEW, <. STerTes
Aol A TUST AT WA |HATS
RIHECR

AR FHIBI A Tee-ts [

FHTATT TRfITeh YN HEH I Iiee 7.
TRfRTeR WTHT AT TZ-SATYS HTeeT {07 ettt

el feordt fmfor sreft. e wiaeT S or
Witk Tferdes et wor fmfor st e g
WTSHCS TS TSATCAT ShIVIATET Skl el ATel. ST
fég, ST HemTSg BT AR 7St ARG qe ST,

YaTet hTeaTd HERTSZIdTet 3tk feremiait
WE AN e TR Siedred foe,
wrfesfiend o o foemdier=t wume & Wt
WTS=AT I ST ST Fuarend e el 31T,
TS AT Hae faemdisimes qudt s o
aifeca fowees samasen omifor weies iy
IqTeY 3TTed. Tfersiens For Qo7 feremmdiara wt
WY HheT I el SATee & AUST WIo=AT 3=
Rreomdict THTeRMS TR . TS ATa
TSI wTo=I 3T STH e

I TITETUTTd U1 f3Teh IR R STTogT:
Tefieh  9IEiAT 3= frevmd e
freromdier weea omifor aeiesr wrm oTR. fagm,
I, ATk AT STEATIT JTHREAT SATTET
TEId: S WG 39Ty JTRd. AUl W
eneET SrTfae TR aaifed S et
ST, TTQfSTeh TSI Shotedl HRMEATAT STahRaT
ISR W MR, ek fommeaiqr o ared it
SUSH AT fRTeToTes Ty ST S
TRt "t 3feren fesdrd.
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FrerfUTeR &NRoT aTfuT ST SeaTe:

FefieheleT SNefreh FUOM At W=t
VIHeRT TTed 0T T FAAT. A (s
g7 k030 IT GRUNA HIGWTNT ST TTRTRTeR
Y HEw STURREad uAd Tl ST, AT
FROTER forRmdiett qeie M seare faet e
STTeh Sreffore TfeedTe HTSia o), SgwIe
AT Ugd! faemfad oo, Ui 9w
TTRfiTeh wTamefie At FHt HWATAT FI hell
ST 7.

e == freoma geie i
forprEmaTEl qEiet U™ WeET 3% AN, T
TS AT JE(Uh ATeATEdehiel iHd, IS
J qifrer ATfecaT ITafiTeh qToiged JTSiat o,
TS WG €@Ed YRIEEE  Hieared 9,
SRR ol fefSea g AT s,
WTNT EIEA HEHT IMEATheSA U13eies fHeafort ar
YOI fRrequreaee FHufor 81 Srehd.

IRAmea Ifeg WToTasy ST |eieeh
S oo It A IR iy fafererdn
SIS, ST ISR WTieAT  HiedTeHTaTet
TEEU M ohol AT, AT A WA Sodl
e saen e FeieEa  Tiieaes
Tefyrh e foemeatardt sme sreaoft fmfor
AT ITRA.” O 3] TITIY |TaTd i JEHTE
U7 ISR IS AT fehall ITafimeh AT
WA= aNa e foeame @ dehedar s

TNTCAT T FHS] RIHATT SATTOT HRMEATTRT e
BIEREN I RSN I G

. o It A=A A R freor
A FSeReRE TR W 80 F 9ew
foor wifesr. foriva: AeRTSEETET TS aaEt
ING JEAMEA, Heed ded T freforn
aifeeart it areanr savew R, Wt €
AW I=d R FOSHREAT Wi ST
e e e AreRTiE, FHTeRe ST
HTHTISRGEAT =T Bl T1ehl.

IRATd FHHHEAT s Ui Hqaffad
Ufeet T EASIA A3 e R
AT 3ferek JTelioT feRfe B, W s
T TEUIST heles VTN WLV o8, X WRAT=AT
TS HRe STIOT Rreforer Tnfecar=h ffdt &

AT oo RTeT0T=aT SAehsITR IR LuTTETa! 3T
TS AT TTUIRT T A A TR,
Treen:

RATHEY |WTSRTH ST Heehicehgea
TG I [RTE0T e T gt wiefien
e HEd=l el ail AUSERET JRih
YT Tedred <o fyreqom= Suctsuar, sifesh
fafereran srfor wmTforer =g giafea soamEE
YT IR,
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I=a e Hdt aNetT skl faema
TRt feremeatar i weft firesdiar smfor
WRAT=AT SETNeh Qeforeh T{oaT Afeeh e
TiET THAI HILUN 1Y 0T 3o f3requm=n
A fIRTHTETST ST ST,
ﬁaﬁvﬁ:

1. sweam@, @ St (2009), e R

TSTHRM . TGS § RIeR, ol foee

EERICTENE

. & O (2012), 319 AT - e

. UL STRAT,

. VT SR (2020), T TSFHI Gitord!

2020, 9 feoet ; foeor @, wwRa
EICary

. IS TSHT (1970), Giferfead 37 3feam, ot

foeett : enftde |,

. Ra® . &t St (2015), BRR TogERH &
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GTdT:

YRATdIcl 3=d R1&10 qqeened HecTral GeHrT PN S q%Id & Jieetanl agal. Tul
AT SHTOTA (GER) Afeeti=1 Jewish §oar qrac 197 #1a] auid i1 771 erbet 318, a2, g St
5 GEATHF 3Te %1 TUIIcHe SEUTH] 3778, &1 4 Hewer=l 3Tdl. STEM &ATdIe Falfad Suikerd], ATH-
e W, WIS e S0 Ageardic gL SidlH1ee a1 STel e TAHIHS [AvHal a¥iadrd. Jeqd
NI fectr=ar 3=a ReorTdicT TerIT= QileashIa, TS d SR {35350 FIrd 7Ta 37Te.
YT TH Hda ARG G 23 90TeHq® Tgata] Hacid #Ad A 3Te. HFuiar qleere
AT FTEe ST T} GETHFVT=T G FAHIH YRV ST ST

UEATIAT:

WRATd e &t Rreqorr= sfaere 81 et
Witk ST TS Heehi=an TMTaTes ferei=an
fRreqorr=ar gl HTear Seerd fedr. A= i
il i Rieqor=n g 7 e
ST, dRaTHad AT STETYid weYr 8
3ed. Tl g W A fogien SeoE deshTed
Tty R fool STq STHeaT™ Hohd  3UTTeY
ARA. FEET T HlSd & reavmen qmmsis

Rergi=an AHTfSieh ST ST BeXoT fog 4.

e T fUqemis qod HAfhs g8 el

D
o o

ST IaTE, USeT Ugd! STTTT feri=ar grerarefiaid

fRreror & qeawe R Amelt S STt s
TR was ® wRdE &t R
ghaem@Tdier fuiaes oo Aol Sid. HERe
TETHT AR ol ST AMfosars o A
§¢x¥¢ HEY quaTd Hefiendl ufeedt el g8 e
HTHTISR TREHTE JTATHRO e, 8T &0 YR
SRt wERe A 3ew Rewr eEw
St FMA efl. AT Jages w e
HIHTIS GERUI=AT Scbdedia SAAHIST ST S,
fsrfesT htaTa SAefen Riafor sereer=h T e,
%49¢ T HIAHTAT IY Bethune College TITH
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A, S IRATdIA Afeettard dfeel welfermed
LIEIS IR
A formdie T oA UfiETee JerR
BT, ¢ 8 fommdie SNDT Women's University
A AEH ABEA A AT, AT ITHAMES
femtardt 3=u Rigom= IR HEATHS: it
gt g foett. Rreomer qera st
W W g, gt e @ied 9 i
SHTOT TG, R0 0% Well T AT SHqeaT et
aifereRT foermers Aismq amior @ dfaa seaidia
HTSI=A1 BT Higerr= I&Rdl ad a6
AT TRIER €1 TR ST & FerHishRom=r
T SATEIeh R BIA 3TTR. T ST oo FR1810T
& Haw  FEAHRN ufR AT Wi
TRT&ToTTd oreT fi7es0t FevISt shares foramdid ST
T8, T AmTioeR SfasT, oTfder T@mmar sfor
T[Toh 1 HEWTTTE foed R g1, W &t fRreqom=an
ghigraTd  WeTeHT %ol d HTfoles ol Al i
fodt, qg <1 . oft. SR et Tt Rreomer
g Hehid @TE MG Ef-qEY wHEdE

Ao EN .o
dd[l{ch <llonc HlsAl.

TN THET:

1. HETeHe are & fofmemd=ht gt 9% wrehd
H1?

2. 3o Trerodia Aigar= aTe & SEATHS
qiEdHTe Tdeh 38 hl hds HiRThIT
HEROM?

3&'@:

o Tigdi=ar 3S=u fevnmdi  wRw T

EESSUERUE

o IIETHER o &FfET forwaT qure.

o IR  GROTAT  qRUTHRRRdS
TIHTIH L,

o fATOMd=N TN TEATHER TSUD
e,

T Ug:

A FAAE TN IRSAR oy
FAOIATT AT T8, AISHE 3T8aTe, IR gRoT
TEAUSST SATIT Sreaforen |TfecaT=n Hew e .
fopsoTreTet qerTeneh o fordemTersh dgdte AT
HLTITT HTAT.
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Tifteasdha fasguor:
AHT ¢ : S50 Frerumeter GER (%)
ag T LIES] T
2014-15 243 22.9 23.7
2017-18 26.3 25.4 25.8
2019-20 26.9 273 27.1
2021-22 27.9 28.5 28.4
TaryurTener fAreror: IECNED Trefor gigetr | wred afger
R0%%-30 UEH Higalle GER W&l GER (%) 18 32
Iftrsh oA SR, AU, GER am@ & yawmst feaww | 35% 68%
fidemes o1e; qUiaT &, ERMEMTde S@wHT SATT
AT R : FTETHETT TEHTT (%)
TR AT (%) &NRUTTeh BEqaIT:
AT 53 National Education Policy 2020:
ERIC] 52 T GROMd Gender Inclusion Fund,
ElIEES] 49 Sgfoveeh e o SAafues yewr-feiaT syee
SIEEIEED 29 T ST, AT, RO SHesTSTavt ST
Juh 56 TTHe TeeT TRUTHERRERT FTa IR e
.
fersyeror: “S ST, Sl geTar € AT arETih

STEM forerea: stiifeht &mma afger=h
Jufkerdt wHt TR, ¥ AN ®dl, AEdTeh
STYETT STTIVT ST TSI TRUTH S3iad.

TTHTOT-9TERY fererwa:

Ui WG AR 3T RTEOTTde
HEITT ol FHT 3R, ATART ST waAtaT, Yo
g, geierdar 9 fefea e aierd e
RO STed.

l-||"|‘I?‘|<=I'>('I('| dadl dsAqUIHl Hdced ohi{d; HHA 3=
Rreaordiar ity srevsdier d@a $fea o
HTATIF T2,

HEHTH S HTE:

R RGRICRE T

. SRl oleh STaITeaT=T

. HIMY QAT el STEHTT Tfa i e
T, T T IaRIe hHT TgdTT

65



IJAAR Vol. 7 No. 26

ISSN - 2347-7075

3. fefoea fovrsm
T GEATcHS  HTegH  FAFc!  all
FHdeRT frswy #rear Jsa, Afear=l Sureerdt
Frectt staelt ol fufaufera s wvma mifea
.

eteren fore:

I= RrequnTeier afeeti= 16 €& wrATSin
e WU AMR; W HEATHE A6 RS
TOTERITYU HEHTeRToT Foe. RTeonTat=aT TSt
fofmemar & e gavRdt HEifed T T
TIUTTHERRER =T ATAGIaR. quTE STEYae 3T,

ﬁ'ﬂ?ﬁ':

TRATT AT Io TITeA0TTe T T
STEM &t shHT HeWmT AT Adeardicl
TIifed SfafRea & STee™ SSHe! HM HTed.
SRl ST HETens: GarRoT AgHE @@=

UM feATTaHdT 91ed 8 wehd.
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% 0. SIS B, TN, HERTE T ATfecd

G&hdl HEe3, R00R,

%% AENISS SO, TS S1eafires &RT o0

(Marathi version). TSreor #amet™, 2030

9R.9ERE furequr, wewmse Stefiies wiflerw
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8 3.2 St wereH,  Hieer wete, Srere 4. TIglT Hg, Aige WeHIwU: Ta&q Hf0r
qfecteht ™, 9o, 2083 forhTe, STRUT JhIeM, TR, R08¢

2¥. 8. ey fehier, = e aes,
TAThRATEHT TG, 000
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THTSIITTE [STET0TT (S 1<TeeT T9TIuTTeit rereht

[N

IT. IR FTET IR
ETF TeqTI,
STUAT HETeHT et HETTenerd, e, hid, HEHGTR

Corresponding Author - M. g JTGT IR
DOI - 10.5281/zenod0.19347466

s ;

fer@Tsa1 vIaehTd Hifed! d QAT Fide FRIeTIeqeaeed Sy e Fgd Al 3ATed. Taeiva:
fefsreet fareror (Digital Education) & GhogaT 13787011 YRR <leheiann 7 faen ad 31Tz, 3’7%/57?7, 9;7\77?31',
T | TSITH, GHISIITE, HAGEIIRE, HIAERE, ANHGEARIE, FIaesIe, GIYRmE (Mass
Communication) 3101 T3 ATGREIT GHISTSTENT Ta9Ti=a1 3eAT97-3751d Jichad fefereet arer 7:1?@?77
SHTOITER 3T A HATed. A1 QNI Ie%] GHISRIE N fawaines feforea e 7gw, =ma e
TROTH, farereat=an §Hs1 & HIRTed faareTar ST J977d AT fa=1901 %0 81 37Te. 1 STwITETd g2 Alaiat
STTYIRG TA=J90Tee: q JUHTcH Tgdran aTR FHOA STl 8. eieAgT 378 faga ad & fefoea
RI&TT@ Taen=Ifaed Geheq-Tes: a1 q1ed, SUaIcHe:, [R1&TveT =] fHead, SITae Hifed] desl 3qeisy
g ST GeneATE 3few fawiaa stal. aunf, fefsiea &, aife argare Faaar A e
YRI& AERE F1el 3] e Adld. Hes fefoiect Risume= yore] SaATHITu] Foqrdid]
ROTTeH IS STavIe 376,

Hragy: feforee foreror, arattsres s yra foreror, $-arf, foreror dzm.

TEATAAT:
O gue=aT TaEey fRreren

SRR ,  UsARNE,  HHISIRITEA, J-II"IOIGi‘\’IQII{aI,

FEEM TH AR, AYHE F@BM AT
aiEdd g oTR. fefea freor & wehewr
S, UIEsA  SAARIE, AT ehH
TioT HceHifeaT AreHi=ar Srera= JHET o
3TTreR SvTelt Te 3T,

TR, TAREEATRITE, AR, HHurTe
AT FETHET FHEY B § fow wweE
TEA AT i STeATe I ARt
Faid gla; g feMew wmdiges  sar
HMATET SEE=a "I 3l g 9
fiyeg AmTet ST,
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SNy, g fawa  fefoea
TR, WIATd SSTETE TR, TSIRMETT §-
Tegdd T2, THISETETd  OHiieR deere
HAHAART SaEg  IfUr  IrefvmETg wifeush
TP AR fRreqor 3feres wsfter s,

A THISIIETT  foari=an  sreamoTa
fefSreat Rreromrer wewr a@et TR, 1 gy =1
HemeAa fefSea Rrewr smemmeia fowerimes
Y JTET 3T AT FerseeoT Shet 31T,

eAT 3fED:

%, waeETE fowaiger fefsea fRrefom=h
CIGEARSEE U
M qeage a1 fowai=ar  ereamdATa
fefreet aremi= Sw=ImT qure,

3. fefoea Rueomies faemet=a i
TUTEE BOTRT GO ST¥ITET,

¥, vRdrdia fevea freomet ferdt sfor
STTTfcre qiCfEert =t g o,

G, aAETE Rreona fefved Rieomen

IAdeSEUiidiedl Ao T IU™

gIauT,

o

HINYT T
8. THETETE favamm steaE fefsed
f3reqor femeaa el 3wa?
2. fefoea gremn s farmeat=anr aowr
JATIOT I ferehTeTar et Ry Shdr?

3. Rawe fefea Rreromeh feordt smTtaen
TR Qe T 3182

¥. GHTSRIE fowaine fefsreet e wmy
AT VT TG TR HATEq?

TNE gt :

I HINEATETST SRS o fsoTeneh
SHA T, AT ST et g Aifedt
TRTITA HTeAT TR,

ATfEeaT=IT ATETaT (Review of Literature):
AT AU giEd Hed AT e, foria:
RIS TS eaATa fefiead aremm=T
Fd TR, feftea e uftommerardsTea
TS AT &I HeheaHT Sfie T7E 81 ST,

frer dfca atear w fefsreat dommmes
TRreroT wfsham STk HamaTeHeh STTUT TRt
eI od. fefSiea dmedi=an aed= Rrere
ot feremeff Fi=aTdier Tare ferss Tfqwr gy
freqor Sfshad |isha TewIT Buar=l |eft fied.
o5 TRreror sk hares Hfeet SuarqRdt Hartfad
Ted A& O ol ATHEATEING S0 HEHTIcH
LG
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fefea steammm wurefiqer TafoamaTdt
STerepiehe STTavTe difaeh ST STEATIT hIvTe
IO T e, AT Heula frsm omfir wiger
(2006) I HigAd TPACK model o
e Hle, a1 Aieaqer W fefed
FEAIEEST  fehihe [T (Content
Knowledge), 3T&aUT  whisied  (Pedagogical
Knowledge) 3TfoT @i FM (Technological
Knowledge) I fardt wreahiem w@—aw  3m@mr
AT T, AT et sresht=T Hferd AT hedmd
31eTa gfsha fersh gitomHeRe 3T,

qe U 3fSTE(2018) FT=AT SIRATHITEAR
fefea amst onfor e Serem Fi=
ThATd. e FRTaTer SR STfeeh ST
S ST foremeataey et Yot adi|
AT,

fefsrear Rreromrean foeammes == Rreqor
(2015) I == Treomdie e Reome
e SURRIA FAWT IE AE A IR
fefSred wiewivifes e saferer afoeh STfor
A9 S, SATTs Rreroran qreqwrd feremeff
55 SATTVT TATT=AT HATGIRTETT f3req07 91 31ehaa,
ST RTTuTelt SucieudT STfie: smie .

RAT dewia fefsed Rrevm=an arra

TG B ST AL HTeT HATET S @R AT,

©l HAT FiEAT HAIEHER 9RAT e

TreroT= AT St W HAfees ST feu

I, ol AT 9T geie gfawn, fefted
e AR, e fefSea Ruaomen @ wd
fremeaiela Tam tgdN URREw ST
STTeRTHTCH 3.

Jr Hewid UNESCO  (2021) =
HEAAWE I TR A A® H fefra
freromes e Ak wdwmeRE o IR,
fefSea wmeri=ar deraE dmfds, g
amifor oTifdfer mrater skt shear Aara SAfT fareror

ToTSETET o sreuT fefvea
aregier AR formeatenr sifgw fasmraTaTt
T e SAn. AN IW (2020) I
HYEATER SoeRE  fwaiear st
fefea wregwien s Feam  fommeatt
fagwonere, fafreas smfr fgaefiar fomm
Fo emar fowfaa B, fafey afeerdifen
ared, SeievH, feefeen anfor fefea ==t #w
e e ferameatan fower st w@ier
THSTIITH Hed 2.

To T T enfor Wei Ui (2022)
Fi=AT EIMATTER 3faere 30T ey fersri=an
Ay fefSreet TerTst, Tt SueTer for
HieeHieam ferameat=an
IR TG FHATES! Td Tt 3T,
qIETT SATehai BId e WliTeieh Heeh IA1eh
TIEYOT HSTATA.

A 99 e =T AIE Fedlel 39

Tmaor fogd ad i fefrea R @ aamsmmE

S IBEICH 19T
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forari=a STt ST SUgTh AT TSl
e T8, fefNed dogmr=an |reraH fRaor
Rregeri=r fefSrea wftreror snfor getie= aaeardt
IUCTSET TSR I ¥ 07 AT TR,

TuvEt fawmmed fefrea  Srewm
HE:

sfew fowma Refvew  freome
ferememtar UfcrTes et qeaTeHe STher haT
e foefestin mremm sfoem a1fer
WA Tt ST av, e 2T 3.
Moy Shemee e fommeaiar gesftean
HITTIfoTeh T STV SAereh J@iel hidT .
3T, TR SUANT, GIS,Himifersh farsgwmrn, Google
Earth, qesft=n ol e, deeise 3o,
qgfenuita sea e 3. fefSed tsgehmmes
ST ST TR, AT forwarnd fefsieat fRreromes
et wmee g, wEse GRor ST
H, 3TeET UIded, HOg AR HATesH,
THRUT, ONUcHeh  q&quasie fefsed g™
fermmeartar Sfor |y Sforiar fefSeer dommmes
I WA MET SFAHE0 o ATl VAT H0 |y
Il AR, USRI N S gae,

TATHEEAT ST STV AT HIEATERT fefea
SIS 30 ST AT Srefrrer forsarma fefsteat
"I Witereht fasdwor smfor Sar fersgwor
gy . srefememe) fefSea @mem, Excel,
s Jer fasgwor, SPSS, wifershi fersdmor,
HATTATET STeH, ATk Hfeet a7 Met feemetn
fefSteet Rregomr=ar AregmT fRrehar Aqr.

fsfree Rraomdter wre smeem:
o fsfSeat i (Digital Divide)
o 3etie gl ua
o Trerentel qifien TfTeTor 379
aTfefer daTeATEf Ttar
RUEERIRIVGESIERIEICIC]

ﬁl’ﬁﬁﬁ':

ToTSETETT faweren stervEa fefvea
. foameatn was dgifow wifedt 7 fresar
Al SITwHTCH 10T fesd.,

3iRTE TowTa ST HIeTer forametar
UfRifeeh ST AW odrd. i fefed
T gt Al Tl YA gad
FAM.  TSINET  HAAART 6 JUTeAt=n

I HAT Idl. AHSERITE WIS ST
frsgwor s B, srdmea e STeReaRi
fasguor #ar ¥q. e fefea  Rram
TSRS fawai=ar S aitedT Seed
AT AR, AT WG 378 T8 BN 6l feforea
TRreqor TS fawETeT steATTETETST STRld
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e, TR &T forehiad Tid ST fRreqor Afeeh
3TN o,

qorfy, fefses  foreomt ot
U oA R giaen, e
gftteror enifor eonerR RIS STawE o,
wiosrq fefMeat Rrator g Rraroran
ferehaTa FEwerqut Sffireht srefreret.
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Introduction:

SWAYAM is a program started by the
Government of India. Its aim is to give education
to everyone. It follows three main ideas: access,
equity, and quality. The goal of SWAYAM is to
provide the best learning materials to all students,
including poor and disadvantaged students. It also
helps students who do not have good digital
facilitiecs. SWAYAM tries to reduce the digital
gap and help them become part of the modern
knowledge world.

The courses hosted on SWAAM are in 4
quadrants - (1) video lecture, (2) specially
prepared reading material that can be
downloaded/printed (3) self-assessment tests
through tests and quizzes and (4) an online
discussion forum for clearing the doubts. Steps
have been taken to enrich the learning experience
by using audio video and multimedia and state of

the art pedagogy / technology.

Objective:

1. To understand the concept of SWAYAM.

2. To study the role of SWAYAM in digital
education.

3. To analysis of Student enrolment and Pass
Out Students.

4. To identify challenges of SWAYAM
platform.

Hypothesis:
HO - There is no significant difference
between student enrolment and Pass-out
Student numbers.
H1 — There is a significant difference between
student enrolment and Pass-out Student

numbers.

Research Methodology:

This study is based on the descriptive and
analytical method of research design. This study
is based on secondary method of data collection.
This data is collected from Department of Higher
Education, Ministry of Education and annual
reports etc. The research is based on quantitative
data.

Sample design:

In order to examine the progress of

Department of Higher Education, Ministry of

Education and annual reports.

Limitation of the Study:
1. The study is restricted to the status of
SWAYAM in India only.

2. This study is restricted to specific period
2023-24 and 2024-2025.

3. The outcomes of this study report are based
on the individual understanding of the
researcher.

4. The researcher has used only secondary
data.
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Literature Review:

learners and some challenges like digital

1. Chiranjit Majumder (2019) SWAYAM: The literacy and infrastructure problems.
Dream Initiative of India and its uses in 2. Saurabh Kumarll, Dr. Ashok Kumar'! and
Education In this study explains SWAYAM Dr. Reetu Vermalill 25 : EXPLORING
as an online learning platform started by the LEARNERS’ BEHAVIOUR TOWARDS
Government of India. It focuses on access, ONLINE LEARNING: A STUDY OF
equity, and quality education through SWAYAM MOOCS.
MOOC:s. The paper discusses features like 3. Jijo Varghese, Dr Alok Gardia (2020) :
four learning quadrants and free courses for Heutagogic Approach in Teaching and
students. It also highlights benefits for rural Learning in SWAYAM.
Analysis of Student enrolment and Pass Out Students:
2023-24 2024-25
Student Exam Certified Student Exam Certified
Enrolment Registration Enrolment Registration
NPTEL 27102973 3590913 2341289 5727309 1729969 1080210
AICTE 1855700 160783 19170 69322 3275 827
CEC 3284475 110758 76500 663341 59161 21017
1IMB 1411648 38476 23643 538759 35028 11601
UGC 310664 12723 9579 23902 1042 130
Source: Annual Report of Ministry of Education

5727309

2341289

NPTEL

1080210

1729969

3590913
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W 2023-24 Exam Registration
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W 2023-24 Student Enrolment  m2023-24 Exam Registration

W 2023-24 Certified

M 2024-25 Exam Registration
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M 2024-25 Certified
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The data shows the performance of
different National Coordinators for the years
2023-24 and 2024-25. NPTEL has the highest
student enrolment and certification in both years.
However, its enrolment decreased in 2024-25
compared to 2023-24, but the certification
percentage improved. AICTE recorded very low
certification rates in both years, though there is a
slight improvement in 2024-25. Consortium for
Educational Communication (CEC) and Indian
Institute of Management Bangalore (IIMB) also
show a decrease in enrolment but a small increase
in certification percentage. In contrast, University
Grants Commission (UGC) shows a decline in
both enrolment and certification rate in 2024-25.
Overall, student enrolment decreased in 2024-25,
but the certification performance improved for
most coordinators except UGC.

H1 — There is a significant difference between

student enrolment and Pass-out Student numbers.

Role of SWAYAM in Digital Education:

1) Easy Access to Education: SWAYAM
provides free online courses to students across
India. Students from rural and urban areas can

register easily using a mobile phone or computer.

There is no age limit. It gives equal learning
opportunities to all learners.

2) Excellence Content: Courses are designed and
delivered by expert professors from IITs, IIMs,
central universities, and other reputed institutions.
The content includes video lectures, reading
materials, quizzes, and assignments. This ensures
high academic standards.

3) Low-Cost Learning: Course registration and
study materials are completely free. Students only
need to pay a small fee if they want to appear for
the final proctored examination and receive a
certificate. ~ This makes higher education
affordable.

4) Flexible Study: Students can learn at their
own pace. Lectures are recorded, so learners can
watch them anytime and repeat them if needed.
This flexibility is helpful for working
professionals and regular college students.

5) Credit Transfer: As per the guidelines of
University Grants Commission (UGC), students
can transfer SWAYAM course credits to their
university degree. This supports blended learning
and reduces academic burden.

6)Associating Digital Divide: SWAYAM helps
students who cannot attend regular classes due to
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financial, geographical, or personal reasons. It
connects remote learners with quality digital

education and supports inclusive growth.

Challenges of SWAYAM Platform:

1) High Enrolment but Low Certification: data
shows that many students enrol in courses, but
only a small percentage complete the course and
get certificates. This means students may lose
interest, face academic difficulty, or not prepare
seriously for the final exam. It reduces the overall
effectiveness of the platform.

2) Low Exam Registration: There is a big gap
between student enrolment and exam registration.
Many students study the course but do not
register for the final proctored exam. The reasons
may be exam fees, lack of confidence, or fear of
failure.

3) Digital Divide: Students in rural and remote
areas may not have proper internet connection,
smartphones, or laptops. Slow internet speed
makes it difficult to watch video lectures. This
creates inequality in digital learning.

4) Lack of Self-Motivation: Online learning
requires discipline and time management.
Without classroom pressure, some students
postpone lectures and finally drop out. There is
less personal monitoring compared to regular
college.

5) Technical and Platform Issues: Students
sometimes face login problems, website errors,
server issues during exams, or difficulty
uploading  assignments. Technical barriers
discourage learners.

6) Language and Understanding Problems:
Many courses are offered mainly in English.
Students from regional language backgrounds

may struggle to understand lectures and study

materials.

Conclusion:

Based on the data of 2023-24 and 2024—
25, it is clear that student enrolment is very high,
especially under NPTEL. However, there is a
large gap between enrolment, exam registration,
and certification. In 2024-25, overall enrolment
decreased compared to 2023-24, but in some
cases, the certification percentage slightly
improved. This shows that while fewer students
enrolled, a relatively better proportion completed
the courses.

The major issue is the low completion and
certification rate. Many students enrol but do not
register for exams or fail to complete the course.
This indicates challenges such as lack of
motivation, digital divide, technical problems,
and low awareness about credit transfer.

Overall, SWAYAM plays an important
role in digital education by providing access and
flexibility, but it needs improvement in student
engagement, exam participation, and course

completion to increase its effectiveness.
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Abstract:

The National Education Policy 2020 (NEP 2020) represents a landmark reform in India's education
system with the potential to reshape educational governance, academic structures, and the role of
educational institutions in national development. One of the emerging themes within contemporary
educational reforms is the integration of sustainable development principles into teaching, research, and
institutional governance. Sustainable development emphasizes a balanced approach toward economic
growth, environmental protection, and social equity. Education is widely recognized as a key driver for
achieving these objectives because it shapes knowledge systems, innovation capacity, and responsible
citizenship.

This research paper critically examines the relationship between NEP 2020 and sustainable
development from an interdisciplinary academic perspective. The study explores how NEP 2020 promotes
sustainability through curriculum reforms, environmental education, research innovation, community
engagement, and skill development. The paper also analyzes the role of higher education institutions in
promoting sustainability through interdisciplinary research and sustainable institutional practices.

The study adopts a doctrinal and analytical research methodology using secondary sources such as
policy documents, international sustainability reports, research articles, and academic literature. The
analysis highlights that NEP 2020 provides a conceptual framework capable of aligning India's education
system with the United Nations Sustainable Development Goals (SDGs). However, the effectiveness of this
alignment depends on institutional capacity, governance mechanisms, faculty training, and sustained policy
commitment. The paper concludes that education policy reforms such as NEP 2020 can significantly
contribute to sustainable development when supported by interdisciplinary research, collaborative
governance, and long-term policy implementation.

Keywords: NEP 2020, Sustainable Development, Education Policy, Higher Education, Sustainability
Education, Sustainable Development Goals

Introduction:

Sustainable development has become a
central concern in contemporary global policy
discourse. The concept gained widespread
recognition Brundtland
Commission Report of 1987, which defined

sustainable development as development that

following the

meets present needs without compromising the

ability of future generations to meet their own

needs. Over the past three decades, governments,

academic institutions, and international
organizations have increasingly recognized the
importance of integrating sustainability principles
within public policy and governance structures.
Education plays a crucial role in
achieving sustainable development. Educational
institutions  influence social values, shape

knowledge production, and foster innovation
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capable of addressing complex global challenges
such as climate change, biodiversity loss,
economic  inequality, and  technological
disruption. The United Nations Sustainable
Development Goals (SDGs), adopted in 2015,
emphasize the transformative role of education in
promoting sustainability, particularly through
Goal 4 which focuses on quality education and
lifelong learning opportunities.

India, as one of the world's largest
developing economies, faces multiple
sustainability challenges including environmental
degradation, urbanization pressures, economic
disparities, and demographic changes. Addressing
these challenges requires an education system that
not only produces skilled professionals but also
cultivates responsible citizens capable of
contributing to sustainable economic and social
development.

The National Education Policy 2020
represents a transformative reform designed to
modernize India's education system while
aligning it with global knowledge and
sustainability frameworks. The policy emphasizes
multidisciplinary education, critical thinking,
innovation, environmental awareness, and skill
development. These objectives reflect a broader
recognition that education must contribute to
sustainable national development.

This research paper critically examines
how NEP 2020 can contribute to sustainable
development in India. By analyzing policy
provisions, institutional  implications, and
interdisciplinary academic perspectives, the paper
aims to explore the potential of education reforms

in supporting long-term sustainability.

Objectives of the Study:
1. To analyze the concept of sustainable
development in the context of modern

education systems.

2. To examine the provisions of the National
Education Policy 2020 that promote
sustainability.

3. To evaluate the role of higher education
institutions in  supporting sustainable
development.

4. To identify institutional, academic, and
policy  challenges in  implementing
sustainability-oriented education.

5. To propose strategies for strengthening
education for sustainable development in

India.

Research Methodology:

This research adopts a doctrinal and
analytical research methodology widely used in
education policy and social science research. The
study is based primarily on secondary sources
including policy documents, academic research
papers, books, international sustainability reports,
and institutional publications.

The analytical approach is used to
evaluate the relationship between NEP 2020 and
the principles of sustainable development. The
research also draws insights from international
frameworks such as UNESCO's Education for
Sustainable Development initiative and the
United Nations Sustainable Development Goals.

The study focuses on conceptual and
policy analysis rather than empirical statistical
investigation. The objective is to interpret policy
frameworks and assess their  potential
implications for sustainable development within

the Indian education system.

Review of Literature:
Scholars  across  disciplines  have
emphasized the importance of education in
achieving sustainable development. UNESCO
(2017) argues that education for sustainable

development enables individuals to develop the
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knowledge, skills, values, and attitudes necessary
for building a sustainable future.

Sterling (2010) highlights the need for
transformative education systems that move
beyond traditional content-based learning and
instead promote ecological awareness, critical
thinking, and ethical responsibility.

Tilak (2019) emphasizes that education
policy reforms in developing countries must
simultaneously address economic development,
social equity, and environmental sustainability.

Recent research on NEP 2020 suggests
that the policy provides significant opportunities
to integrate sustainability within higher education
through multidisciplinary education, research

initiatives, and community engagement.

Concept of Sustainable Development in
Education:

Sustainable development in education
refers to integrating environmental, economic,
and social sustainability principles within
educational systems. Education for Sustainable
Development (ESD) aims to empower learners
with knowledge and skills necessary to address
global sustainability challenges.

Educational institutions play an important
role in promoting sustainability through teaching,
research, and community engagement.
Universities serve as knowledge hubs capable of
generating innovative solutions to environmental
and social problems. They can influence
sustainable development through research on
renewable  energy, sustainable agriculture,
circular economy practices, and responsible
business models.

Integrating sustainability into education
requires  interdisciplinary  approaches that
combine insights from environmental science,
economics, sociology, public policy, and

technology. Such interdisciplinary approaches

enable students to understand complex global

challenges and develop innovative solutions.

Role of NEP 2020 in Promoting Sustainable
Development:

The National Education Policy 2020
incorporates several provisions that can contribute
to sustainable development. One of the most
important features of the policy is its emphasis on
multidisciplinary education. By allowing students
to integrate knowledge across different
disciplines, the policy encourages holistic
understanding of sustainability challenges.

NEP 2020 also promotes research and
innovation through initiatives such as the
National Research Foundation. These initiatives
encourage universities to conduct research
addressing critical challenges including climate
change, sustainable agriculture, and public health.

Additionally, the policy emphasizes skill
development and entrepreneurship education.
These initiatives support sustainable economic
development by preparing students for emerging
sectors such as renewable energy, green
technologies, and sustainable business practices.

Community engagement is another
important component of the policy. Educational
institutions are encouraged to collaborate with
local communities and contribute to solving

regional sustainability challenges.

Analytical Discussion:

From a policy perspective, NEP 2020
represents a progressive attempt to integrate
sustainability into India's education system. The
policy recognizes that education must contribute
to both economic development and environmental
responsibility.

Higher education institutions can play a
transformative role in promoting sustainability.
Universities possess the capacity to generate
interdisciplinary knowledge, develop sustainable
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technologies, and influence public policy through
academic research.

However, implementing sustainability-
oriented education requires significant
institutional reforms. Universities must invest in
interdisciplinary  curricula, faculty training,
research infrastructure, and sustainable campus
practices.

Furthermore,  collaboration  between
universities, industries, and government agencies
is essential for translating academic research into
practical sustainability solutions. Without such
collaboration, the potential impact of
sustainability-oriented education may remain

limited.

Findings of the Study:
1. NEP 2020 recognizes education as a
critical driver of sustainable development.
2. Multidisciplinary  education enhances
understanding of complex sustainability
challenges.
3. Higher education institutions can promote

sustainability  through research and

innovation.
4. Institutional  capacity  building s
necessary for implementing

sustainability-oriented education.
5. Collaboration

academia, and industry is essential for

between  government,

achieving sustainable development goals.

Suggestions:
1. Sustainability education should be
integrated across all levels of education.
establish
interdisciplinary sustainability research

2. Universities should

centers.
3. Government should provide financial
support for sustainability research and

innovation.

4. Educational institutions should adopt
sustainable campus policies including
energy conservation and  waste
management.

5. Collaboration between academia,

industry, and government should be

strengthened.

Conclusion:

The National Education Policy 2020
represents a significant opportunity to align
India's education system with global sustainable
development goals. By promoting

multidisciplinary learning, environmental
awareness, research innovation, and skill
development, the policy creates a strong
foundation for sustainable national development.

However, the success of sustainability-
oriented educational reforms depends on effective
policy implementation, institutional commitment,
and interdisciplinary academic collaboration.
Universities must actively engage in sustainability
initiatives and promote responsible citizenship
among students.

If implemented effectively, NEP 2020 can
significantly contribute to sustainable
development and help India transition toward a

sustainable knowledge-based economy.
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Abstract:

Sustainable development is possible through higher education institutions. By creating awareness
among students about research, innovation, technology, poverty, climate change, the goal can be achieved
by making proper planning for the future. Of course, in doing so, higher education institutions will face
many problems, for example, lack of funds, communication problems, technical problems, standardization,
performance measurement, etc. However, if the government and educational institutions take the initiative,
the goal of sustainable development can be achieved.

Keywords — Sustainable Development, Higher Education, Challenges

Research Methodology:

The research is a literature-based study
investigation the current issue paralarally we also
relied on primary and secondary data from

various journals authentic web sides and internet.

Objective
1) To understanding concept Sustainable
Development.
2) To wunderstanding Role of Higher

Education in sustainable development.

Introduction:

Sustainable development is an approach
to growth and human development that aims to
meet the need of the present without
compromising the ability of future generation to
meet their own needs. Education is changing the
mindset of people and empowering them to work
for a sustainable future. Good quality education
can be provided to the next generation through
teaching and research. Awareness can be created
among students about the need for development.
Higher education institutions are critical drivers

of sustainable development acting as catalysts for

societal change through education research,
campus operation, and community engagement.
They prepare future leaders, foster innovative,

ecoconscious solution,

Meaning of Sustainable Development:
Economic development that is conducted
without  depletion  resource.  Sustainable
Development overlaps with the idea of
sustsinability which is a normative concept.
Sustainable Development on the international
agenda. Sustainable Development is the
foundational concept of the Sustainable

Development Goals

Definition:

“Development that meet the needs of the
present without compromising the ability of
future generation to meet their own need.”

(Brundtland Report)

This approach integrates three pillars —
environmental sustainability, economic viability,
and social inclusion. This development is

achieved without harming the environment,
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through the proper use of natural resources, and

through socio-economic balance

Key features of Sustainable Development:
Consideration for future generations: Using
natural resources (water, minerals, etc.) in a
sustainable manner so that they are left for future
generations
Environmental protection: Reducing pollution
and maintaining the balance of the ecosystem in
the process of development Three main pillars:
Sustainable development is based on three
elements: economic development, social progress,
and environmental
Excellent (SDGs): United Nations 17 Perpetual
Development goals (e.g. poverty eradication,
clean water, climate action) have been set, which
are targeted to be achieved by 2030 )
For example

e Using solar energy or wind energy

(renewable energy)

e Practicing sustainable agriculture (organic
farming), which maintains soil fertility
e Reduce, Reuse, Recycle water.

In short, sustainable development is
human development achieved without harming
the environment.

Considering the impact of increasing
human migration, urbanization, and
industrialization on society and the environment,
global action is necessary for a more sustainable
future. Educational institutions are important as
knowledge producers for sustainable
development. Higher education institutions are
working as a tool in creating a more sustainable
future. Human development is easy through the
concept of education. Many social problems have
been solved to date through educational
initiatives. Indeed, as the world becomes
increasingly globalized and interdependent, the
role of higher education will become more

important in creating a sustainable future.

Education is changing the mindset of people and
empowering them to work for a sustainable
future. Good quality education can be provided to
the next generation through teaching and
research.  Awareness can be created among

students about the need for development.

Key Roles of Higher Education in
Sustainability:
Curriculum &  Education: Integrating
sustainability into academic programs to equip
students with the skills and mindset necessary for
creating a sustainable future.

Research & Innovation: Generating knowledge,
technologies, and innovative solutions for
challenges like climate change, poverty, and
inequality, often in collaboration with industries
and governments.

Campus Operations: Adopting environmentally
sustainable practices within the university, such
as reducing waste, energy consumption, and
implementing "green campus" initiatives.
Community & Social Engagement: Bridging
the gap between theory and practice through
partnerships with local communities, businesses,
and policymakers, Developing Future Leaders:
Training graduates who are not only technically
proficient but also socially conscious, enabling
them to lead sustainability efforts in various
sectors.

Global Rankings & Accountability: Aligning
with  the  United

Development Goals (SDGs) is becoming a, as

Nations'  Sustainable
shown in this Taylor & Francis Online article, key

factor in, for instance, the QS World University

Sustainable Development in Higher Education:

The concept of sustainable development
incorporates not only an environmental
dimension, but also economic and social
dimensions, and frequently also a cultural

dimension. That education and research play a
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key role for the long-term development of society
is hardly disputed by anyone; but how to integrate
sustainability effectively into higher education
and, in particular, into the curriculum and the
design of research projects is still a debated issue.

In higher education, the Ilevel of
integration of the concept of sustainable
development can range from mere formulations
of policy statements to integration into courses,
curricula, and other selected activities for a total
reform of the educational system. A more
practical approach to promote sustainable
development is to work with tangible
environmental impacts.The higher education
declarations ~ on  sustainability  explicitly
acknowledge this and confirm the importance of
learning, communication and capacity building
for  sustainable development.  Sustainable
development in higher education will enable
students to develop a personal critique of society
and produce graduates who are ideologically
aware and socially critical.

In this era of modernization and
globalization,  higher = education has a
responsibility to produce a human capital that is
not only professionals of the future but also
responsible citizens. Higher education needs to
foster the human capital with the skills and
attitudes that will allow all people, present and
future, to have a decent quality of life, fair and
equitable access to the earth’s resources and
preserve the biological diverse ecosystems on
which we all depend on. Helping create a
sustainable society is a social responsibility both
for the educators of future leaders in society and
for our graduates in their professional and
personal lives. In India, Eleventh five year plan
too is aiming at enhancing public spending,
encouraging private initiatives and initiating long
major institutional and policy reforms to bring
positive changes to the Indian education system.

Unarguably, the outcomes will depend not only

on policies but also on their implementation. The
factors that could obstruct the implementation of
the sustainability initiatives in higher education
institutions as a way for assisting key players to
improve the effectiveness of their potential or
current sustainability initiatives: Lack of
awareness, interest, and involvement,
Organizational structure, Lack of funding, Lack
of support from university administrators, Lack of
time, Lack of data access, Lack of training, Lack
of opportune communication, and information,
Resistance to change, Profits mentality, Lack of
more  rigorous  regulations,  Lack  of
interdisciplinary research, Lack of performance
indicators, Lack of policies to promote
sustainability on campus, Lack of standard
definitions of concepts, Technical problems, Lack

of designated workplace.

Challenges faced by HEIs in implementing
SDGs:

HEIs face various challenges when
implementing the SDGs (Chankseliani &
McCowan, 2021). One major hurdle is the need
for institutional transformation, which involves
integrating sustainability into all areas of
education and research. However, this requires
changes to existing structures and administrative
practices and can be met with resistance. It takes
time and effort to foster a culture of sustainability
within HEIs. Some HEIs lack a comprehensive
strategy or vision to integrate sustainability into
their core activities. This lack of commitment
may be attributed to various factors, including
resistance to change, limited awareness about the
importance of sustainable development, and
competing priorities (Ololube et al., 2021). To
overcome this challenge, HEIs need to foster a
culture of sustainability that permeates all aspects
of the institution, from governance to curriculum
development (Bonwell & Eison, 1991).
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The next significant obstacle HEIs face is
the integration of SDGs into the curriculum.
While many institutions recognize the importance
of sustainability education, it remains a challenge
to incorporate it effectively into various academic
disciplines. Integrating SDGs requires curriculum
restructuring,  faculty  training, and the
development of suitable pedagogical approaches
(Taimur, 2020). Moreover, Holdsworth and
Sandri (2021) call for more research and
academic support focused on pedagogical
development within sustainability education.

Another obstacle is the lack of resources
(Khurshid et al., 2020). SDGs often require
substantial investments in infrastructure, research,
and educational programs (Kulkarni et al., 2022).
HEIs with limited financial resources may
struggle to allocate funding to sustainability
initiatives (Georgeson & Maslin, 2018), hindering
the scaling up of efforts and their potential impact
on and beyond campus. Interdisciplinary
collaboration is crucial for addressing the
complexity of the SDGs. However, existing
academic silos within HEIs may make it
challenging to engage in cross-disciplinary
collaboration. Establishing mechanisms that
promote collaboration among diverse academic
disciplines is essential to maximize HEIs’
involvement and impact.

Implementing SDGs within HEIs can be
complicated by local contextual barriers such as
socio-cultural norms, legal frameworks, and
infrastructural limitations (Tilbury, 2019). These
factors may impede the adoption of sustainable
practices, even when there is a strong institutional

commitment. Overcoming these barriers requires

tailored approaches that consider the unique
challenges faced by each institution and its
surrounding community (Lozano et al., 2015).

Finally, the lack of a standardized
framework for assessing and measuring progress
toward the SDGs poses challenges for HEIs
(Griebeler et al., 2022). Without clear metrics,
evaluating the effectiveness of sustainability
initiatives becomes difficult, impeding efforts to
track and report on their contributions to the
SDGs.

Conclusion:

For a sustainable development therefore,
quality education must be continuously provided
by a responsible and legitimate government. The
need for quality education for a sustainable
development is premised on the grounds that the
challenges of development are essentially
designed to bring about political stability, rapid
transformation of the economy equitable
distribution of resources through poverty
reduction, food  security, reduction of
unemployment, administration of justice and rule
of law etc. There is no doubt that quality
education provided to all citizens will strengthen
the week structures which inhibit or prevent the
delivery of all other services like health care, food

and nutrition, shelter, gainful employment etc.

Reference:
1) http:/en.wikipedia.org.
2) http:/www.iisd.org

3) www.google.com

4) www.research gate.in
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Abstract:

The National Education Policy 2020 (NEP 2020) represents a major transformation in the
governance and structure of higher education in India. One of the most significant reforms proposed in the
policy is the enhancement of institutional autonomy for Higher Education Institutions (HEIs). Institutional
autonomy is widely regarded as a crucial factor in promoting academic freedom, innovation, institutional
efficiency, and global competitiveness. Universities and colleges that possess academic, administrative, and
financial autonomy are better equipped to design flexible curricula, undertake interdisciplinary research,
and respond effectively to changing socio-economic demands.

However, the expansion of institutional autonomy also raises important legal and regulatory
concerns. Issues related to accountability, regulatory oversight, equity, and constitutional obligations
become highly relevant in the context of autonomy. Educational institutions in India operate within a
constitutional framework that emphasizes social justice, equality, and public responsibility.

This research paper critically examines the concept of institutional autonomy under the framework
of NEP 2020 from a legal perspective. The study analyses constitutional provisions, statutory regulations,
and judicial interpretations governing higher education in India. The study is based on doctrinal research
methodology using secondary sources such as policy documents, statutes, research articles, books, and
judicial decisions. The paper concludes that while NEP 2020 provides a progressive vision for
strengthening higher education through autonomy, its successful implementation requires a balanced
regulatory framework that integrates institutional freedom with accountability and constitutional
compliance.

Keywords: NEP 2020, Institutional Autonomy, Higher Education Institutions, Legal Framework,
Governance, Regulation

Introduction:

Education plays a fundamental role in the
intellectual, social, and economic development of
a nation. Higher education contributes
significantly to knowledge creation, innovation,
and the development of skilled human resources.
India possesses one of the largest higher
education systems in the world. However, the
system has often been criticized for excessive

regulatory control, bureaucratic intervention, lack

of institutional flexibility, and limited academic
innovation.

Historically, higher education institutions
in India have functioned under multiple
regulatory bodies such as the University Grants
Commission (UGC), All India Council for
Technical Education (AICTE), and other
professional councils. While these institutions
were designed to maintain standards, the

multiplicity of regulatory authorities created
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structural complexities and limited institutional
independence.

The National Education Policy 2020
seeks to address these challenges by transforming
India's higher education ecosystem into a
flexible, and
competitive system. A central theme of the policy

multidisciplinary, globally
is the promotion of institutional autonomy, which
allows universities and colleges to design
curricula, develop governance structures, and
adopt innovative pedagogical practices.

However, institutional autonomy must
operate within the constitutional framework of
India. Educational institutions perform a public
function and therefore must comply with
constitutional values such as equality, access, and
social justice. This paper examines the legal
dimensions of institutional autonomy under NEP
2020 and evaluates its implications for higher

education governance in India.

Objectives of the Study:

1. To examine the concept and dimensions of
institutional autonomy in higher education.

2. To analyse the constitutional and legal
framework governing higher education in
India.

3. To evaluate the provisions of NEP 2020
relating to institutional autonomy.

4. To identify legal challenges associated with
increased institutional autonomy.

5. To suggest measures for balancing

institutional autonomy with accountability.

Research Hypothesis:

Null Hypothesis (H0): Institutional autonomy
under NEP 2020 does not significantly affect
the legal and regulatory structure of higher
education institutions in India.

Alternative Hypothesis (H1): Institutional
autonomy under NEP 2020 significantly
influences the legal governance and regulatory

mechanisms of higher education institutions in

India.

Research Methodology:

The present study adopts a doctrinal
research methodology commonly used in legal
research. The study relies on secondary sources
including  government policy  documents,
constitutional provisions, statutes, academic
articles, books, and judicial decisions.

Analytical and descriptive methods have
been used to interpret the provisions of NEP 2020
and examine their implications for institutional
autonomy. Judicial decisions relating to
educational regulation have also been analysed to
understand the legal framework governing higher

education institutions in India.

Review of Literature:

Altbach (2015) argues that institutional
autonomy is a fundamental requirement for high-
quality universities. Universities with academic
freedom and administrative independence are
better able to promote research and innovation.

Tilak (2017) emphasizes that autonomy
must be accompanied by accountability
mechanisms to prevent commercialization and
decline in educational standards.

Agarwal (2021) observes that NEP 2020
represents a major shift in India's education policy
by encouraging multidisciplinary institutions and
flexible governance structures.

Gupta and Sharma (2022) highlight that
institutional autonomy improves governance
efficiency but requires effective accreditation and

regulatory oversight.

Concept of Autonomy in Higher Education:
Institutional autonomy refers to the

independence granted to higher education

institutions in  managing their academic,

administrative, and financial affairs.
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Academic autonomy allows institutions to
design curricula, introduce new programs, and
adopt innovative teaching methods.

Administrative autonomy enables
institutions to recruit faculty, manage governance
structures, and implement internal policies.

Financial autonomy allows institutions to
manage financial resources and allocate budgets
according to institutional priorities.

Legal  Framework  Governing  Higher
Education:

The Constitution of India provides the
legal foundation for educational governance.
Article 21A recognizes the right to education,
while Article 19(1)(g) guarantees the freedom to
practice  any  profession, including the
establishment of educational institutions subject
to reasonable restrictions.

Higher education in India is also governed
by statutory frameworks such as the University
Grants Commission Act, 1956 and the All India
Council for Technical Education Act, 1987.

The judiciary has clarified the scope of
educational autonomy through landmark cases. In
T.M.A. Pai Foundation v. State of Karnataka
(2002), the Supreme Court recognized the rights
of private institutions to establish and administer
educational institutions subject to reasonable
regulation. In Modern Dental College v. State of
Madhya Pradesh (2016), the Court upheld
regulatory control to maintain transparency and

merit.

Analytical Discussion:

The concept of institutional autonomy has
been widely recognized as an essential element in
improving the quality and effectiveness of higher
education systems worldwide. NEP 2020
represents a significant shift in India's higher
education governance by promoting autonomy for

universities and colleges.

The introduction of graded autonomy
under NEP 2020 links institutional freedom with
performance indicators such as accreditation
status and academic standards. Institutions
demonstrating higher quality are granted greater
independence in governance and curriculum
development.

The proposal to establish the Higher
Education Commission of India (HECI) also
represents an important regulatory reform. By
separating the functions of regulation,
accreditation, funding, and academic standard-
setting, NEP 2020 attempts to minimize
bureaucratic interference while ensuring quality
assurance.

However, the expansion of autonomy also
raises legal concerns. Educational institutions
perform a public function and must maintain
transparency in admissions, fee regulation, and
Without

may lead to

faculty  recruitment. appropriate

oversight, autonomy
commercialization and inequality in access to
education.
Therefore, autonomy must be
implemented within a legal framework that
balances institutional freedom with
accountability, transparency, and constitutional

obligations.

Findings of the Study:

1. Institutional autonomy plays a significant
role in improving academic quality and
institutional efficiency.

2. NEP 2020 proposes structural reforms that
reduce bureaucratic control over higher
education institutions.

3. Legal safeguards are essential to ensure
accountability in autonomous institutions.

4. Constitutional principles such as equality
and social justice must be preserved.
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5. Effective  accreditation

necessary to monitor the performance of

systems  are

autonomous institutions.

Suggestions:

1. Clear statutory guidelines should support
institutional autonomy.

2. Accreditation bodies must be strengthened
to ensure quality assurance.

3. Governance structures must promote
transparency and accountability.

4. Financial transparency and auditing
mechanisms should be implemented.

5. Policies must safeguard the interests of
marginalized and disadvantaged

communities.

Conclusion:

The National Education Policy 2020
represents a transformative reform in India's
higher education system. By promoting
institutional autonomy, the policy aims to
empower universities and colleges to innovate,
improve quality, and respond to global academic
developments.

However, autonomy must operate within
a robust legal and regulatory framework that
ensures  accountability, transparency, and

adherence to constitutional values. A balanced

governance model that integrates institutional
freedom with effective regulatory oversight will
be essential for achieving the objectives of NEP
2020 and strengthening India's higher education
system.
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Abstract:

The transformation of higher education under the National Education Policy 2020 (NEP 2020)
emphasizes innovation, multidisciplinary learning, research, and entrepreneurship as key drivers of
sustainable national development. The policy encourages higher education institutions to create
environments that promote creativity, critical thinking, and entrepreneurial mindsets among students. In
this context, the emergence of start-up culture within universities and colleges has become an important
mechanism for fostering sustainable entrepreneurship and economic growth. This paper examines the
development of start-up ecosystems in higher education institutions and their role in promoting innovation-
driven and sustainability-oriented entrepreneurship through institutional mechanisms such as incubation
centers, innovation hubs, technology transfer offices, industry—academia collaborations, start-up funding
initiatives, and skill-based interdisciplinary curricula. These mechanisms enable students to transform
innovative ideas into viable business ventures while addressing social, economic, and environmental
challenges. The study further highlights that integrating sustainability principles into start-up initiatives
can support broader development goals by encouraging responsible production, resource efficiency, and
inclusive business models. By analyzing policy frameworks, institutional practices, and emerging trends in
Indian higher education, the paper evaluates how NEP 2020 facilitates the creation of entrepreneurial
ecosystems that support sustainable development. It also identifies key challenges such as limited
infrastructure, inadequate funding, weak industry linkages, and the need for stronger mentorship networks.

Keywords: Start-Up Culture, Sustainable Entrepreneurship, NEP 2020, Higher Education, Innovation
Ecosystem, Skill-Based Education.

Introduction:

Higher  education is increasingly
recognized as a catalyst for economic and social
transformation. The National Education Policy
2020 advocates for innovation-driven education,
multidisciplinary institutions, and the integration
of vocational and entrepreneurial skills.

Start-up culture within universities
encourages students to become job creators rather
than job seekers. Sustainable entrepreneurship, in
this context, integrates economic viability with
environmental stewardship and social

responsibility. The synergy between higher

education reforms and sustainability goals aligns
with global frameworks such as the Sustainable
Development Goals.

Conceptual Framework:
Start-up Culture in Higher Education:

Start-up culture in higher education refers
to an institutional ecosystem that nurtures
creativity, innovation, and entrepreneurial
thinking among students and faculty. It
encourages individuals to identify problems,
develop innovative solutions, and transform ideas

into viable ventures. Under the framework of the
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National Education Policy 2020, universities are
envisioned as hubs of innovation that prepare
learners to become job creators rather than job
seekers.

A key feature of start-up culture is the
encouragement of innovation and calculated risk-
taking. Universities promote experimentation,
interdisciplinary collaboration, and problem-
solving, motivating students to engage in real-
world applications. Failure is viewed as a learning
opportunity, helping students develop resilience,
creativity, and leadership skills essential for
entrepreneurship.

Incubation and mentorship support are
also critical. Many institutions establish
incubation centres, innovation labs, and
entrepreneurship cells that provide infrastructure,
funding, guidance, and networking opportunities.
Mentors, industry experts, and faculty advisors
help students refine business models, conduct
market research, and navigate regulatory
processes, increasing the survival and scalability
of start-ups.

Start-up culture further strengthens
industry—academia collaboration. Partnerships
with industries provide exposure to market trends,
technological —advancements, and practical
challenges. Internships, joint research projects,
and innovation programs bridge the gap between
theory and practice, enhancing employability and
creating pathways for commercializing research.

Universities also support the
commercialization of research through patent
filing, technology transfer, and spin-off creation.
By converting academic research into marketable
products and services, higher education
institutions drive sustainable entrepreneurship and

contribute to national growth.

Sustainable Entrepreneurship:
Sustainable entrepreneurship integrates

economic success with social responsibility and

environmental stewardship. Unlike traditional
businesses focused solely on profit, sustainable
enterprises create long-term value for society
while remaining financially viable. This approach
recognizes that economic growth, social equity,
and environmental protection are interconnected.

Economic sustainability ensures
consistent profit generation to support growth, job
creation, and reinvestment in innovation. Social
sustainability focuses on inclusive development,
empowering marginalized groups, promoting
gender equality, and enhancing community well-
being. Environmental sustainability emphasizes
eco-friendly innovation, resource efficiency,
waste reduction, and adoption of clean
technologies.

Together, these elements create a
balanced approach to entrepreneurship that
harmonizes profit, social inclusion, and
environmental protection, ensuring that present
needs are met without compromising future

generations.

NEP 2020 and Entrepreneurship:

The National Education Policy 2020 aims
to transform higher education into an innovation-
driven ecosystem that promotes entrepreneurship.
The policy positions universities as centers for
creativity, problem-solving, and enterprise
development, equipping students with skills to
become job creators.

Key provisions include multidisciplinary
education, which allows students to combine
subjects across fields such as science, technology,
humanities, and commerce. This approach fosters
creativity, critical thinking, and innovation,
enabling students to develop holistic solutions
and innovative business models.

Experiential learning and internships
provide hands-on exposure to market dynamics,
customer needs, and operational challenges,

bridging the gap between theory and practice.
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NEP 2020 also emphasizes research and start-up
incubation. By promoting intellectual property
development, university-led start-ups, and
industry collaboration, the policy ensures that
academic research contributes directly to
economic growth and sustainable development,
positioning entrepreneurship as a central pillar of

educational reform.

Literature Review:

Existing literature  highlights  the
important role of higher education institutions in
fostering entrepreneurial ecosystems. Universities
with  well-established

mentorship networks, seed funding, and industry

incubation  centers,
linkages tend to show higher start-up survival and
growth rates. Supportive incubation ecosystems
provide technical guidance, infrastructure,
networking, and financial assistance, which
reduce risks for early-stage ventures and
contribute to long-term business sustainability.
Entrepreneurship education also plays a
crucial role in developing students’ innovation
competencies. Courses on opportunity
recognition, business planning, design thinking,
and problem-solving enhance creativity, critical
thinking, and risk-taking. Structured
entrepreneurship programs help students build
managerial and technical skills while fostering
entrepreneurial  intention and  self-efficacy,
making them more likely to launch start-ups.
Green entrepreneurship education has
gained attention in recent years, integrating
environmental sustainability into entrepreneurial
learning. Incorporating sustainability principles
encourages eco-friendly products, renewable
energy solutions, and socially responsible
ventures. This approach promotes sustainable
business models that balance profit with
environmental and social well-being.
Policy-backed innovation frameworks

further support the commercialization of research.

Government  policies, research  funding,
intellectual property protection, and start-up
incubation  programs  strengthen academia-
industry collaboration and accelerate innovation-
driven growth.

Despite these advancements, gaps remain
in  understanding how  higher education
institutions systematically integrate sustainability
into start-up ecosystems. While incubation and
entrepreneurship education are well studied, more
research is needed on embedding sustainability
principles in university policies, curricula, and
support systems to create holistic and future-

oriented entrepreneurial ecosystems.

Objectives of the Study:
1. To examine the role of higher education
institutions in promoting start-up culture.
2. To analyse how entrepreneurship

education contributes to sustainable

development.

3. To study the impact of NEP 2020 reforms
on sustainable entrepreneurship
initiatives.

4. To identify challenges in fostering
sustainability-oriented start-ups.
5. To propose strategies for strengthening

sustainable start-up ecosystems

Research Methodology:

The research adopts a descriptive and
analytical research design to examine the
current status of start-up culture and sustainable
entrepreneurship  in  higher education. It
documents existing practices while also analyzing
the relationships among key variables such as
entrepreneurship education, incubation support,
sustainability orientation, and start-up outcomes.
A mixed-method approach is used, integrating
both quantitative and qualitative techniques.
Quantitative data helps measure perceptions,
attitudes, and the effectiveness of institutional
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support systems, whereas qualitative insights
provide deeper understanding of experiences,
challenges, and contextual factors. The
combination of these methods improves the
validity and depth of the research findings.

The study includes a multi-stakeholder
sample consisting of faculty members, student
entrepreneurs, incubation center coordinators, and
policy experts to obtain a comprehensive
perspective on entrepreneurship development in
higher education. Data is collected through
structured questionnaires, semi-structured
interviews, and document analysis of policy
papers, institutional reports, and incubation
records, ensuring triangulation and reliability of
information. Quantitative data is analyzed using
statistical tools such as mean, standard deviation,
and regression to identify trends and relationships
among variables, while qualitative data is
interpreted through thematic analysis to identify
recurring themes and insights related to start-up
sustainable

culture  and entrepreneurship

practices.

Role of Higher Education Institutions:

Higher education institutions play a vital
role in promoting start-up culture and sustainable
entrepreneurship. As centers of knowledge,
research, and innovation, universities create
supportive ecosystems that enable students and
faculty to transform creative ideas into viable
business enterprises. They encourage
entrepreneurial  thinking through incubation
support, curriculum reforms, and strong industry
partnerships, which collectively help in
developing innovative and sustainable business
practices. Incubation centres and innovation hubs
established within universities provide essential
support to emerging entrepreneurs by offering
seed funding, mentorship, networking
opportunities, and necessary infrastructure. These

centers also assist start-ups with patent filing,

intellectual ~ property  protection, and the
commercialization of research, which increases
the sustainability and success rate of new
ventures.

In addition, curriculum reforms in higher
education increasingly integrate entrepreneurship
and sustainability into academic programs.
Courses on entrepreneurship, sustainability
modules, project-based learning, and skill-
oriented training equip students with practical
knowledge and competencies required for
launching and managing start-ups. Such academic
initiatives promote creativity, innovation, and
problem-solving abilities while encouraging
responsible and ethical business practices aligned
with sustainable development goals. Furthermore,
collaboration between universities and industries
strengthens start-up culture by providing students
with  exposure to  real-world  business
environments. Through internships, joint research
initiatives, and corporate mentorship programs,
students gain practical experience, market
insights, and professional guidance. These
partnerships help bridge the gap between
theoretical knowledge and practical application,
thereby enhancing the competitiveness and
viability of student-led enterprises.

Start-up ecosystems within universities
also contribute significantly to sustainable
development by addressing economic, social, and
environmental objectives simultaneously.
Economically, university-based start-ups generate
employment opportunities, promote regional
economic growth, and enhance innovation-driven
competitiveness. Socially, they support inclusive
entrepreneurship by encouraging participation
from diverse groups, including women
entrepreneurs and rural innovators.
Environmentally, many university start-ups focus
on developing green technologies, renewable
energy solutions, and waste management systems,

thereby contributing to ecological sustainability
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and responsible development. Thus, higher
education institutions play a crucial role in
fostering a dynamic start-up culture that supports
innovation, sustainable entrepreneurship, and

long-term societal progress.

Conclusion:

The promotion of start-up culture in
higher education represents a transformative
approach to economic and social development.
Under the framework of the National Education
Policy 2020, entrepreneurship is positioned as a
critical component of educational reform. When
aligned with sustainability principles and the
Goals,

ecosystems in universities can significantly

Sustainable  Development start-up
contribute to inclusive and environmentally
responsible growth. Sustainable entrepreneurship,
therefore, must move beyond profit orientation
toward a balanced model integrating economic,
social, and environmental objectives. Higher
education institutions play a pivotal role in

shaping this transition.
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Abstract:

Education plays a crucial role in the holistic development of society, and women’s education is
considered one of the most significant indicators of national progress. Higher education, in particular,
serves as a powerful instrument for enhancing women's social, economic, and personal empowerment. The
present research paper aims to analyze the role of higher education in women’s development with special
reference to decision-making ability, employment opportunities, social participation, and improvement in
quality of life.

Although India has witnessed considerable growth in women’s enrollment in higher education
during recent decades, several challenges such as rural-urban disparity, financial constraints, gender
discrimination, early marriage practices, safety concerns, and digital inequality continue to restrict equal
access to higher education for many women. The study is descriptive in nature and is based on secondary
data collected from Census reports, AISHE reports, UGC publications, government policies, and relevant
research literature.

The analysis reveals that higher education significantly contributes to women’s self-confidence,
economic independence, leadership capacity, and social awareness. Educated women actively participate
in family decision-making, health management, child education, and financial planning, thereby
contributing to overall societal development. Furthermore, women’s educational advancement directly
influences national economic growth through increased workforce participation and productivity.

Government initiatives such as scholarship schemes, educational reforms, and digital learning
programs have played an important role in improving women's access to higher education. However,
strengthening institutional infrastructure, ensuring safe learning environments, expanding digital
accessibility, and promoting parental awareness remain essential for sustainable progress.

The study concludes that higher education is not merely a means of individual advancement but a
fundamental requirement for inclusive growth and sustainable national development. Promoting women'’s
higher education should therefore be treated as a social and developmental priority.

Keywords: Higher Education, Women Empowerment, Gender Equality, Social Development, Economic
Independence

Introduction:

Education is widely recognized as a
fundamental tool for human development and
social transformation. It enhances intellectual
abilities, social awareness, cultural understanding,

and economic productivity. Higher education, in

particular, equips individuals with advanced
knowledge, professional skills, and critical
thinking abilities required in modern society. The
development of any nation largely depends upon
the educational status of its population, especially

women, who constitute nearly half of society.
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Historically, women in Indian society
were  confined  primarily to  domestic
responsibilities due to social traditions,
patriarchal norms, and limited access to
education. Gender discrimination, economic
limitations, and conservative attitudes prevented
women from pursuing higher education.
However, social reformers such as Mahatma
Jyotirao Phule and Savitribai Phule initiated
revolutionary movements promoting women’s
education, laying the foundation for gender
equality in education.

In the contemporary era of globalization
and technological advancement, higher education
has become essential for women’s empowerment.
Educated women gain employment opportunities,
financial independence, and improved decision-
making capacity. They contribute significantly
not only to their families but also to social and
national development. Studies indicate that
educated women promote better health practices,
family planning awareness, and educational
aspirations among future generations.

Despite noticeable progress, challenges
such as economic inequality, safety concerns,
rural educational gaps, early marriage, and digital
divide still limit women’s participation in higher
education. The National Education Policy (2020)
emphasizes gender inclusion and equitable access
to education. Against this background, the present
study examines the role of higher education in
women’s development and identifies challenges

and possible solutions.

Objectives of the Study:
1. To examine the present status of women in
higher education in India.
2. To analyze the impact of higher education
on women’s empowerment.
3. To identify barriers faced by women in

accessing higher education.

4. To suggest measures for promoting

women’s higher education.

Research Methodology:

The present study adopts a descriptive
research design to analyze the status and impact
of higher education on women’s development.
The research is based entirely on secondary data
sources, and no primary field survey has been
conducted.

Relevant information has been collected
from Government of India Census reports,
AISHE reports, UGC publications, academic
journals, books, policy documents, and
educational reports. Government schemes,
National Education Policy-2020, and women
development programs were also analyzed to
understand institutional support for women’s
higher education.

The collected data were systematically
classified, compared, and interpreted using
analytical methods to wunderstand trends in
enrollment, participation, and empowerment

outcomes.

Status of Women in Higher Education in
India:
India  has

improvement in women’s participation in higher

witnessed significant
education over the past few decades. According
to AISHE reports, women’s enrollment in higher
education has reached nearly 49 percent,
indicating gradual progress toward gender parity.

Women'’s participation is particularly high
in Arts and Commerce disciplines, where female
enrollment often exceeds that of male students.
Similarly, medical education fields such as
nursing, pharmacy, dentistry, and medicine have
experienced substantial female representation.

In  professional sectors such as
management and information technology, women

are increasingly pursuing MBA and computer
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science programs and contributing to corporate
and technological industries. Cities like Pune,
Bengaluru, and Hyderabad demonstrate growing
female participation in IT employment.

However, women remain underrepresented in
technical and engineering streams such as
mechanical and civil engineering due to social
stereotypes, lack of guidance, and infrastructural
limitations in rural areas.

Higher Education and Women Empowerment:
Higher education plays a transformative
role in empowering women across multiple
dimensions.
1. Economic Empowerment: Higher education
increases employment  opportunities in
government, private, and entrepreneurial sectors.
Financial independence enhances women’s social
status and participation in family decision-
making.
2. Social Empowerment: Educated women
demonstrate greater awareness regarding health,
sanitation, environmental protection, and social
justice. They actively participate in community
development initiatives and self-help groups.
3. Political Participation: Education strengthens
democratic awareness and encourages women’s
participation in governance and local self-
government institutions.
4. Personal Development: Higher education
enhances confidence, leadership skills,
communication ability, and independent decision-

making capacity.

Barriers to Women’s Higher Education:
Despite  progress, several obstacles
persist:

Financial limitations

Early marriage practices

Lack of rural educational institutions

Safety concerns
Digital divide

e Traditional parental attitudes
These barriers restrict equal educational

access and limit women’s advancement.

Government Schemes and Initiatives:
Government initiatives such as Beti
Bachao Beti Padhao, Savitribai Phule
Scholarship Scheme, RUSA, and Post-Matric
Scholarships have significantly  supported
women’s education by providing financial
assistance and infrastructural development.
Digital education programs, hostel
facilities, and skill development initiatives further
promote women’s participation in higher

education.

Discussion and Conclusion:

Higher education accelerates social
transformation by enabling women to become
informed decision-makers within families and
communities.  Educated = women  promote
healthcare awareness, child education, and
economic planning, contributing to
intergenerational development.

Women’s education directly influences
national economic growth through workforce
participation and productivity enhancement.
Therefore, expanding access to higher education

is essential for sustainable development.

Conclusion:

Higher education serves as a foundation
for women’s social equality, economic
independence, and national progress. Ensuring
safe learning environments, financial support, and
awareness programs is essential for strengthening

women’s educational participation.

Recommendations:
o Expansion of higher education institutions
in rural areas

e Special scholarships for female students
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o Safe hostel and transport facilities
o Digital education expansion
o Parental awareness programs
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Abstract:

The COVID-19 pandemic created a major disruption in the global education system, including
higher education in India. Universities and colleges were forced to close campuses and shift to online
teaching within a very short period. This sudden transition created many challenges related to digital
access, teaching quality, student learning, and institutional management. At the same time, the crisis
opened new opportunities for technological innovation and flexible learning systems. The pandemic
accelerated the use of digital platforms, online courses, and blended learning methods in higher education
institutions. However, issues such as the digital divide, lack of infrastructure, financial constraints, and
learning loss among students became major concerns. Studies show that a large number of university
students in India experienced significant learning loss during the pandemic due to disruptions in teaching
and limited access to digital resources. This research paper examines the major challenges faced by higher
education institutions in India after the COVID-19 pandemic and analyses emerging opportunities for
future development. The study is based on secondary data collected from research articles, reports, and
policy documents related to higher education in India. The findings highlight that the post-pandemic period
requires reforms in digital infrastructure, teaching methods, curriculum design, and institutional
governance. The study concludes that the future of higher education in India lies in adopting blended
learning, strengthening digital access, and improving quality and inclusiveness.

Keywords: Higher Education, COVID-19 Pandemic, Online Learning, Digital Divide, Educational
Reform, India, Future Perspectives

Introduction:

Education plays an important role in the
social and economic development of a country.
Higher education in particular helps in building
skilled human resources, promoting innovation,
and strengthening national development. India
has one of the largest higher education systems in
the world, consisting of universities, colleges, and
research institutions that serve millions of
students every year. However, the COVID-19
pandemic created an unprecedented crisis in the
education sector. In March 2020, the Government

of India announced a nationwide lockdown to

control the spread of the virus. As a result,
universities and colleges were closed for several
months. Teaching and learning activities shifted
from traditional classroom methods to online
platforms. The sudden transition to online
education created several challenges for students,
teachers, and educational institutions. Many
institutions were not prepared for digital learning,
and both teachers and students had to adapt to
new technologies within a short period. At the
same time, the pandemic revealed the existing
inequalities in the education system, especially in
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terms of digital access and technological
infrastructure.

Despite these challenges, the pandemic
also created opportunities for innovation and
transformation in higher education. Online
learning platforms, digital libraries, virtual
classrooms, and open educational resources
gained importance during this period. Educational
institutions began exploring new methods such as
blended learning and hybrid education models.
The post-COVID period has therefore become a
critical phase for the transformation of higher
education in India. It is important to analyse the
challenges faced by the system and explore future
strategies to improve quality, access, and

efficiency in higher education.

Objectives of the Study:
The main objectives of this research paper
are:

1. To examine the impact of the COVID-19
pandemic on higher education in India.

2. To identify the major challenges faced by
higher education institutions after the
pandemic.

3. To analyse the role of digital technology in
transforming higher education.

4. To explore future perspectives and policy
recommendations for improving higher

education in India.

Research Methodology:

This research paper is based on secondary
data. Information has been collected from
research articles, government reports, educational
surveys, journals, and online academic databases.
Relevant literature related to higher education,
digital learning, and the impact of COVID-19 on
education has been reviewed. The collected data
has been analysed using descriptive and analytical
methods. The study focuses on understanding the
challenges and opportunities in higher education

after the pandemic and suggests possible future

strategies for improvement.

Impact of COVID-19 on Higher Education in
India:

The COVID-19 pandemic had a
significant impact on the higher education system
in India. The closure of universities and colleges
disrupted academic activities and forced
institutions to adopt alternative methods of
teaching.

1. Closure of Educational Institutions: During
the lockdown period, all universities and colleges
remained closed for several months. This
disrupted regular teaching, examinations, and
research activities. Students were unable to attend
physical classes, laboratories, and academic
events.

2. Rapid Shift to Online Learning: One of the
most important changes during the pandemic was
the shift from classroom teaching to online
learning.  Universities began using digital
platforms such as video conferencing tools,
learning management systems, and online
assessment methods. The wuse of digital
technology became essential for continuing
education. Virtual classrooms, online
assignments, and recorded lectures became
common in higher education institutions.

3. Learning Loss and Academic Disruption:
The sudden transition to online education created
difficulties for many students. Surveys indicated
that a large percentage of university students
experienced learning loss due to interruptions in
teaching and lack of proper digital infrastructure.
Some studies estimate that students experienced
learning loss between 40—60 percent during the
pandemic period. The quality of learning also
suffered because many teachers and students were
unfamiliar with online teaching methods.

4. Impact on Research Activities: Research
activities were also affected due to the closure of
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laboratories and research centres. Many research
projects were delayed, and academic conferences
were cancelled or shifted to virtual platforms.

5. Impact on International Education: The
pandemic also affected international student
mobility. Travel restrictions and visa limitations
reduced the number of international students
studying in India and Indian students studying
abroad.

Major Challenges in Higher Education After
the Pandemic:

The post-COVID period has brought
several challenges for higher education
institutions in India. These challenges must be
addressed to ensure the effective functioning of
the education system.

1. Digital Divide: One of the biggest challenges
revealed during the pandemic was the digital
divide between students from different socio-
economic backgrounds. Many students from rural
and economically weaker sections lacked access
to smartphones, computers, and stable internet
connections. Studies show that only a small
percentage of households in India had reliable
internet access before the pandemic, which
created barriers to online education. This digital
inequality created serious problems for students
who could not participate fully in online learning.
2. Lack of Digital Infrastructure: Many
educational institutions were not prepared for
large-scale online education. Universities lacked
proper digital infrastructure, learning
management systems, and trained technical staff
to support online teaching. Faculty members also
faced difficulties in adapting to digital teaching
methods. Training programs and technological
support were limited during the initial stages of
the pandemic.

3. Quality of Online Education: Although
online education helped continue academic

activities, it raised concerns about the quality of

teaching and learning. Online classes sometimes
lacked interaction between teachers and students.
Practical subjects requiring laboratories or
fieldwork were particularly affected.

Many  students reported difficulties in
understanding complex topics through online
lectures alone.

4. Mental Health and Student Well-Being: The
pandemic also affected the mental health of
students and teachers. Social isolation,
uncertainty about examinations, and financial
difficulties created stress among students.

Lack of campus life and limited peer
interaction reduced the overall learning
experience.

5. Financial Challenges for Institutions:

Many private educational institutions
faced financial difficulties due to reduced student
enrolment and delays in fee payments.
Universities had to invest additional funds in
digital infrastructure and online platforms. Public
universities also faced funding constraints during
the pandemic.

6. Employability and Skill Development:

Another challenge was the impact on
employability and skill development. Internship
programs, industrial training, and campus
recruitment activities were disrupted during the
pandemic.

As a result, many graduates faced difficulties in

entering the job market.

Opportunities and Positive Developments:
Despite the challenges, the pandemic also
created several opportunities for the development
of higher education in India.
1. Growth of Digital Learning: The pandemic
accelerated the adoption of digital learning
platforms. Universities began using online
courses, digital libraries, and virtual laboratories.

Government initiatives such as online courses and
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digital learning platforms expanded access to
educational resources for students.

2. Blended Learning Model: Many institutions
are now adopting blended learning models that
combine online and offline teaching methods.
This approach provides flexibility and improves
learning outcomes. Blended learning allows
students to access digital resources while also
participating in classroom discussions and
practical activities.

3. Expansion of Open Educational Resources:
Open educational resources such as online
lectures, digital textbooks, and MOOCs have
become more popular after the pandemic. These
affordable

opportunities for students. Digital platforms can

resources provide learning
help expand access to education for students in
remote areas.

4. Strengthening of Educational Technology:
The pandemic encouraged educational institutions
to invest in educational technology. Virtual
classrooms, artificial intelligence tools, and
digital learning management systems are
becoming an integral part of higher education.

5. Policy Reforms and Educational Innovation:
The post-pandemic period has encouraged policy
reforms in the education sector. Educational
institutions are now focusing on innovation,
flexibility, and skill-based learning. These
reforms aim to make higher education more

relevant to the needs of the modern economy.

Future Perspectives for Higher Education in
India:

The future of higher education in India
will depend on the ability of institutions to adapt
to new technologies and changing educational
needs.

1. Strengthening Digital Infrastructure:
Improving digital infrastructure is essential for
the success of online and blended learning.

Government and educational institutions must

invest in high-speed internet connectivity, digital
platforms, and online learning systems.

2. Promoting Inclusive Education: Efforts must
be made to reduce the digital divide and ensure
equal access to education for all students.
Financial support, digital devices, and internet
access should be provided to students from
disadvantaged backgrounds.

3. Training Teachers in Digital Pedagogy:
Teachers need proper training in digital teaching
methods and online learning tools. Professional
development programs should be organized to
help teachers adapt to new educational
technologies.

4. Strengthening Research and Innovation:
Universities should encourage research and
innovation in emerging fields such as artificial
intelligence, biotechnology, and environmental
science. Collaborations between universities,
industries, and research institutions should be
strengthened.

5. Improving Employability and Skill
Development: Higher education institutions must
focus on skill-based education and industry
collaboration. Internship programs, vocational
training, and entrepreneurship development
should be promoted.

6. Expansion of Higher Education Access:
India aims to increase the Gross Enrolment Ratio
in higher education significantly in the coming
years. This will require expansion of universities,
digital learning systems, and flexible educational
models. Reports indicate that India will need
millions of additional higher education
enrolments to meet future educational goals and

maintain quality standards.

Discussion:

The COVID-19 pandemic has created a
significant turning point in the development of
higher education in India. The crisis disrupted
traditional  teaching systems and forced
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universities and colleges to adopt new methods of
teaching and learning. While the pandemic
created serious challenges, it also opened the door
for innovation and modernization in the education
sector. The experience of the pandemic has
shown that higher education systems must be
flexible and capable of adapting to unexpected
situations.

One of the most important changes
observed during and after the pandemic is the
increased use of digital technology in teaching
and learning. Online classes, virtual meetings,
digital assignments, and online examinations
became common practices in universities. These
methods helped maintain continuity in education
when physical campuses were closed. However,
the shift to online education also revealed major
inequalities in access to digital resources.
Students from rural areas and economically
weaker backgrounds often faced difficulties due
to lack of internet connectivity, digital devices, or
a proper learning environment at home. This
digital divide created unequal learning
opportunities among students.

Another important issue is the quality of
learning in online education. Although digital
platforms allowed classes to continue, many
students and teachers reported limitations in
interaction, discussion, and practical learning.
Subjects that require laboratory work, field visits,
or practical training were particularly affected.
Therefore, many educational experts suggest that
the future of higher education should focus on a
blended learning model, which combines both
online and face-to-face teaching. Such a system
can provide flexibility while maintaining
academic quality and student engagement.

The pandemic also highlighted the need
for stronger institutional planning and policy
support in higher education. Universities must
develop better digital infrastructure, provide
training for teachers in online teaching methods,

and ensure that students have access to necessary
technological resources. Government initiatives
and institutional reforms will play a key role in
improving the resilience of the higher education
system.

In addition, the post-pandemic period has
emphasized the importance of skill-based
education and employability. Higher education
institutions should focus on developing practical
skills, entrepreneurship abilities, and industry
collaboration so that students are better prepared
for changing job market conditions.

Overall, the pandemic has acted as a catalyst for
transformation in Indian higher education. The
lessons learned during this period provide an
opportunity to build a more inclusive, flexible,
and technology-supported education system that
can meet the future needs of students and society.

Conclusion:

The COVID-19 pandemic had a profound
impact on higher education in India. Universities
and colleges faced several challenges, including
campus closures, digital inequality, learning loss,
and financial difficulties. However, the crisis also
accelerated the adoption of digital technology and
innovative teaching methods. The post-pandemic
period provides an opportunity to reform and
strengthen the higher education system in India.
By improving digital infrastructure, promoting
inclusive education, and encouraging research
and innovation, India can build a more resilient
and effective higher education system. The future
of higher education will depend on the ability of
institutions to adapt to changing technological
and social environments. With proper policy
support and institutional commitment, higher
education in India can overcome the challenges of
the pandemic and contribute to national

development in the coming decades.
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oqqdTd.
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3= eIy wvara fommdis meE
qiHeRT ST, WAl AU SEdh
formdiaine der wetforner stmed oo wedige
M qe VAT TRThelel  STTTa.@rsrit
Tt STfoT Teer == Rreqor dama Sfor aeen

AT foreRTET=aT Hoheq-d e FaeR
QRTINS TS A SATMR S0 | g
AT FZAHaT IR TR0 WA FHIE
area. freqor enfor weiem gESITeAT deieRTedi
forepramena} Heamelt fiehT SeTEdT AT v
aTE o Wohd TRl WqIrEddr e S
fRreqoma emfor foriva: sTwarsRaTa AT deied

HS[TE! ATEH T TR,
AHT §. Ioo fIerur weerm

TEAT TR TET

EARAC DL ¥R

=Y fomdis Y

Tt feremdis 4%

P foremdis 230

TSI HET=AT G 3¢
(CUREIEDIGE 33033
TET 33843

F=o freqor rfor s faeere- dehea=ar
{‘IH|°hQ’1'1|‘C1r\I l‘II('Ioér\I chdad H[UIcH<h iéalqital

GRiCTUIEI G B 1 C o C L o | e

TR Ioa equr = SEevr 7 A9
AT, STIT ST fererramandt fRreror, gare s
& STeuie AEw T8t .

Jeu fueomdler wred e
feremeatar wae Safhed STTeten faswfia war
It IO SeehgEaT STPTee AToT wHTfSTehgEa
STTEhIaRoT=AT AT T, 3o RIevmet. asier
e wigae i FRvast SeeeRt e, St
Haes VT TR ARl T SEEER
AT SETE STEdie. Soa fR1equ 79T e
anifor gfeiiae et wigaa™ IedIST st
uifest St gqHE ST wfesrdial @d - arehiAT
I TS SiaaE, gedfladid deTeRiTe
A ST GHAIA YN ST S0 T SATa
e HATEIA T Sifereh Afereaut afteet=r staq
FOAE SIAAT 95, A THIST AT o
med WO & AU gl e
EETE T SAfher SfiadTd T AT
SE HESHeh 9 dTeaul, WSrll STk
JIcETE QU7 SATTOT AR 107 Saeed HehiicHeh
e "SI ANIEE]  dEhS  ATAUI
HEATCH SATIOT LT R §& 0T 3T
AR, Fdyu, fed Fae dRuiaE o8 @
AT FAATSEU{ e Sl SFaciad ST
Jea Trewr  deuime smEaan
AT STSABT AN Heh TEUS T

WG a1 GWIed fehell WeAT=AT TITACAAT

SUSHHT=AT
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T ST TRAWTIT ST, HereTensh T, fefiam AT TE.
37T, TTRTETOTT=IT ST, T Falte SATOT ATfed =i e
VTS, e TokIe, T A TGehdT, 2Afteh Har 3. 3@, % G (Ro0R), “ITHATHTN

FEAT egmper e, HFHEgey  ImEddn 3. dig, El. (Rooo), “STrAd HeATRA: frer
IETAUITATST O 9IS, HehoUd=aT A HHSTTETE! YA i,

SARATET AN, Tl G, TR srivemE 3. SIS, UA. (Ro0%), “I=g fHreqoma smad
TS FeATET SR Te AaTa., fospramadt  qer  weaEE ST
e ¥, WEMH, TH, 3 &, . (Roov),
SETEER ST FHRIR TEHRT T&H el IS, f3eqor STTfT ST

Eq fommETd! geier e sravaear g€ W, TS, S (RooR), "NTEd fashETETSt
T Qe i e, stdeaw See WRATAA  qifes  SAToT raETRes fRreor
e, TS SHHT 0T, 3T AT, SRISHTHY ht HTIOT 3T,

FO, AT WNMET 0T hEEE ST
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WA NI : Ueh HINEA
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A foehE &1 STideR STET=Ishe R
IS ATAT ATE, SATHE GHTSL0T GETOT, TTHTIST
HOAT AT SACAF AT AT EqId ST
T AT STl A1 3fest=ar qdaend! e &
A AT AT, a7 ERMeE @ IRd ™
fRreqor SrorTeA=ht SrAd foeRrETe SiedTe v
forsdu0T AT T SR, STATERH YN,
fefteat Swshm 3ToT TEm-shisa fRreror wRaren
IR g WfasIehe AU R HEd e
THAW, I W I AT HATE. WA
faepramerdl  relerell s erfor |fees
ST ST TR, TRATHEAT I forehfad
BIoT=aT S Reror ® foameat=an qed, iR
AT o ISfou ufEdeit d1ed 3.
ITITEHA VT TE-STHATEHRA  [ShATheI e
ATETET FHIET FE R1&I0T T A a8,
STRRAT A= AT & IR STATER AT
TR & el

T freRTHET= HeheuTeHeh Tiihe:
yEd faeE 9 WEEesT e
GJTQTF{T‘T?HT%:

o TSRO IMFdaT: Adfieh  dEreHN
G ATIOT Y Terufiar =g Y Shor,

® [HTRh ITLAAT: THISAA Hdl HehEIaT
AT, AT, TR S EE g
T,

o arffer ymyaar : fer are, Iushifaes=n
Teft JATIOT STSITeIgR SedTe o SUNIT edTed
AT,

e fareRTaTeT 4g vata wdt et
aferenT:

[N

NITHATHH THThHE:

I Nefired Hees onfor 3= frequr
TEAT TSRO |IERAT, TATHH iR, wrad
Terri=I STeEcaT YT T S ST, © fawer
ot SIFIfaeR SfTeE SATT T U™
S EUAT HEd LT,
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fafheoes foem onfor wwen wrsfavam=h
&HdT:

wad  fowmmEEdt Aol wmen
IS &HdT STEvash e, Jde STHT S
Fafercaen formm, yeredmenfia freror smfor afed=r
fro3woT T NewTes ST, o feremeatar serwae,
I SIS TR FLOATETS! FEH FHTTa.
Toreromgm TR TRt AT
quTavTeR freror: fafaer ammfses enfor eqifeis
qreHidTe foremeatan asier R frsvar=h @nh
HO: AT {IRE AT OIS STATEvIE
TR, IMM3T HWISVATE YHTOT HHT 0T, FTEvr rTa
TaT arefeanr enfor dferd TeiAT TR O A
A Hisd FOMAT GRS AT Saqad
FTAHT AT,

Bl srefeaaraaTet wivrea faema:

IRarT foee @Wes I, wEierei
TETe, wrEd FNEiGER, SfsT Sidr S
qNOeh TefeTaeT TgdHe TR shIerTiaT
e HTe. Rreroe Usmrew sid shisreaii
ST foremef waferoliaggan semeer s ade
BITHI AT I,

T ATIOT T

oo Rrewr w@en game fagw, St
SRIGTHAT, JENT firor SAfor smed wredt s
AN il RGN Aewre  fHe
STRTTIR T UM T ARTE ST,

v foremTaTsft frgromer sem wamT IRt
TSR
HATE ATIOT TrATHa Gl sHuawdr:

3 T T IRl Yeme
A, AT WA Tl e steees fmior
TrATq ST YrAaasl) Hef HeheaAren aied
ETIRGIA
Trerer wiSTeruT= T wATET:

freepire wraqaet G freom
AT Ty STl | 3T SaioT 2.
Toreromefier warTTeiter fersma:

gmiiSeR-aTe 3TeUd RIS yaw,
faTeRvaT= aftom ST | ATek R ST,
YA FANHoS HIHTIST WPFAdhS SO STt
HaTad.
TTEATTTeR TITRTuTTar SRt iR

IMEAAT heled TZITEAHIGN THSIAT ST
TR TR, 3Teh HEIHeY Teaed Johed, & hiH
SHATIOT QTS T e .
AT AT g

e foerramedt fogm, s fogm,

A AT AT IAATdIA TehlE ATIIH
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vrga oAt freror worEa s
RO
ITATSRIOT:

WRATES  YrEadeR  SreTia  fRrer
cwErel fefSea anftr «ifer wrem@ gt
SR B A TS AR, YR Rre
Foodlel  ATITRA

o SAd A AT gTEIer SrafevaTy
geH Hard. foragia sede your fadsr gewm=n
HTE TGS AT Ak Sreaforer derei=n
feftea uramyd gl dEeeEET  srEcrel
YeFfOTeR Gt SRHT & TTehATd STTTOT THTH fRreror Teft
YTy & o1, Hifereh URTd  gfriwe
qoSsl fag™ SETRneT, werete feer |,
FFT el Higed AT BRG Hrad IUsHHT
TAERT B, S SIS RIEOmer Se Sd.
forneff v % YhaTa, SE R M wE
STeRATd ST AT YAl SFTH B JThellal.
MY AR, g gl |30 JOTTed!, el
Fffertor oM AT Wesdte @ ® fred

SATIOT e TR Glere Aeield shed T RrafoT=i
U qHE PRI Hel R St He aTed.
foreren grear faenmar:

f1eqer eraT fepmer STeITawIsh TR HHOT
fRrerer T SmAdaRt wfia e S AntesE
A, wrEdad e sreiqel gt
frershiche TaiaRofiar o, g fowe, S
TAJ AT AHTATR ST TGt Al ST
I FE0 ArawTF IR, Fafua gfdteror i,
IMFAd T SHfa STEATIATT THIE oA
Ted HdTd. URTEOTHES =ensfl-Smmeria fIrefor,
HIHATTR Tgl, & shHTear WKl Sror
TEAT STEATI AT SreffoTeh FashediaR 9T
T wfest. a1 wgdt formeat wnfrer wiawia
T YA FHOATE, THET AISAvaTa dedrt

BT ST AT fereh ITd JeheuTa ST o
TicHTied  drd. ATREE, RiEeh  SRreonae
e Refomre digded FEEd, Sames fafay
qrEHTde formeff svTefiior wev 81e wrehda.
TRerer fafory frsrvar=an T BrAT@wEETST HEH
TSR Gl =T ST FHArA SR S,
goar  fospremer  Rueenen fefsea  wnamar
ATV AT HTE, SATS I AT HTe,

fefSted TNt T STTET WiehiH=T IR

IMEAART Geiferd foreandt o Trehdia.

FHTE-ATATRA FSrerurrer Meare:
THIE-ATING  RI&0T il JTe

Jidfoeh  IMEAdeAl  JegERl SieudTd

qiEdeRRT iRt s, formeff Stset g criean
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gty SO gefeRufi ST TSI S
Safafaeds THE TR O, oSl AR
fohar Tenfieh serr ST TdieTur AfETET
IusEAiTes foremeff wereT rEqrd, o T
AT SATOT YT IvTd Fshador Teamit gara.
AT AT GITHATHES AIeAehi=l Hra=T HATHOT
UERIAT T, TRUTCIshl TEAT SATT  qIieofi
G SATIT AT STH Id. SF HEWITTHeS
f1eror hae Rvar @ed T Tgar dINg
qiEdT T S,

STTAITTENT HITEATEAT ST

NI I E EAE I e o EC I i
HIRET WG Teared 0 g Aol
T AEHTEER ST U IR ShUTETa!
fogm, gmfses fogm enfor otefvme e
fomrmer weemien  weEr feeft  wfRs,
SETELOTTe], AR JNUTT=T HHHAT SHIOATHIST ST
fers3eror STIfOT eroTTereh TRt STTavesh ST,

ST RIST 2ATIOT ARl TehsieRTuT:
ST ey ATT Afcehdr & e
IMIATETST TTATIh STFAAT Afcieh 0T e

Tehe TR A, IMEd foerE Higar SHIOmG
Fafcher g, T ST HeTer Secis STed!,
ST th Sfia sheTed TTRTerT STor Afceh fRrevmgR
WSS el SIS VAW, Siad hivred e
WAt i, do FRrRer S STt
JEREAT AT FHAT foshiid #d. Afdw
TRTeA0TT oS TRTCT, STHTIOTRTOT, =T, SHe0TT SATTT
TRTUTHTIE TRTe70r ST TRt T ATATEn
AW mor A st ugdt
ierean uifesia. stad dieed STifer Afderdar
ATy shea el smaadeed Fee frwa
RTequmTe ST SIRTE e, ATHTSEhaEAT e
AT ATffehgmar Icdesh AT Sedd ImeEd
forspTaTaT Tt Qv Srefe amar 31Te. SR weweu
Wt el el ql g gfewn, e
SRTE, EREAT U ST Al Saw
Rrereh, der 0T W™ Fien wHfET T
farequren Ui SmEq fasRETETSt W IRA e
FANG FOAES AERIF AR, WRA T
IMEq Al AT A ITEAMT, dTErehTei=
e ST ATHTISER eamumandt freqor 2= wata
TS IR T,
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Wmﬁqﬁaﬁm (MSRTC) FHUATA AT 3o [STEIUTTET e
HIATHAER BIUTRT TRUTH
IT. TUa gy 197
BT JTEATTe (qTf0rS f37TT),

1. SIS Fell 9 10 HETlAeerd, I, ol
Corresponding Author - HT. ngﬁé
DOI - 10.5281/zenodo.19365057

YrIIr:
TTHIT 9 I8 YRTAT SHSuRt B el YReed Qe T8I Maharashtra State Road T ransport Corporation
(AERTS 79 7T IREET HETHES ) BIF. SIS ARl JaTTi-1 Qa1 Raar1 Geei=(1 Jorerdl, guiaradi, ded
SAEITI ST 3710 YA & TG FHER] FIHETHATR AT 7.

TEqd AT g% HERTE T A1 GRee HeHSes Hefict =Ieien, e 9 JREaHIT HHar=1=1
I RIETITHS =1 SR SO TROTAT= §@IeT ST FX0 81 3776, 250 Niaarea=n Jroiis Se1
T TATTAER Gelerd HTUTd STl FRIaToe qrdes! (A1ETfier, Yaaler, TaewR) ST wrejermdd fHavieh
(@A 70T, A9HTG R, e GHIEH, 1852 #iR1cd, Hegel ANTET) Fi=ardic deere 4390 F0ard

ST,

GRS Ta#3W0Iq 18707 9 FRI&Hal I GFRIHEF qedad (r = (.62) 3T, ¥1eo 9
3TYITA IHES THRIHE TEGae (r = —0.48) Fieaetl e, ffoieer Hivreames 3==1 (1féra sa=r==i Frd
AeTicaT HAfeew Sraear fagd 1.

7 fTpyiae 378 ¥ §id P! 3= 1378797 Fdes Ffehah [AHATEIST T8 T GLITHF IcqTahdl, G
FHHART 3% TITETOTCAT ETRUITCH JTEMT <0 STITF 3Te.

HIagd: Iodl V18701, FIALHAT, ATk TRAEH, A GHTEH, HERTE 7T AT TRAEH HETHSE.

TEATAT: AT Sifgeh T, diseh ohivled AT
AT SAThIRT=AT o TG HATGHIRTE BT HelT TUraear A TioTH Srefaar.
SfERI=AT A &0 © el FAfcheh Iaelt= TERTE USA AR ufeed memes @

YA AT HeaTcHsh forshrel SE |red S HERTSZI IS T HIS! HrasT(eh T SalT S
TR, HraSTeh YHTE STTEIHE HRd ST Fg ot artor ST wredt iRt stted. 3-fashie
ToTTedt, GPS Sfe, fefSteat Utie, e smeor
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SEEAT AT ATk AT HHERT FRreqomrer
T T dTee 3R,
I RRreqomes:

1) fersdomeneh foremroft foenfea &

2) G feRToT hiTe e,

3) TUITE SATEATI FHR.

4) GHATCHS diferereh! dTed.

5) ifeh TR TTE ST BT,

a1 Y R UsT Anl uieed

FrfeTHdET SIVTRT TR STATE0 d EawIh
.

TyneATe 3RER:

1) HERTZ TS UWl uiged Hemess mefid
SHHETTET &R TAT ST,

2) 3= fRreor o hrierHar Ardfiet Hefer quTor,

3) Rrevmes ues wuTaE 9 GUEEaAd g
EESRIS A

4) G TITequr SAHT Jur=AT TS ferseeor
oyl

TTiEdeh:

<

Hl: 3=u 107 Srqoiean e sietddn
3fereh o1,

H2: 3=3 18101 I UTeeh GHTE ATed GehiicHe
H3: 3=a reromies SAaema o RIeqs wewrnime
PCASG

qrieed qHie:

1. UHa wigaer fagia: Gary Becker (1964)
It Afgea Human Capital Theory T8I fareqor
& SrelenTe T[aTsh 3178 Sft SedTasha aTead.

2. OIS HATIA sqaema_ frgia: Armstrong

g=ar HRM o1 fagidmen ofwma &har. A
TR STTETOr Fegel HraTd 3T fae 3.

3. UREET STt STRIT: AU Tl
eI qiteeT &l weireATa Rreromges
AT A GERATT I ST SHI FHT B
3T TGS AT,

4. GINEA Urhedl: WERSE Usd R REsd
Temes  Hewld Iwu frewr I wrfemar ardia
AT R, WA AT T R WEA

FHIGUIATT T L.

wﬁmqrs;a%

LY T HINEA TG (FehIT=T) a0
O STHAT IR, AHE TINGF  FUHATHSD
I wuTTeHe 7 TehTCIT STIX 0T STl 31T,

o fa [J .
¥ THAT HaSHg ThT 250 A==l

FUTAIT AT HATAAT 3T, AT TR TS

Ar gfteET HEHSAIdIT THUT 250 HH=T=AI

THTIRT FOATT AT AR 100 AT,
100 aTEF F 50 FAT TMMERRT FHHATET AT
AT TR, & ST weh qur formT fHereerar
AR,

I GINEE  STATETEES Ot Hehed
FOAEE! FHECA!, HATEd, da1 didl A
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U, Chi-square, Correlation, ANOVA,
Regression IT ATETET AT H0ITd ST AT,

Trigeer AredieRtor F fasywor:

1. SterfuTeR gTsIa:

BlEGI AT ZFha
qretieh 110 44 %
REC) 95 38 %
gL 45 18 %

2. ToTeTUT o HTRRETTET 70T (100 Fehl):

fRreor EREHR
HTeAHeh 62
RECi) 74
ECENT 83

- TEHEY (r = 0.68) — THRNIHES T

TEAYUT 3TTE.

(=N

3. foreror 3 S Ut

TRTEror IS5 BT (%)
HTEATR 72 %
REEIl 85 %
TEH 93 %

Chi-square p < 0.05 — Wﬂﬁ%ﬁlﬂﬁ 3.
4. ToTeroT I TR THTYUT:

TRreor GHTYT 707
ATEA o 64
gadt 78
ECCCNE 88

5. f3reror 3 fefreet wivrea:

TRTEToT I T (%)
HTeATTS 48 %

REEi) 76 %

EEEN 91 %
(r=0.72)

6. Tereror o aroema T

TTeEoT Tk STIET T
TR 2.1

REEi) 1.3

qegT 0.8

Regression ifad Hr rawr AR

JUITAT U< 2.

7. T Sraerar favTieh:
Treror CPI 70T
AT 61
REC) 75
qEeTT 86

ANOVA p < 0.01 — e AU Wleh

feea.

%%N'UT:
TEQ AT HENTSg U9 H1T giae
EHEES (HERTSE ST AT itee wemees ) qul

e 250 FHE=T=I=AT AR 39 e 9

FEHGHAT AL HeeTaT  HHAST AV
FLOATA STl TeworeT ame freater dgiferer,
FFENE o NS Gevid @i iers o
TASIRT LT .
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1. ATt wigaer fargiareft ged
TEGSe (r = 0.68) qiaar it freqor 7
FRIHAT A A HHRHE Tael 3T, &

frF¥ Becker (1964) I=aT Human Capital
Theory T qUd: FETT 2.

TRTeTor § Shefes SHTOTR T o JH, fredor
vy, Toigemar @ awer grefovarEt gHar
farfia #td. merTe UsT 9rt ufeeT ueHees
AT ATk | T

> Tt e

> d5 FTEATH

P EININIRICIC

> it =t grdresur
1 4 STefiHe fRrequrrer seger qionH fee .
2. STEUTTSRATA T Fehiel forywoT ;

ANOVA (p < 0.01) TaR &0k Teiea
TV FF HATQ. TG FHAAE T
SHIAUTIR (83) HTEATHe TETET (62) Srerviiaican
SIBERCTS
ITIEA TI B il

. I=a Tefera = s1fer firederg st

—

. FTdI ATdeT (Consistency) ST ST
Ao foeied wHt STEed qesgTl e

F VN

3. A5 UTA (Punctuality) o foTeror :
Chi-square forsgmor (p <0.05) T9iferd Y
I T o TR0 amed v HeY AR,

YET HHATIHE 93% dosat H=aT quf sheeall
ST, T AL TeTd &1 &X 72% TR,
PIEIRDE

1) Reomes Jese frare sivrex fosmfed g

2) STEEE STvfter SAfees 7.

3) TEATCHe EERATRIT S[o3ald HUAT=T &FHdT A1ed.

4) WrESI GREeT &FTd desd e § 16
T & e 1.

4. TATEH THTLTTSAN S THS

TTE FHTET TUTHEN & aTe fogd ad

(64 — 78 —> 88).

AT HTed HTLOT:

1) I=a Wifga e daE SRed s
T ST,

2) TSR ETATeEUIT= &THAT STTed 3T,

3) WEt FRGEAT (Emotional Intelligence)
T e forerfir stra.

4) WTESIe Ul TG UTEhIHEdT € See=
TiHETSt STedd HEaT= SR, TS 1810 §
AT TUT SIS AT 3.

5. fefTeet wivea o1 Heawer uew ¢

fareqor 9 fefoea v amefer gedsy
(r = 0.72) G ATEST,

ETIM WIfH, GPS ¢, 3iHTE

e, fefsed oaiT o el gwTe
FTRrETE! fefsee arerar v TR,
Regression fasgwor auifad & fefsea
I GHIAY HTdTal HRTUIHRATET R? e,
T
> Teforea sivred & Rietor 9 sriemar amea
eI (Mediator) T2 TR,
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fefsteet wermu=ar T &1 fsshe 37cdd HewT=
.
6. FEfaradater ufvomm ;

STIETT JHIOTE o2 (2.1 — 1.3 — 0.8) &
&I ST TR, Regression IO gled Fal
6 fareqor ATEAT ST T B,

T TSR
1. e i sTftres =iel @HeT 3T,
STREHT! ferselquT ST 376,
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Abstract:

Sustainable development has become a key global concern due to increasing environmental
degradation, climate change, and widening socio-economic inequalities. Achieving sustainability requires
not only policy interventions but also educational initiatives that prepare individuals to understand and
address complex global challenges. Higher education institutions have an important responsibility in this
process because they influence knowledge creation, innovation, and the development of responsible
citizens.

This study explores the role of higher education in promoting sustainable development and
examines the major challenges and opportunities associated with integrating sustainability into academic
systems. The research is based on secondary data collected from scholarly publications, policy documents,
and reports from international organizations. The analysis suggests that universities and colleges can
contribute significantly to sustainability through curriculum development, interdisciplinary research,
community engagement, and environmentally responsible campus practices. However, several barriers
such as lack of awareness, limited financial resources, and inadequate institutional commitment restrict
effective implementation. The study concludes that strengthening sustainability education, promoting
institutional support, and encouraging collaborative initiatives can enhance the role of higher education in
achieving long-term sustainable development.

Keywords: Sustainable Development, Higher Education, Sustainability Education, Green Campus,
SDGs.

Introduction:

Sustainable development has emerged as
one of the most important global priorities in
recent  decades.  Rapid  industrialization,
population growth, and increasing consumption
of natural resources have resulted in serious
environmental problems such as climate change,
biodiversity loss, and pollution. At the same time,
many societies continue to experience economic
inequality and social exclusion. These challenges
highlight the need for development strategies that
balance economic progress with environmental

protection and social well-being.

The concept of sustainable development
emphasizes meeting present needs while ensuring
that future generations are not deprived of the
resources necessary for their own development.
Achieving this balance requires collective action
from governments, industries, communities, and
educational institutions. Among these
stakeholders, higher education institutions play a
crucial role because they shape future leaders,
professionals, and researchers.

Universities and colleges have the
capacity to promote sustainable development
through teaching, research, and community
engagement. By incorporating sustainability
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concepts into  academic  programs  and
encouraging critical thinking about environmental
and social issues, higher education institutions
can help students develop the skills and attitudes
required for responsible decision-making. In
addition, universities can act as centers of
innovation where new technologies and solutions
for sustainable development are developed.
Despite this potential, the integration of
sustainability into higher education systems
remains uneven. Many institutions still face
structural, financial, and institutional challenges
that limit their ability to fully implement
sustainability initiatives. Therefore, it is important
to examine both the opportunities and the
challenges associated with higher education for

sustainable development.

Objectives of the Study:
The main objectives of this study are:

1. To examine the concept and significance
of sustainable development in the context
of higher education.

2. To identify the major challenges faced by
higher education institutions in promoting
sustainable development.

3. To analyze the opportunities through
which higher education can contribute to

sustainable development.

Research Methodology:

The present study adopts a descriptive
and analytical research approach. The analysis
is based primarily on secondary sources of
information. Relevant data and theoretical
insights were collected from academic journals,
research articles, books, government reports, and
publications of international organizations.

Reports and documents related to
sustainability education, higher education policy,
and sustainable development initiatives were

carefully reviewed.

Concept of Sustainable Development:

Sustainable development refers to a
development process that aims to achieve
economic growth while ensuring environmental
protection and social equity. The concept gained
international recognition after the publication of
the Brundtland Commission Report in 1987,
which defined sustainable development as
development that meets the needs of the present
without compromising the ability of future
generations to meet their own needs.

The idea of sustainability is generally
based on three major dimensions:

Economic sustainability, which focuses on
maintaining economic growth and improving
living standards.
Environmental sustainability, which
emphasizes the conservation of natural resources
and protection of ecosystems.

Social sustainability, which aims to promote
equality, justice, and improved quality of life for
all individuals.

Education plays an essential role in
promoting sustainable development because it
increases awareness, builds knowledge, and
encourages

responsible  behavior  among

individuals and communities.

Role of Higher Education in Sustainable
Development:

Higher  education institutions can
contribute to sustainable development in several
important ways.

First, universities can  integrate
sustainability concepts into academic curricula.
Courses related to environmental studies, climate
change, sustainable economics, and social
responsibility can help students understand
complex global challenges.

Second, higher education institutions
serve as centers for research and innovation.

Academic research can generate new knowledge
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and technological solutions related to renewable
energy, sustainable agriculture, environmental
management, and resource conservation.

Third,  universities can  promote
sustainable practices within their campuses.
Initiatives such as energy conservation, waste
management, water recycling, and green
infrastructure can transform campuses into
models of sustainable living.

Finally, higher education institutions can
collaborate with government agencies, industries,
and local communities to address sustainability
challenges. Such partnerships help in applying
academic knowledge to real-world problems.
Challenges in Higher Education for
Sustainable Development:

Although higher education institutions
have great potential to support sustainable
development, several challenges limit their
effectiveness. One of the major challenges is the
lack of awareness and understanding of
sustainability concepts among students and
faculty members. Higher education institutions
play an important role in promoting sustainable
development; however, several challenges hinder
the effective implementation of sustainability in
universities and colleges.

1. Lack of Awareness and Understanding:

Many students, teachers, and
administrators have limited awareness about the
concept of sustainable development and its
importance. As a result, sustainability is often not
treated as a priority in educational institutions.

2. Limited Integration in Curriculum:

In many universities, sustainability
concepts are not fully integrated into academic
programs. Traditional curricula often focus more

on theoretical knowledge  rather  than

interdisciplinary approaches related  to
environmental, social, and economic
sustainability.

3. Insufficient Institutional Support:

Effective implementation of sustainable
development  initiatives  requires  strong
institutional commitment. However, many higher
education institutions lack clear policies,
strategies, and  leadership  support  for
sustainability initiatives.

4. Lack of Financial Resources:

Limited funding for sustainability
programs, research, and infrastructure such as
green campuses and renewable energy systems
makes it difficult for institutions to implement
sustainable practices.

5. Shortage of Trained Faculty:

There is often a shortage of faculty
members with expertise in sustainability-related
subjects. This creates difficulty in delivering
quality  education related to sustainable
development.

6. Resistance to Change:
Traditional teaching methods and

institutional ~ structures = sometimes  resist
innovative approaches such as interdisciplinary
learning, experiential education, and
sustainability-focused research.
7. Weak Collaboration and Partnerships:

Lack of

universities,

collaboration between

industries,  government, and
communities limits the effectiveness of

sustainable development initiatives.

Opportunities for Higher Education:

Despite these challenges, higher education
institutions have significant opportunities to
promote sustainable development. Universities
can introduce innovative teaching methods and
interdisciplinary courses that combine knowledge
from  economics, environmental science,
sociology, and technology.

Research and innovation in areas such as
renewable energy, climate adaptation, and

sustainable  resource = management provide
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important  opportunities for universities to
contribute to global sustainability efforts.

Higher education institutions have significant
opportunities to promote sustainable development
through education, research, and community
engagement.

1. Curriculum Innovation:

Universities can integrate sustainable
development concepts into various academic
programs. Interdisciplinary courses on
environmental protection, climate change, and
social sustainability can help students develop a
broader understanding of global challenges.

2. Research and Innovation:

Higher education institutions can conduct
research on renewable energy, sustainable
agriculture, resource management, and green
technologies. Such research contributes to solving
environmental and socio-economic problems.

3. Development of Responsible Citizens:

Universities play a vital role in shaping
the attitudes and values of students. Sustainability
education helps develop responsible citizens who
are aware of environmental conservation and
social responsibility.

4. Green Campus Initiatives:

Institutions can adopt eco-friendly
practices such as energy conservation, waste
management, water conservation, and use of
renewable energy. Green campuses serve as
practical models of sustainable development.

5. Collaboration and Partnerships:

Higher education institutions can
collaborate with government agencies, industries,
and non-governmental organizations to promote
sustainability projects and community
development initiatives.

6. Support for Sustainable Development Goals
(SDGs):

Universities can contribute to achieving

global Sustainable Development Goals (SDGs)

by promoting sustainability-focused education,

research, and outreach activities.

7. SKkill Development for Sustainable Careers:
Higher education can equip students with

skills needed for emerging sectors such as green

environmental

technology, management,

sustainable business, and climate policy.

Findings:

The analysis indicates that higher
education institutions have a significant role in
advancing sustainable development through
education, research, and community engagement.
However, the effective integration of
sustainability into higher education requires
stronger institutional commitment, improved
awareness, and adequate financial and policy

support.

Conclusion:

Higher education plays an essential role in
shaping a sustainable future. Universities and
colleges can promote sustainable development by
integrating sustainability into academic curricula,
encouraging research and innovation, and
adopting environmentally responsible practices
within their campuses.

Although several challenges such as limited
awareness, financial constraints, and lack of
institutional support remain, these barriers can be
addressed through collaborative efforts, policy
initiatives, and educational reforms.
Strengthening sustainability education will not
only enhance the quality of higher education but
also  contribute to  building a  more

environmentally  responsible and  socially

equitable society.
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Abstract:

India’s higher education system has grown rapidly, but enrollment growth alone masks persistent
inequities. Recent AISHE data show that Scheduled Tribe (ST) students account for only about 6.3% of all
college enrollments (AISHE 2021-22) despite constituting roughly 8.6% of the population. The gap is even
larger at the doctoral level: only 0.5% of all students are PhD candidates, and tribal students form well
under 2% of that tiny cohort (far below their quota share). In other words, tribal representation plummets
along the pipeline: a significant segment of India’s population is largely absent from its research and
innovation economy. This is particularly alarming in today’s fast-changing Al-driven world, where a
strong doctoral workforce underpins innovation and economic leadership. If tribal scholars are not
entering and completing PhDs, India risks deepening knowledge and opportunity gaps in the very fields
(STEM, Al, etc.) that will shape its future.

This paper synthesizes recent data and scholarship to explain why access alone is not enough. It
documents how tribal students have seen only incremental gains in gross enrollment, yet face multiple
structural barriers that impede doctoral participation and success. We review official statistics (AISHE,
ASHE, budget reports) and recent analyses to show that tribal underrepresentation is a systemic problem:
nearly half of ST youth live in poverty, most HE institutions use English-medium instruction with little
indigenous-language support, and few tribal faculty or mentors are available in higher education. Recent
investigations find that premier universities dramatically under-fulfil reservation mandates: for example, ST
students made up only 2.1% of IIT doctoral admissions (2015—19) against a 7.5% quota, and only about
2.4% of university teachers are tribal. These disparities contribute to high dropout, extended time-to-
degree, and psychosocial stress among tribal PhD candidates.

Building on the Capability Approach, we argue that true equity requires more than entry quotas — it
demands empowering tribal students with the skills, support, and resources to persist and succeed. We
conclude by outlining remedies: culturally responsive pedagogy, expanded scholarships and fellowships
(e.g. improved National Fellowship for ST students), language and mentoring support, and institutional
accountability for reservation goals. In an era of AI-driven growth, fostering tribal excellence in research
is not just a social justice mandate but a national imperative.

Demographics and Enrollment Trends: remain a small minority of students. Official

India’s higher education expansion has
brought more SC/ST/OBC students into
universities than ever before. In fact, a recent
analysis found that SC+ST+OBC students now
form over 60% of total enrollments, up from
43.1% in 2010-11. However, that shift largely
reflects OBC and Dalit gains; Scheduled Tribes

AISHE figures for 2021-22 show ST students are
only 6.3% of all enrollments (15.3% SC, 37.8%
OBC, 40.6% others). This is well below the 8.6%
national population share of STs. In absolute
terms, ST enrollment grew from 24.12 lakh in
2020-21 to 27.10 lakh in 2021-22 — a large

percentage increase, but still only about six
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percent of total students. By contrast, OBC and
SC enrollments now significantly exceed their
quota shares.

tribal
deteriorates at higher levels. Although female ST

Crucially, representation
enrollment has doubled in the last decade, very
few tribal students reach master’s and doctoral
programs. By AISHE 2021-22, only 0.5% of
Indian students were PhD candidates. ST
students form a tiny fraction of that. Concrete
data are hard to come by, but independent audits
have found catastrophic shortfalls in reservation
at the PhD level.
Education data reveal that across 23 IITs during
2015-19, only 2.1% of admissions were ST, far

below the 7.5% mandated quota.

For example, Ministry of

Similarly,
ST doctoral

enrollment is well under 1% of the PhD pool,

national-level surveys indicate

The data indicate that tribal representation

remains below their population share.

Table: 2 Gross Enrolment Ratio (GER) by Social

Group
Social Group GER GER
(2014-15) | (2021-22)
All students 23.7 28.4
Scheduled Castes | 18.9 25.9
Scheduled Tribes | 13.5 21.2

Source: AISHE Report 2021-22, Ministry of
Education

The GER for Scheduled Tribe students
increased significantly from 13.5% to 21.2%,

reflecting improved access but still indicating

structural gaps relative to other groups.

Table: 3 Growth in ST Student Enrolment

despite special fellowships meant to support tribal Year ST Enrolment
researchers. In short, while overall college access 2014-15 | 16.41 lakh
has  expanded, doctoral pipelines leak 2020-21 | 24.12 lakh
dramatically for tribal students. 2021-22 | 27.1 lakh
Table: 1 Social Group Representation in Higher Source: AISHE Report 2021-22, Ministry of
Education (Indla) Education
Social Group Share in Higher Education
Enrolment :
Th Iment of Scheduled Trib
Scheduled Castes | 15.3% ) © chroiment o cheduie e
Scheduled Tribes | 6.3% students increased by over 65% between 2014-
Other Backward | 37.8% 15 and 2021-22, indicating progress in access to
Classes higher education.
Others 40.6%
Source: AISHE Report 2021-22, Ministry of
Education
Table: 4 Estimated Social Category Distribution of PhD Enrolment by Discipline in India
Discipline Total PhD | Estimated SC | Estimated ST
Enrolment Students Students

Engineering & | 52,748 7,380 3,160

Technology

Science 45,324 6,345 2,710

Social Sciences 26,057 3,648 1,560

Medical Science 15,081 2,111 900

Management 12,577 1,760 750

Source: Discipline-wise PhD enrolment from AISHE 2021-22, Ministry of Education India; SC/ST

estimates calculated using overall doctoral enrolment shares.
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Note: AISHE does not provide discipline-wise social category distribution for doctoral enrolment. The SC

and ST values shown here are approximate estimates derived using overall SC (~14%) and ST (~6%)

doctoral enrolment proportions reported in the AISHE 2021-22 datasets.

Other evidence confirms these patterns.
The CII-Deloitte ASHE 2024 report shows ST
enrollment rising from 19.14 lakh in 2017-18 to
27.11 lakh in 2021-22. Yet the higher share of
tribal students at undergraduate level does not
translate into graduate studies: subsequent AISHE
data reveal that ST students constitute only about
2-3% of postgraduate enrollments and an even
smaller share of doctoral programs. Thus, tribal
inclusion in the pipeline declines steeply from UG
to PG to PhD. This is consistent with concerns
that “many schemes have extended access, but
they evidently did not fulfil the purpose” of true

inclusion.

Structural Barriers Beyond Access:

Tribal underrepresentation at the research
level stems from multiple intertwined barriers.
We highlight five major challenges, supported by
evidence from policy reports and studies.
Economic Disadvantage: Tribal communities
have some of India’s highest poverty rates. Even
after improvements, roughly 45% of ST
households were below the official poverty line in
2011-12. Tribal areas often lack basic
infrastructure, and many students face pressure to
support family livelihoods. These economic
hardships translate into difficulty affording
tuition, living expenses, and prolonged research
careers. When pursuing a PhD, which often takes
5+ years, tribal scholars may struggle without
steady income or family support. Tribal
postgraduate students are more likely to work
part-time or drop out due to financial strain.
Language and Cultural Marginalization: Most
Indian universities teach in English or Hindi, but
many tribal students speak indigenous languages
at home. This creates a language barrier that

hampers comprehension, participation, and
confidence. Interviews with tribal learners often
cite “lack of proficiency in English language” as a
major obstacle to higher education.  Class
materials, textbooks, and exams presuppose
linguistic norms foreign to many Adivasi youth,
fostering alienation. Furthermore, curricula often
neglect tribal histories and knowledge systems.
In an academic culture unfamiliar with their
worldviews, tribal students can feel socially and
culturally isolated. One tribal activist observed
that “people from marginalized sections have a
hesitation to come forward... they feel that they
will be cast aside there as well”.

Limited

Mentoring: Many tribal students come from

Academic Preparation and
under-resourced schools, lacking rigorous STEM
and writing preparation. As a result, they may
find advanced coursework and research methods
challenging. Additionally, there are very few
tribal faculty or senior scholars to mentor ST PhD
students. This deprives novices of culturally
sensitive guidance and role models. A study of
[IT PhD programs found virtually no ST students
admitted in several branches, pointing to weak
recruitment and support systems for tribal
candidates. In contrast, students from dominant
groups often benefit from familial academic
networks or legacy admissions. Without effective
mentorship, tribal students can feel alienated in
lab groups or seminars and miss out on insider
guidance for publishing and funding.

Institutional Bias and Reservation Gaps: Even
with formal reservations, many institutions do not
implement quotas fully. Data indicate systemic
shortfalls: in 2019-20 only 2.4% of university
teaching posts were held by STs, far below the
7.5% target. Among highly selective institutes
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(ITTs, IIMs, etc.), interviews reveal persistent
under-filling of ST seats and casual disregard for
rules. One senior OBC student leader lamented
that tribal candidates “live on the hills and remote
areas... Dalit consciousness is increasing but...
there are very few academicians... who put
forward demands of the STs”. In application
processes, unconscious bias can also skew
evaluations. Admission committees may wrongly
equate tribal backgrounds with inferior academic
record or lower “merit,” thus rationalizing low ST
intake. Even after entry, discriminatory attitudes
can persist. A tribal PhD student in Pondicherry
University reported feeling ostracized and
hesitant to utilize campus resources, believing
“they will be caste aside there as well”. Such
micro-aggressions  and  stereotypes  (e.g.
assumptions that reservation seats are “handouts”)
increase stress and attrition.

Fellowships and Funding Shortfalls: The
UGC’s Rajiv  Gandhi National Fellowship
(RGNF/NFST) was created to support SC/ST
research students. However, the program’s scale
has not kept pace with demand. After starting
with 667 slots in 2005-06, NFST was increased
only to 750 by 2014. In practical terms, the
number of NFST awards remains tiny compared
to the eligible population of tribal aspirants.
Moreover, scholarships often arrive late or at
irregular intervals, and stipends may not match
living costs, leading some scholars to abandon
studies. Meanwhile, other schemes (e.g.
postgraduate hostel scholarships) have not been
expanded sufficiently.  In higher education
budgets, tribal-affiliated programs have seen only
modest increases (indeed, one report noted a
slight cut in the fellowship budget for 2022-23).
Underfunding in this area exacerbates dropout:
without a reliable fellowship, many tribal PhD
students cannot afford the months (or years) of

writing and fieldwork that research demands.

Together, these factors create a
formidable “double bind” for tribal scholars. On
the one hand, policies expanded numerical access
(via reservations and outreach); on the other,
realities (poverty,

everyday language,

discrimination)  persist,  limiting  effective
participation. As one analyst notes, “getting them
in is only half the job — we must help them stay
on track and thrive”. In the current Al knowledge
economy, neglecting this half of the challenge
means losing diverse talent that could contribute
to innovation in areas from sustainable agriculture

to public health.

Doctoral Education: Specific Barriers:

While the above barriers affect all higher
education levels, doctoral study brings unique
pressures. Ph D programs demand sustained
research, often in English, and involve rigorous
peer review and publication expectations. For
tribal scholars, these demands intersect with long-
standing inequalities:

Hyper-competitive Admissions: Entry to PhD
programs typically requires high exam scores or
top grades. Given uneven preparation, fewer
tribal students meet these cutoffs. Moreover,
entrance panels may undervalue potential of
The IIT data are
telling: across five years, only 40 ST students

disadvantaged candidates.

were admitted to IIT doctoral programs out of
1,809 applicants. These numbers imply that even
among STs who attempt entrance exams, success
rates are dismal. The vast majority of seats are
taken by general-category students (65.6% of
admissions in that period) and, increasingly, by
upper-caste students studying abroad to “game”
India’s diversity system.

Academic Preparedness: Doctoral research
requires mastery of methodology, familiarity with
scholarly literature, and strong writing skills.
Tribal candidates often lack earlier exposure to
methods or  scientific

research writing.
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Anecdotally, many tribal PhD students report
having to catch up on basic coursework during
their program, burdening them with additional
teaching duties or remedial assignments. This is
compounded by language: writing a thesis in
academic English can be a near-insurmountable
barrier without specialized support. In contrast,
non-tribal peers often have better preparation,
tutoring, or can afford private coaching.

Isolation and Cultural Distance: Research work
is mentally taxing, and students typically rely on
peer and mentor networks for support. Tribal
scholars in urban universities are often
geographically and socially isolated from their
home communities. Cultural rituals, festivals,
and even dietary needs may differ, causing daily
dissonance. Moreover, few universities offer on-
campus tribal hostels or cultural clubs. Surveys
indicate that tribal PhD students frequently feel
One tribal

academic notes that reservations and finance

“invisible” 1in their departments.

apart, there is a “lack of people who put forward
demands of the STs” in faculty and leadership.
This lack of representation can leave students
feeling they have nowhere to turn when they face
personal or academic crises.

Evaluation Bias: Even when tribal students
succeed academically, they often face biased
evaluation. A tribal student recounted that peers
assumed his achievements were only due to quota
privileges, undermining his confidence. Faculty
may unconsciously hold tribal scholars to higher
standards, expecting more from them or
attributing mistakes to “background.”  While
direct evidence is scant, international studies of
underrepresented minorities show that stereotype
threat and subtle bias can depress academic
performance. In India, caste-based discrimination
is socially sensitive and rarely studied openly, but
interviews suggest it does occur among students
and even examiners, creating a hidden hurdle for

tribal academics.

Delayed Completion and Mental Health: The
above factors contribute to low completion rates
and extended PhD durations for tribal students.
Many sit on committees or interface with external
examiners who may lack awareness of their
contexts. The cumulative effect is often stress,
anxiety, and a sense of inadequacy. We lack
comprehensive data on tribal PhD attrition, but
institutional reports note that dropout and thesis
delays are higher among disadvantaged scholars.
Those who persevere without support often
experience mental health strain, feeling they must
“prove” themselves more than others. Without
concerted intervention, tribal scholars who enter
PhDs risk burning out.

In summary, tribal PhD students face all
the usual rigors of doctoral study plus the extra
burdens of marginalization. Empirical data from
2021-22 AISHE reinforce the outcome: among
the mere 2.13 lakh total PhD enrolments in India,
the ST share is vanishingly small, roughly one-
tenth of their population share. The British
Council notes that India’s GER has climbed to
28.4%, but only 1 in 200 students is pursuing
research. If tribal youth are underrepresented
even in that 0.5%, it means hardly any are

reaching India’s knowledge-producing tier.

The Al/Knowledge Economy Imperative:

In the 2lst-century economy, doctoral
education is a national asset. India is making a
concerted push to become an Al and tech
powerhouse — the “Al for India 2030” plan
projects up to $500 billion impact by mid-decade.
This vision depends critically on a strong R&D
ecosystem: universities and labs must generate
innovations in agriculture, health, urban planning,
and more. Doctoral researchers are the drivers of
that innovation.

An inclusive Al agenda demands diverse
voices. As ET Edge Insights argues, Al is
“accelerating India’s progress in research and
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innovation” and strengthening the nation’s global
research standing. But these gains will only be
equitable if all social groups participate in
research. Tribal communities face unique
challenges (remote geographies, local knowledge
systems) that could benefit from technological
solutions. If tribal scholars are absent from
research  teams, Al-driven policies risk
overlooking tribal perspectives — for example, in
resource planning on forest lands or health
outreach in Adivasi regions. Conversely,
empowering tribal researchers can lead to more
contextually appropriate applications of Al (e.g.
local language NLP tools, sustainable agriculture
tech for tribal farmers).

The WEF’s blueprint for India highlights
that emerging technologies offer an “unparalleled
opportunity” for inclusive growth. Yet realizing
this potential requires building human capital
across communities. As one commentator notes,
with Al and digital tools “India is no longer
merely catching up; it is shaping its own
inclusive, responsible Al adoption model”. To
live up to that ideal, India’s doctoral programs
must nurture tribal talent, not lose it. This means
not only admitting tribal PhD candidates but
equipping them to contribute to high-end
research. In a knowledge economy, leaving an
8% minority out of PhD training is economically

inefficient and ethically fraught.

Recommendations:

Strengthen Culturally Responsive Pedagogy:
Universities should incorporate tribal histories,
languages, and examples into curricula. Bridge
courses (in English and math) can help new tribal
graduate students adapt to college-level work.
Departments can organize orientation programs
and peer-mentoring circles specifically for SC/ST
scholars. Having faculty sensitized to tribal

issues — possibly by including tribal studies or

anthropology  perspectives — can reduce
alienation.

Expand Fellowships and Financial Support:
The government must scale up the National
Fellowship for STs (NFST) far beyond the current
~750 awards. Merely rising tuition relief is not
enough; fellowships should cover living
expenses, and payment disbursement must be
timely. The Ministry of Tribal Affairs and UGC
should periodically review fellowship demand
and increase slots annually to match rising
enrolment. Special contingency grants or
childcare support could help those with family
responsibilities. Meanwhile, state universities can
offer tuition waivers or travel grants for tribal
PhD scholars, to lessen economic burdens.
Language and Infrastructure Support:
Universities could offer free academic English
writing workshops and translation assistance for
tribal researchers. Libraries should stock key
texts in tribal languages where available (e.g. in
anthropology, folklore). Improving hostel
facilities and on-campus nutrition support for
tribal students — as has been piloted in some states
— can ease the transition to urban campuses.
Digital connectivity (laptops, Internet) should be
subsidized for tribal scholars from remote areas.
Mentoring and Role Models: Institutions could
create mentorship programs pairing tribal PhD
students with sympathetic faculty (not necessarily
tribal) and senior students. Alumni networks of
tribal scholars (where they exist) should be
engaged to guide new entrants. Creating more
pathways for tribal people to join academia — e.g.
Tribal Research Fellow positions, incentives for
ST scholars to pursue PhDs in high-demand fields
— will build the pool of future mentors. Similarly,
encouraging more tribal scholarship in STEM
through outreach in tribal schools can gradually
expand the talent pipeline.

Enforce Reservation and Accountability:
Government and accrediting bodies must hold
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institutions accountable for filling reserved PhD
seats and faculty positions. This could involve
annual audits and penalties for non-compliance.
Institutes should adopt transparent admission
procedures, with reserved seats advertised widely
in tribal areas. Data on SC/ST enrollment and
faculty appointments should be published
publicly each year. At the same time, outreach to
tribal communities about reservation benefits and
processes (admissions, scholarships, jobs) must
be strengthened, to counteract misinformation and
fear.

Integrate Al and Inclusivity: Finally, policies
should link India’s AI goals with education
equity. For example, Al Centres of Excellence
(one per region) could reserve fellowships for
tribal students or pursue research on tribal
development. As the ET Insights article
emphasizes, building an “inclusive and globally
competitive academic ecosystem” with Al
requires “responsible usage” and equity. The Al
for All initiative suggests that technology can
democratize learning (e.g. Al language tools
could help non-English students). Governments
and NGOs should invest in such tools for tribal
education. This synergistic approach — pairing
tech upgrades with social justice — will ensure
that tribal communities benefit from India’s

scientific growth rather than being left behind.

Conclusion:

Tribal scholars in India occupy a paradoxical
space: policies guarantee their entry into
universities, yet far too few reach the doctoral
stage. Our analysis shows that “access without
success” is at the heart of the problem. Even as
overall enrolment of ST students has risen
substantially, this cohort still underperforms in
terms of persistence to PhD. Layered
disadvantages — economic, linguistic, cultural,
and institutional — conspire to limit tribal presence

in research. The consequences extend beyond

equity: in a rapidly evolving Al-led economy,
excluding tribal perspectives from advanced
education perpetuates knowledge inequality and
weakens India’s innovation ecosystem.
Addressing this requires bold and targeted
action. It means beyond quotas — creating an
environment where tribal students can actually
thrive in doctoral programs. This will involve
collaboration across ministries (Education, Tribal
Affairs, Electronics for Al literacy), institutions,
and civil society. While India’s higher education
demographics have “flipped” in headline terms,
true inclusion now hinges on ensuring the quality
of tribal participation. By investing in the
capabilities of tribal doctoral students — through
scholarships, mentorship, and culturally attuned
pedagogy — India can transform a constitutional

promise of equality into a research-driven reality.
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Annexure:

Doctoral Pipeline Inequality:

Population share (ST): 8.6%

!
Higher education enrollment: 6.3%
l
Postgraduate participation: ~3%
l

Doctoral participation: <2%

This visually shows pipeline exclusion.
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Abstract:

Education is the play important role in growing socio — economic. Higher education generate
empowerment in rural youth. Rual youth giving opportunities to develop himself, develop different type of
skills, techniques. Higher education is power to transform rural youth in human capital. We think here only
in rural area of state of the Maharashtra. State Maharashtra was given many educators, Philosopher’s to
nation. Maharashtra is progressive state in India. Higher education now rune New Education Policy (NEP
2020) in overall in Maharashtra state. Actually, working NEP 2020 in rural area. Now many rural areas
education institutions and organisation give different opportunities and face challenges. Opportunities are
students’ available digital education, learn different skills, high quality education in accessible and
affordable. But also face challenges is not available proper infrastructures, un skill and not qualified staff
available, lack of knowledge of education in rural area etc. This research is study over all impact of higher
education on rural area. Researcher find out some opportunities and challenges of higher education for
rural area. This study aim is known and understand opportunities and challenges of higher education in

rural area in Maharashtra.

Keywords: Higher Education, NEP 2020, Challenges, Opportunities, Development.

Introduction:

Education is the transmission of Skills
and Knowledge and growth and development of
human. Education is main factor effected to
growing economic development of nation.
Education divided in two types formal and
informal. Formal education given in school,
institute and colleges. Informal education from
home, family, society etc. Education is a main
pallor of development of nation. Formal
education divide in different level Pre-primary,
Primary, Secondary and Higher education.
Formal education under the government
guidelines. NEP 2020 is also formal education.
This policy also run through guidelines of

government.

Review of Literature:

The researcher uses the source for these
research paper has been collected form the
already published on these topics in online books,
platform, website, periodicals government report
etc.

Prashant Vijay sing Patil 2023 this article
has find out the A framework that views students,
parents, and communities as citizens with rights
and the right to participate is necessary for the
implement education.

Prof. Shamal S. Choudhary, DR. Archana
Sanjay Desai August 2025 these research case
study finds out the change the approach of
education. Youth give the opportunities to get job
and challenges in operating of NEP in rural area

is big task.
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Objective of the Study:

Main objective of this research is to study
of knowing NEP 2020 and Opportunities and
challenges of Higher education in rural area of
Maharashtra. The aim of this study is to provide
information in rural development with an
overview of basic education in Higher education
in rural areas, as well as what is being done to
improve it and how they can help.

Following is main objective of this study.
1. To study the Education, Higher Education
and NEP 2020 concept.
2. To study the challenges of higher
education in rural area.
3. To study the opportunities of higher

education in rural area.

Research Methodology:

This research basis on secondary data.
This research is descriptive type. This research
uses secondary data from various government
websites, magazines, newspaper, research paper,

journals, published data etc.

Study Area:

Higher  education institutions and
organisation in Maharashtra state. Maharashtra
state is diverted in different district and villages.
Geographically diversity in every rural area of
Mabharashtra state. Also,
development is not equally in all over
Mabharashtra.

Higher institutions in Maharashtra state are

educationally

following
1. One Central University
2. Twenty-Three State University
3. Twenty-one Deemed Universities
4. 1IT Bombay and TISS is premier institutes
in Maharashtra state.
Higher education in rural are of
Maharashtra expanded education, vocational and
technical education through 23 universities and

colleges all over Maharashtra. The Maharashtra
state run the programme of Unnat Maharashtra
Abhiyan to connect rural colleges. NEP 2020 to
give skill-based education, scholarship, digital
education to different college students in all over
sate. Higher education Sico-economic
development of Maharashtra through generating

employment skill in college students.

Opportunities of Higher education in Rural
Area:

Higher education gives the skill-based
education and generate job for college students.
Higher education MU with different Industries
and institutions. We explain the opportunities of
higher education in rural area through the
following point from all over the study of this
research topic.
1.Skill Based Education: Rural area basic
problem of students has not skill related to job.

Higher education provides different skill
course through higher education. Also develop
local skill through education.

2. Community Engagement: Higher education
run different course and syllabus related to special
related subject. Student also know, study,
research the local problem of society and give the
solution to society.

3. Improve Research Approach: Higher
education develop the research approach in
students through the field project related to
students’ special subject. Student understanding
research concept.

4. Digital Knowledge: Higher education NEP
2020 give students digital knowledge and provide
technical Skill through Syllabus. Students are
fulfilling the technical and digital requirement of
industries.

5. Update Teacher: Not only update student also
teacher update knowledge of technical, research,
project and digital. Teacher uses various tools in
teaching.
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6. Innovating Teaching and Learning: Higher
education students and teachers give opportunities
to developed the teaching and learning skill. Use
different innovating teaching process for students
understand.

7. Financial helps: Higher education give
different type of scholarship through government,
Ngo. And others proved rural students, female
students. Financial support to students for gives
higher education.

8. Involvements of Society and stakeholder’s:
Higher education involve different type of
stakeholder’s parents, management, students,
teachers, government, society, etc. So, everyone
involves the process of developing in higher
education.

9. Reduce Drop out: Higher education aim is
reducing the drop out percentage in higher
education. So, government give different type
financial scholarship to students. Relaxation in

fees etc.

Challenges of Higher Education in Rural
Area:

Higher education working different
colleges and institutions. Every institutions not
same. We are always explain different in Bharat
and India. This same condition in Rural and
Urban area. Rural areas are some basic problem
so they face the challenges running higher
education NEP 2020 policy.  Through the
researcher understand the some challenges of
higher education in rural area are explaining
through the following point.

1. Awareness: Rural areas students and
stakeholder’s not aim objective of higher
education. Higher education policy not
implemented as proper of the lack of awareness.
2. Unskilled Staff: Most of college and
institutions staff was not different digital,
technical skills. So, staff cannot transform skill
perfect to students.

3. Unaided Colleges: Ther are 2976 private
unaided colleges in Maharashtra as per the data
2021.  Unaided

infrastructure, qualified staff etc problem face.

colleges have  capital,

They cannot properly follow guidelines of
government.
4. Lack of training to staff: Government
implement policy first and then they conduct the
workshop and training session. Not clarity in
syllabus, Evaluation, workload etc. in staff and
government agencies till date.
5. Lack of Infrastructure: In rural area not basic
infrastructure, Light, water, transport etc. Higher
education policy not working in properly.
6. High-Cost investment: Higher Education NEP
2020 require computer lab etc. This facility not
provide every institute in rural area.
7. Management not understand: Higher
education policies and guidelines not understand
local rural management understand.

So, we cannot properly follow higher

education in rural area.

Conclusion:

Higher education is important role play
growing economic development in rural area.
NEP 2020 higher education MU with different
Industries and NGOs. Higher education develop
skill in student and provide employment to
students. Its impact on rural areas develop leving
standard of local people and improve the
economic development. Higher education provide
many opportunities for rural area developing in
Maharashtra. Also Face some problem lack of
infrastructure, unskilled staff, capital, language,
awareness etc. Without education not develop
rural area also state and nation. Higher education
implemented many policy to improve the
percentage of education rural area. And reduce
the drop out percentage in higher education.

NEP 2020 is give new approach to
education. Subject, Project etc. confuse to teacher

157



IJAAR Vol. 7 No. 26

ISSN - 2347-7075

and students. Evaluation pattern of student is very
difficult to students and teachers. Higher
education develop research approach in students

and teachers.
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Abstract:

India's National Education Policy 2020 promises transformative reform toward inclusive, equitable
education aligned with Sustainable Development Goal 4. This article critically examines the policy's
framework through six intersecting dimensions: caste-based exclusion, gender and transgender recognition,
the 6% GDP financing commitment, multilingualism, the digital divide, and privatization. Drawing on
recognition theory and critical pedagogy, the analysis reveals that while NEP 2020 expansively identifies
marginalized groups and proposes access-oriented interventions, it remains tethered to a participation
framework that leaves deeper structures of exclusion untouched. Critical omissions between the draft and
final policy—particularly the dilution of provisions against commercialized private institutions and the
reduction of expenditure commitments—reveal political compromises that constrain transformative
potential. The policy successfully diagnoses symptoms of exclusion but fails to engage with how educational
institutions themselves produce and reproduce marginalization through curricula, pedagogies, and
institutional cultures. Sustainable development requires not merely integrating marginalized students into
existing structures but fundamentally transforming those structures. This article argues that without
confronting these deeper dimensions, NEP 2020's alignment with sustainable development remains partial,
and its implementation risks reproducing the inequalities it seeks to overcome.

Keywords: National Education Policy 2020, Inclusive Education, Sustainable Development, National
Education Policy 2020, Kasturirangan Committee, Multidisciplinary, Public Investment, Caste
discrimination, Gender equality, Transgender recognition, Intersectionality, Multilingualism, Digital
Divide, Educational Privatization, Socio- Economically Disadvantaged Groups (SEDGs), Political
Economy, Union Budget, Exclusion, Sensitization, Epistemological, Equity etc.

Introduction:

The intersection of inclusive education
and sustainable development represents a critical
frontier in contemporary educational discourse,
particularly as nations strive to achieve the United
Nations Sustainable Development Goal 4. India's
National Education Policy 2020, unveiled thirty-
four years after the previous policy of 1986,
arrives at a pivotal moment in the nation's
developmental trajectory. Drawing upon the
recommendations  of  the  Kasturirangan

Committee and building upon the legacy of

earlier commissions—from Radhakrishnan to
Kothari—the policy promises transformative
reforms across the entire education system. This
article critically examines how NEP 2020
conceptualizes inclusive education as a vehicle
for sustainable development, analysing its
framework against ground realities,
implementation challenges, and the critical

omissions between its draft and final versions.
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Historical Context and Policy Evolution:

The genealogy of Indian education policy
reveals a consistent concern with using education
as an instrument of national development. The
Radhakrishnan Commission (1948-49) spelt out
the objectives of university education in detail;
the Mudaliyar Commission (1952-53) shaped
secondary  education; and the Kothari
Commission (1964-66) laid the groundwork for
the first National Education Policy in 1968, which
emphasized science and technology. The 1986
policy and its 1992 wupdate integrated new
domains, while the National Curriculum
Framework of 2005 outlined the broader
framework for school education.

NEP 2020 emerged from a lengthy
consultative process initiated in 2016 under the
chairmanship of T.S.R. Subramaniam, with the
final draft prepared by the Kasturirangan
Committee in May 2019. The 66-page final
policy represents a slimmed-down version of a
more voluminous draft, and critical examination
reveals significant dilutions between the draft
proposals and the final approved version—
dilutions with profound implications for inclusive

and sustainable education.

The Policy's Transformative Vision:

NEP 2020's vision of education extends
beyond cognitive development to encompass
character building, ethical reasoning, and the
cultivation of what it terms "21st century skills."
The policy's restructuring of school education into
a 5+3+3+4 design, incorporating early childhood
care and education, reflects growing recognition
that foundational learning begins well before
formal schooling. The introduction of vocational
education at the upper primary level, the promise
of breakfast in school meal programmes, and the
adoption of school complexes as governance units

represent substantive innovations.

In higher education, the policy proposes a
multidisciplinary system offering students choices
across disciplines, integrated undergraduate-
postgraduate programmes, a four-year
undergraduate degree, and the creation of a single
body—the  Higher

Commission of India. The target of increasing

regulatory Education
gross enrolment ratio to 50% by 2035, the
emphasis on liberal arts and humanities, and the
commitment to increasing public investment to
6% of GDP collectively articulate an ambitious
vision of education's role in national

development.

The Dilution Problem: What was lost between
Draft and Policy?

Critical analysis reveals significant gaps
between the Kasturirangan Committee's draft and
the final policy. Most notably, the draft's
emphatic statement that "all commercially
oriented private institutions will be closed" is
conspicuously absent in the final version. Instead,
the policy offers a "light but tight" regulatory
approach mandating public self-disclosure of
finances—a weaker mechanism that every
policymaker and administrator recognizes as
inadequate to address the systemic problems of
educational commercialization in India.

The draft's promise to double public
expenditure on education to 20% of total
government expenditure (from 10%) has been
reduced to a reaffirmation of the 6% of GDP
target—a commitment first made in 1968 and
never fulfilled. Current public expenditure hovers
around 4.4% of GDP, and recent budgets show
only marginal increases that barely keep pace
with inflation and expansion requirements. The
gap between promise and reality reveals
fundamental constraints in India's political

economy of education financing.
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The Political Economy of Educational
Investment:

States bear approximately 85% of
education expenditure, yet their fiscal capacity
varies enormously. Poorer states with higher
proportions of marginalized populations—
precisely those requiring greater investment—
have the least fiscal space to increase spending.
The central government's stagnant tax-to-GDP
ratio limits its capacity for compensatory
transfers. Achieving 6% requires not merely
political will but fundamental restructuring of
fiscal federalism—a restructuring the policy's
financing framework does not adequately address.

The Union Budget presented after NEP's
announcement raised a central question: if now is
not the time to move toward the 6% GDP target,
then when? With an 8.4% growth in education
allocation that falls short of meeting the target,
and inflation eroding real increases, the policy's
financing commitments remain aspirational rather

than operational.

Caste, Recognition and Historical Specificity:

The policy's approach to caste
demonstrates both awareness and limitation. It
identifies Scheduled Castes, Scheduled Tribes,
and Other Backward Classes among Socio-
Economically Disadvantaged Groups requiring
targeted interventions—scholarships, hostels,
bridge courses, and recruitment of teachers from
these communities. Data from U-DISE 2016-17
cited in the policy reveals stark drop-offs:
Scheduled Caste enrollment falls from 19.6% at
primary level to 17.3% at higher secondary; for
Scheduled Tribes, the decline is from 10.6% to
6.8%; for children with disabilities, from 1.1% to
0.25%.

Yet the policy's treatment of caste lacks
historical specificity. By categorizing caste
communities  within the broader SEDG
framework alongside other marginalized groups,

it risks flattening the distinct structural
mechanisms through which caste operates. Caste-
based exclusion is not merely one form of
disadvantage among many but a total social fact
that organizes access to resources, shapes
institutional cultures, and reproduces itself
through education. The policy's emphasis on
"sensitization" assumes prejudice rather than
structural inequality is the primary obstacle—a
psychological framing that diverts attention from
material and institutional mechanisms of caste
reproduction.

The  draft's

communities—proposing  bilingual education,

attention to tribal

incorporation of tribal knowledge traditions,
recruitment of teachers from these communities—
represents genuine progress. However, the policy
remains silent on Dalit knowledge systems and
the specific epistemological contributions of anti-
caste movements. This differential recognition—
acknowledging tribal knowledge while ignoring
Dalit intellectual

hierarchies the policy ostensibly seeks to

traditions—reproduces

overcome.

Gender, Transgender Recognition, and
Intersectionality:

NEP 2020 demonstrates significant
attention to gender equality, proposing a Gender-
Inclusion Fund, targeted scholarships for girls,
and measures addressing barriers to female
education. The policy notes that according to
AISHE 2018-19, female GER slightly exceeds
male GER, yet the share of female students
remains "extremely low in institutions of national
importance and particularly low in technical
education."

The explicit inclusion of transgender
individuals among SEDGs marks important
progress, reflecting broader legal developments
including the NALSA judgment and Transgender
Persons Act. However, the mechanisms
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proposed—scholarships, infrastructure,
sensitization—focus on access rather than
institutional transformation. Transgender students
face not merely access barriers but fundamental
misrecognition within educational structures
designed around binary gender assumptions.
Administrative  systems  requiring  binary
classification, facilities organized around gender
segregation, curricula presuming cisgender
experience—none of these are addressed.

The policy's gender framework lacks
intersectional analysis. While acknowledging that
"women cut across all underrepresented groups,"
it does not develop this insight systematically. A
Dalit girl, a Muslim girl, a transgender student
from a rural community face distinct
constellations of exclusion that cannot be
addressed through single-axis interventions. This
gap between recognition and transformation
limits the policy's capacity to address

compounded marginalization.

Multilingualism as Inclusion, Language as
Barrier:

The policy's language  provisions
constitute one of its most potentially
transformative dimensions. Mandating mother-
tongue instruction "wherever possible" until at
least Grade 5, and preferably Grade 8, NEP 2020
draws on robust research demonstrating that
children learn most effectively in familiar
languages. The three-language formula, Sanskrit
as optional at all levels, classical languages in
grades 6-8, and the proposed National Institute
for Pali, Persian and Prakrit collectively articulate
a comprehensive vision of linguistic diversity.

Yet implementation confronts formidable
obstacles. Census 2011 data reveals that over
70% of villages have populations below 2,000,
accounting for 42% of the rural population. Small
villages with populations under 500 constitute
37.5%, and those up to 1,000 another 22%. With

41% of schools being small-sized, closing them—
as some efficiency arguments suggest—would
deprive at least 60% of villages of primary
education. These are precisely the locations—
hilly, forested, arid, poorly connected—where
linguistic minorities often reside.

The policy's multilingual vision founders
on these practical realities. Producing educational
materials in dozens of languages, training
teachers proficient in these languages, and
ensuring consistent implementation across diverse
contexts requires institutional capacity that
currently does not exist. The anti-Hindi protests
in southern states underscore that linguistic
identity remains a significant form of recognition;
the policy's framework must navigate these
sensitivities while

political advancing

multilingual education.

Technology: Promise and Paradox:

The policy's embrace of digital
technology reflects both opportunity and risk. The
proposed National Educational Technology
Forum, expanded use of DIKSHA and
SWAYAM platforms, and development of virtual
labs envision technology as democratizing access.
President Kovind's observation that online
education can help reach the 50% GER target by
2035—mparticularly for female students, those
without physical access, and international
students—reflects this technological optimism.

Yet the digital divide persists. Only 15%
of rural households have internet access; female
internet usage is approximately half that of males.
The policy's reliance on "pilot studies" to evaluate
online education acknowledges uncertainty but
may prove inadequate given the pace of
technological change and commercial ed-tech
expansion during COVID-19. Institutions that
treat implementation as compliance—adopting

digital platforms without infrastructure, new
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curricula without training—produce fragmented

reforms and uneven outcomes.

Privatization: The Unresolved Tension:
The dilution of

commercialization represents the policy's most

language  on

significant retreat from transformative potential.
The draft's emphatic commitment to closing
commercially-oriented private institutions
acknowledged @ what  every  policymaker
recognizes: private education in India has serious
problems of exploitation, segregation, and quality
compromise. The final policy's reliance on "light
but tight" regulation and public disclosure
assumes information and oversight can ensure
quality—an assumption belied by international
experience.

The policy's ambivalence reflects broader
contradictions in Indian education between
market-oriented reforms and equity commitments.
The rapid growth of private education—enrolling
approximately 50% of students at school level—
has occurred alongside chronic underinvestment
in public institutions. The regulatory framework's
distinction ~ between  "philanthropic"  and
"commercial" private participation becomes

increasingly blurred in practice.

Implementation: The Critical Challenge:

More than five years after NEP 2020's
unveiling, implementation reveals the gap
between policy vision and ground reality. Where
support systems are weak, reforms fragment: new
curricula  without teacher training, digital
platforms without infrastructure, assessment
reforms  without workload rationalization.
Institutions  that treat implementation as
compliance struggle to effect meaningful change,
producing uneven outcomes across India's higher
education landscape.

The policy's success depends less on the
ambition of its ideas and more on the strength of

its execution. The 5+3+3+4 structure, the 50%
GER target by 2035, the 6% GDP commitment—
all require implementation mechanisms that the
policy outlines but whose realization remains
uncertain. Teachers expected to transform
pedagogical  approaches  while  balancing
administrative demands; institutions pressured to
modernize curricula while facing capacity
constraints; regions with historical disadvantages
struggling to catch up—these tensions define the
implementation challenge.
Conclusion: From Inclusion to
Transformation:

NEP 2020's vision of inclusive education
for sustainable development represents genuine
progress in educational thinking. Its holistic
framework, recognition of multiple
marginalizations, and emphasis on foundational
learning align with global best practices. Yet
transformative potential requires confronting
deeper structural questions that the policy
framework addresses inadequately.

The dilution of commercialization
language, the reduction of expenditure
commitments, the gaps in addressing linguistic
minorities and migrant communities, the silence
on Dalit knowledge systems—these omissions
reveal the political compromises shaping the final
policy.  Sustainable  development through
education requires not merely integrating
marginalized students into existing structures but
transforming those structures. It requires
addressing the political economy of educational
financing, not merely reiterating expenditure
targets. It requires recognizing that educational
transformation cannot be separated from broader
struggles for social justice.

The children in India's small, remote
villages—the 60% who would lose their primary
schools if efficiency arguments prevailed—

deserve education that recognizes their linguistic
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identities, respects their cultural traditions, and
provides genuine pathways to opportunity. The
Dalit students facing caste discrimination in
classrooms, the transgender students navigating
binary institutional structures, the girls excluded
from technical education—all require not merely
access but recognition, not merely instruction but
empowerment, not education  but
liberation. Whether NEP 2020 advances or

constrains this deeper transformation will depend

merely

not on its provisions but on the political struggles

through which it is implemented.
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Abstract:

I= 18791 & QTSI Garv fAearars] sed qewEr | qiel STTd. STEHF Fesid a7,
ST SATT 7o/ aed ST Fae 8 ST 1870 FaEHEg] qac 7gH 4d ed. TRIR 1317
W& Tfeciar TTE}. orenefan IsrIRem SHEvaTas] FIeTeATIia ST ASEIRIfgE et sraveal
J13d T8,

FITTCATETRT 16707 et Saaiieh TH, A I S0 I TISquar &l faehid
FOIE Had Hd. USINIGE RIeTges faeneaf1 e &ardicl RS8R IR1evT fiesd Sfor @i
USTTRT=41 Gefil 39cTo8] BIATd. CATYes S=d [R1&101 HEi] ToeneAf=a s abrerar 671y 7% U STavae
e,

WRATHE] I 1] I Taehrareia] fafae @Rt TS Tsiaedn Siiq $red. 3areeons Skill India
37T Pradhan Mantri Kaushal Vikas Yojana a1 SUFHHTET ?\ZEIEH:IT HIIIT JIIT0T QUITIT JIeT FeAT ST
SATE. 1 A= 3e%1 JAH 1 USFIRETH S0 ST ST SIS ST 1T T e 0 81 T3,

T AT 3831 I=d ReToTHE HICALIING T USFIRIE R1emvn= 7aw 7m0 81 378, 1
STRTETETS] EnAThe JATacHgR S1eife Hifed] Hehicrd FX0ard 37TeAl. 1 Hifedi=ar an faen=r=i
STFTESHAT, SHIST] T ATl STl ST TSTTRI=T Geft 21t T3 0T 377t

G TFYITER Sgaed Taeneal=1 FIRieareria Rieon= /S aed. ade ISPy
HATEHH Taen<f=a] HRR TAwrarErs] 39 3tard. e Ioa [RIe0] GeiH] STWqTHFHHEY I
fererTE, JET1T Tehrd AT AT TIRIET0T FTe] GHIET Herg foeneal= USFRemdr q1g Ied Ao
YA T TATA] ST 113 3.

Keywords: 3591 1918107, H191eq fAehTd, ATTRIIGE 1978707, I14Ia foiahte, ShivTeaeTiRa foreTor.
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TEATEAT (Introduction):

= T1eI01 © FIVCATET SRIT=AT THIISH,
T, foar woaEh amar fosfaa =id e
HHTST=AT TAETE] e SHeled He o HeT
AT FIwe reror yorefiHe 3TE aee
STSTSET=AT I e
I Tt ST B W o FHrE Y stadra
FH T ol 99 ®d. 9EAT Sl HE
iRt Secieiel! IR, STTS=AT USHIR SIS
dcs Uedl feham Qeafores orrar QUi 3td e
formeions saTaRTNG: HivTed, difFes JM, TuE
reauaT=l &uar M Taeheudi=l g8t TEu
HTIF A AT,

RIS 10 1 SO AR C | R B
ST fRrefoner foriy 7o I 3l .
FrereTeTia freomes faemeatar fafoy v
eI HINed  ACHAT  Hal Idrd. T
ST fRrefomes fommeaiar e adier Tere
. TSRS
ferameataey seafagma arear snfor & IsmrETet
Ao werH ST, UsTrrree fRregor formetn

chiHenls NESERIN Had

AT Rreruelt Heifed SeiTe e wuaTEre
ST AR ST FT3TeT0r Y& hid.
RATHES  Jaehi=al vl foehramarat
fafeer dismm onfor SwhA TeEd W@ TR
3arewmd Skill India 37T Pradhan Mantri
Kaushal Vikas Yojana I IISHI=T 3e31 JahiT
I TTRTET G T TSTTRETH S0 & 3T,
FreATd et <L HHT FHLTATET T hedT ST TR,
gq faemmen g S=u e
iR S ATl AR, Rieves  Haw
FhT foehTe B TR A FHTSITAT ST1eh ST
g WdieTE dredr e, SR e
TUTHE HIRTed faepE ST TS
Fredicd T S STl foerETaTel wed
EESH
Ugifder I T a7 ARG HITe, dis
SIfRTEIOT SATfO7 TR Heiferq STqwe 0T Arevah
frepTamETdl SWh Std ST YA foehrd |rer
FLOTETS HEYUT YWehT STSfTard,

AT ATETaT (Review of Literature):
YN o= g@ia 31 IE FgETet
fafoer demueri Shoicdr STSIMI=T STEET =

SATIIIF T,
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® FHBRI (2004) FAT A GIINEA UshIme
e o= Sgifaen qrat wTE Er.

o Il (2015) FT=AT SFATETAR SHIFATETIA
freomyes fommeatan TermemdTe a6
2.

® THT (2018) FTAT WITHAER 3=
e shreTed foerra shrishHi=T dwTeRT
e fermeata SmEETie I Jred.

o U (2020) FTAT IFMHHN IMAd
foremraTandt faretor emmed spe faehmEmaT
T Q0] I TR,

T THET (Research Problem):

oo foreror uTw Shoten oFe formmeAta
TSR THesvara steamft Iara. arufes  freor
TGS TR Hhivedian HHT WX fear sma
IEATS TENT &A1 THoITER feramreff qam €rq
AR, TAHos I [RIETUTHE shiRTeATET ST
TSy Rreqomef stageRar fodt sime s
d rEd faeRETEdt FH SUgh 3® Wehd AT
ST T ST IR,

TonreATe 3fED (Objectives of the Study):

T A T 3y RS AR
feemdicr  gastear  SeiSERdfOTRT  STEcer
IO ST 0T B, A7 qed SfEE Tk
U Wietter 3u3fed fAfara oA streft s

NIRMESE

1. goehiel  SeEiSTehd ot

ST,

2. 9% SHGEE GE  HOFEed  fohdl

HHTICHe SATEd @ ST =T,

3. AT JEASERAEERI STSFUT RO
TR § STBE,

4. FTHH AT Jaehi= ATfedt fhdaa
3TTR & T,

5. AT IUISTHAGIST FHI0TcdT Fehr=dT Hefl
IS TR AT ITHATH L1,

rfEd= & (Sources of Data):
T EIMETETST Terfier WIfEdT (Primary
Data) 37T{OT g G (Secondary Data) J1

e TR AT FNTET ST 0T AT 3T,
Trerfires ARt

wrfsh wifedt € 92 whiHEsheiegT
TS FOA A AR, AR TATIAT
(Questionnaire Method) AT UZdET TR
FOAT AT e, AR e Jashian
JAEA! I AT SNSRI AdiE]
Tt TieaT vaTe STt 3R,

ST Jaehi< o, TRTeor, et
ST HfEet, STSThdEAI TSl gcarer
TorSRITeR SATeniia T FHIAST FOATT ST TR
W"T%?ﬁ‘:

g2 mifed! feferer wshifsra o sTwshiizma
HIAHYT HhicTd AT AT AT, AT ATl
AR Foes fowre dgifoss wrEyEt T
FOITT ST TR,

o ERIY TEh
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o TN SHed
o TR FEATA

9T Frae gt (Sampling Method):

A HRNYATHE THAT o€ TEd=T A
FOAT AT AR, ARE e gaew
et MeT FoawEE! giaersa agar fHae
Ugdl (Convenience Sampling Method)
FTIIT JATeAT TR,

a7 EMEATEIS! THUT 100 FaRiAT THAT
[EESERICEEIS IICARIIR CCa LRI M EPISRIC]
foremeff, Tgeller, SUSTR Yo T8 adE g8
FOAT $oBT AT Yk AT GHTART FHUATT
ST 3T
WA AFATHEN THATS S{TeRtoT gutfarvaTa
AT TR,

AR 1: AT TfqraTeheate arfieRtor

ShTh | SfddTeshca = TR AT | TFha]
1 Terfernerid faemef [ 40 | 40%
2 UeEIeR Jah 25 [25%
3 SIUSTTR JeIsh 20 | 20%

4 AT HOIET 52T | 15 15%
A I

TRl 100 | 100%

Tl T RIT:
A dFaHey @R Heasden
REEAE M i 2 I e ) | A

oo

TR THUT 100 Ji= e FH0ATd HATA

AR, U 40 T JfodTahd  HETRTerRi
foremeff sTreq. e S fowT Ad T Rrear =
FHAHE 3T formeff IuShdaea faem &
AT 3.

25 T SiTEshd TgeTeR I AR, AT
FIFH A WA HIHE & FOATE
Fo0T oWl @B Id. qH= 20 Tk HiddEshd
SRISMTR. I 3Ted. a7 JIHEmS] Jestehdl a1
SR Ueh HEwa =T a1 3% Tehdl.

IR 15 29 oo 3T IR I S T
ST & FOAT $o01 AArd. e a1
FWIENT 3 T T A ATE el
FAHE JEShdaed HhRIHS ST HATT
BT .

TINYATSAT UaieT (Limitations of the Study):
T ERIEA HETCT HIE HAGT FEAE. A
HREAT=AT HAtaT & TSmO 37T
1. T HIeEA ek TR Rregmata waifea
AR,
2. ERMEATETE! et FHAT Hifed 31Te,
3. W gfdeRatt fioleft s Jafes
HATeR SATLTRA 378 ITehdTd.

4, de5 SATMT HrEEFAT WAlHes EMEAT
TR wifeq Saman AnTeT 3TTR.

f=%s (Conclusion):

R HIEE IS TIPS I RSN
FHICATHTH o USRI FRT&onT=! wewe Samauy
fog  Ad. A=A SRR ST
e g feor yonefees  digarn
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THTOTER S4 =Id 3TTed. TRafeh frefor agdime
eI dgifas FE s fear s g Wiy
g uitfterdia foemeat e dgifas 3=
0 Ufeerdd A, oAt @ e
TSR TR FOATEIE] ca=ame foforer sehmet
SHTEETRER hiTe] i o) STTawIe FTet 3T,

RIS I I C O e
ferameatar wivrearenia freom T wed TR,
fameat=n wa o ¥erw frEwr Qe
TUSITREATAT AT FHATH HET . hISTCATHTIT
fRrerormges fommeata e W oA Sve
fhresar STIfOT ST ST S FOATEIST SATTTIH
el amar fowfed . e formeatan
i aredr AT e HieR fasmaren
AT fiesd,

TfRrem s Rreromes formeatar
faferer et UsTr=an Teft Suetsy BIvaTe Had
TN, ATST=AT HleoTd I &ATer UiTfara nfor

RN J-Ig“q@loél‘:lnl Sl endl 31’8% 3= ﬁT&"rUT

e fermeatar TSR fiesvar=ht sterar 31fern
STOT SESThaT okl =T THTSST 0l HATTTIH
.

qaqr:
1. TR e faewm iR
FHTUHH & .
2. JENT I RTeqor G Heehrd dedT.
3. formeAtar SeRm ST SATaRTiEh gferere

HRIGRICH

Wﬁgﬁ
1. =9 RI&0T 9 hivred foshe — 2. I .
¥
2. TRvegor saareeTae — €1, o, . TH

3. Tafay genye SHew 9 AT 91a
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Abstract:

WRATdIcT H&cAd 4Te TThaav] Fictel 1odd. SIa=ayd HIeTqrgs M0 E&rd=aat=a] €
FRTHIA GEAH FHTSITE] TaehTE, Sidi-1ercd ST TSiehie € q1ar ST =1 el 3718, Qs 3T
SHTI07 318701 HFTTHCATT & 4 heles HeATIHR] 7 Ted] GalwRvl d GROIHHAN Sget I, 3T17e] TR
TSI =79 ST ASTH1 GETIER R fact e,

Keywords: GETH, SCTEEAT, IteTloren, SIS, AT,

TEATIAT:

AR hlesTd TEAH HEATH HHTSIA
TSTEhILOT, HEAH ST, HEefi SAfHTd (T
FHIIAT LU, TF% Sre< G, fesie), uenes
e el w W g g
AT STSITHIET HRUMTT STet ST,

et Sfed=t sty st depfe
Agfereh qealiar WTehid hall TIet 3ATe. ST FaTHi=T
ST HAYAI ofTed Ld. §]%0 AT TR
WRATE T i=aT SemaTeeh WM Thal
TGRS VT HATEHEATH T

TEATH FHTST WINT, Te=T, HEhell o STty forforerc
ST 3R, &R TRTECTIuT, SATfeh Tfeera
T ATe. e A& T e A= JeT
T FTHTISR =T, HTeRTe e ST eforh
ezl ffed d@temoRs g wUH wwSl
ST 3.

qfteratst fterforen fordt:

0% ST SVHIHR HTfish THam=AT
0T TR AT SThearia 31 g et
HE I, ARATI ¥3.9% JRem e 3fea.
QAT HIUIATE ThT dTfHeh GRS &
THIAUU FRERAT & 38.%% Sl 3T, e
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G € UhHd THER 318 AT e Jumr
TS GUUET SR 3T, Tl WRTIG TehoT Hiker
ARESTAT 3%.¥% b FReR 3mRa. T
WA T TARE@atshT ¥¢.89% T TRer
ST, T HReH TR ¥ ¢.8 % TR 767
&L TR, T T &= & 30,48 % IR AT
(The Wire Team, 2016: The Wire).

TSR FHAT HAE0T €& (NSSO) 31T
frerdeRTicTer HTERTI II<AT Tae10T (PLFS-30%¢) a1
3 WO WThd ARATdE 23 TSI 3K
aTifelen Reurdiel |aeIoT FUATd TRl |-
TG St SO SR ATTEETa Yer e AR
Y AT FoEuqd g ST geelt qul sheredn
AR TR SRR (22 d 3% SRINTR), Sreafvren
(4 O ¥ FANE) AT AR, fareqor fokar
AT TR T el Youth Not in
Employment,
(NEET) #vfidier gRem qeorie=ht eqhard a1 i
TRorefa ST FHTAT SATAT.

R0%0-2¢ HEY UgHl YU sheiedl &

Education or Training

TR YT %% B, S Aamed 8¢%, fig

A u% 3T &g 3= SIdime 3u%
Hald 3¢ AR, FRATN TSAHEY HRAH qeori
MR JHIT FAA FHI AT, R0%9-2¢ A
qite qeuineie REfies Suctedl BT
3%, TSREATHES 0%, T TeImed §8% 3T

T TARIWEN 3% ST, Wed WO¥ ® UhHA I
FBAT TR TSI FAaa = e
foemmey qitem qeonmeier Sefires Suersdt ¢%,
FEH ST (% ST AR 0% T8, T
uiteord! wwEe fowd. fim vra qiem
AU (0T GERON axiad ATeid. TSRIaHe
aftcm qeureie Refires ucsHt §x% ST
e W oY% IR, @0 9RAW e
AT HEl 389, AR 00T UaaTe ST
B B HATHST ¢ TS, HY T 8%
AT M7 FAleshrd 2¢% TR T qaeftex
HTed. AMMHSBATG ST STYTRNG FRarw SAT0T
HTG(od STldier 0T Rraffores et id 3Ted.
TFHAT Tl T TR, REH TR Lu-2%
AN ks 3%% CRul Sreqioreh  Eeimey
TARMA BT, ek SEiHes STqefod Sdidia
¥%%, T8 STfiell SIrdieier u% 3o fig ==
ST 4R % TUT STeIRT SIS BT,

R qEUIET W1 WA 3=t fRiaor
TEdl HigT SRS, feaR
TRTETT T Eaciedn NEET #viid STq 37Te. Juidiier
Halfees TS 38% AR O agor At
#ofid Id1q. NEET #iofia s1ggfed STt :€%, fég.

o o
lehdl  cdldH(Iden

175



I[JAAR

Vol. 7 No. 26

ISSN - 2347-7075

ST 33% AT feg = ST §10% AT Tt
TTYeh T, Scal YeTT STIUT SRAOmIeT 3¢%
HTMT HE FARMG 34% FReW q&01 NEET #fiq
Jiia IAra. AU WRA  SAdeTieR e
TSRl qReHTe JHI e 9%,
HBHA 8%, AMUSIGHE %% ST 7Y
YAIMA 6% 38 (Christophe Jaffrelot and
Kalaiyarasan A, 2019: The Indian Express).
098 TAT SHVHATA STThSaTRITET T8
foqg o ome A, 9RAdlE @A W8
HAOHEAH  WEH  gdh  HTHISR-HATH
AR HeeT T ATTE 318, e
forspraT=it ==t g% Tt sh, TSTehIa &= ftewr /e
qERTeAT fErdt=n sTvame SuamErEl o0y HEY
Toal A FH0ATd ST, I1 A 008 ATt
AT AT kg IMEATAT |G kel AT
HEATA I Feeo Il I, e TR g
AT HIERd THOT HHT 3R, e FHTSIT
Ay fHesd T TR AR W% YET St
aRed B, R0%¥-24 HEX (.4o0% TAq aTear
TR, Y AT ATFEEEAT JHIT I @I FHt
AR, R0%y-34 TE Iwa Traoma 23.¢%
I=a TRTeuna FgUTT Aicauarer & 33.8% TS
T §Od o ANHEITE=AT 083 =T
HEATATEN AR e Uie o=
HIETAET &L ¢4 % TR, d fEgrear /8%, Ragrine
QY% HAMT G ¥ HATe. TeTd qreami=

HEAT STET 3R, 3043 ALY TN IR FTeied
AThishT HERTSITAT e 3%.0%% FRed 2.
T TUEL §R.0€ %. BT, 3T FHTSTA qike™
FHTSIT=AT TEUHTATRIT T shell STEaT 319 AeTd
A I, qREH HESTAT TRUIHEET S

TR Ao Rrersfar  emuria
FEHAAT WA oA HOIEE iy
TR e Feararel! afiedt Foeft. a1 afd
qieH gETSRl HewTd AT’ el A1
it e geAT foe. SRR I AR AT,
T T SHAESTET FOATETR IRl qThd
I TR, I 5 T, FHg=al Aqeararet i
| Teecl B %, HeATHE SSUBAHeS Hal
Hatd ATTECe qReETer Yefirn sTRaomEt
TS AREUTAT WA & 7Y, a et
SATIRTET HEHTT FUIATH el T et AT,

AT o0Y HIEAT dAehleA ohg, TTHIA
uRemi=t  wmfse,  emfde  sfor Nafors
iCErTeT STV ShUATETE] Teel wiHdl f+eh
el BT, Weal GiHdiear el 3 fogd
HTS TR hT TR1&10T, AT, Ied=T SATOT TSR
TSR TR GRem @ afera, stfeamdt sor
ook W= STRATTgEi=al S ST
E |ifae o s WA g wHS
qrTTSeR-3Tieh  TIfT eforhgman W
3R (Islam Maidul, 2019: 2).
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NegforeR AT ST WY HEAlEN 7
TIGAT JHTOTE H ohed el AT bl W et
aTffen Sreaforergean sifera afteq. aféror smifor afsm
WRAdIE AR e ST SW 9RATde
fAderier wefia shtdra. ufgm smfor aferor sraTdie
TR SR, T 3T AR Y, S AR Rt
SETEARR HI3T dferd Teuarel aeqferd! e
AT FERIRLOT=AT TRl ST Aferadr HrEm
T el I TGN, SRITRAT TSR ==id. aford
T TTe TV HdEret et Tal, FRaTiT aferd
T Hio/ARA e, ATHEAH Hiehiah
TeIford 378, 31 et S (Islam Maidul, 2019:
6).

IR TR STeudeTTeh foameir faeft
SR Tt ST dieeret halld Rk sg
HeT L. W TITeI0r ST ST
RIS IIEH ST hel ATE. ACTHATHEE]
NIGRI NI E NI Gl Tl | L [ I ED I ES
f3retor STIfOT FivTeT AISHT TTAIIT=AT AT-ABT, T
NI TeaTa HIW LA de=t /R % feft aeft
FET AT AR, fermeatn Qeaforen Tesdter ywTOr
e 3T

THRY:

wRdR ARem fefiengEer AT HATed
TSI |THAT FHUET ATTAT Te, AT fserutar
qioTE erforh SEEHAT g IS Afeed
AT T THEYE G Al TR
ARG AT, AT FHHG THTISh-SATh
i Sfor TR tSElt oA AT W
HogTefieiaelT STeT=T 33 ARt qReTiT der
EEERIETS
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Abstract:

Education is a key driver in the pursuit of sustainable development as it equips people with the
knowledge, skills and values necessary to negotiate the complex social, economic and environmental issues.
This need was highlighted by the ratification of the United Nations Sustainable Development Goals (SDGs)
in 2015, especially by SDG 4, which promotes inclusive equitable and quality education and lifelong
learning to everyone. The National Education Policy (NEP) 2020 of India is the new initiative that is
emerging as the transformative effort to rejuvenate educational framework on the basis of holistic,
multidisciplinary and learner-centric paradigm that predicts equity, skill development, innovation and
environmental stewardship. This paper is a critical inquiry of the consonance between NEP 2020 and
sustainable development objectives, which uses theoretical prisms of the Human Capital Theory,
Sustainable Development Education (ESD)., and Capability Approach to bring out the ways in which
curriculum reform, digitalisation, vocational training, and interdisciplinary learning is creating social
inclusion, economic dynamism, and environmental sustainability. It also describes the implementation
issues such as inequities in infrastructure, lack of teacher training, and unequal adoption of the policies as
well as suggests the evidence-based solutions to make NEP2020 more significant to the SDGs. The results
indicate that NEP 2020 provides a solid base to sustainability-based education, but its effectiveness
depends on proper resources, institutional commitment and constant control. To this effect, the policy has a
huge potential in supporting the sustainable development agenda in India and creating a knowledge-based
and resilient society that is fair.

Keywords: National Education Policy 2020, Sustainable Development, SDGs, Inclusive Education, Skill
Development.

Introduction:

In the twenty-first century, sustainable
development has become the centre of discussion
because  economic  growth, technological
advancement and globalisation, have significantly
increased the quality of life but, at the same time,
have brought about environmental pollution,
social injustice and natural resource shortage
(Sachs, 2015). Modern development policies
should thus balance economic, social and
environmental goals to achieve long term social

welfare.

The concept of sustainable development
was first institutionalised in the Brundtland
Report as development that satisfies the needs of
the current without undermining the capacity of
future generations to satisfy their own needs
(World Commission on Environment and
Development, 1987). Making an extension on this
paradigm, the 2030 Agenda of sustainable
development by the United Nations proposed
seventeen SDGs, establishing a  general
framework to tackle global problems such as

poverty, inequality, climate change, and
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environmental sustainability (United
Nations, 2015). The SDG 4 within this
architecture puts a great emphasis on the
importance of inclusive, equitable, and quality
education as a driver of sustainable development.

Education is not just about knowledge
acquisition, but it is the strategy of social change,
economic development, and environment care
(UNESCO, 2020). Since 1986 National Policy on
Education, there has been far-reaching reform in
the system of education in India. National
Education Policy (NEP) 2020 is an extensive
programme designed to deal with global and
localised

sustainability issues, through

modernising  the  curriculas,  pedagogical
methodologies and  institutional  structures
(Government of India, 2020). NEP 2020
promotes the critical thinking, interdisciplinary
learning, skill building, and sustainability
awareness as the pillars of learning experience.
This paper provides a critical review of
NEP 2020 concerning sustainable development,
the contributions it makes to the SDGs, the
barriers to its execution, and evidence-based

measures to enhance its impact.

Research Objectives:
The research goals of this study are:
1. To examine how sustainable development is
conceptually related to education policy.
2. To discuss the main characteristics of NEP
2020 in the terms of sustainability.
3. To assess the contribution of NEP 2020
towards the SDGs.
4. To determine issues linked to sustainability-
based education reforms in India.
5. To offer evidence-based suggestions to
empower the place of education in

sustainable development.

Theoretical Framework:
Human Capital Theory:

Human Capital Theory is a theory that
assumes that education increases the knowledge,
skills and capabilities of an individual, which
leads to an increase in the economic productivity
as well as social development (Becker, 1964). In
the sphere of sustainable development, education
will prepare people to face the environmental
issues, engage in socially responsible resource-
management practises, and engage in economic
activity based on knowledge (Tilak, 2002).

NEP 2020 realises the human capital
development by vocational training, innovation-
oriented learning, and  skill-enhancement
programmes, linking the workforce competencies
to the national development objectives (Sharma et
al., 2024). According to critics, there is a need to
replace the old human-capital thinking with a
sustainability-oriented approach because the
former approach favours the economic benefits at
the expense of social and environmental results
(Psacharopoulos & Patrinos, 2018).

Education for Sustainable Development
(ESD):

Education  Sustainability =~ Education
incorporates sustainability concepts as curriculum
and pedagogy that empower learners to think
critically, ethically, and solve problems to tackle
the global problems of the day (UNESCO, 2020).
NEP 2020 represents the idea of ESD with its
emphasis on  environmental  awareness,
interdisciplinary  learning, and community
involvement and cultivates learners who can
make positive changes to the society.

Capability Approach:

This Capability Approach created by
Amartya Sen focuses on education as the way to
expand the freedoms, agency, and opportunities
of individuals in order to participate in the social,
economic, and political life (Sen, 1999). NEP

2020 realises this practise by the active inclusion
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of education, gender equality and special attention
to disadvantaged groups of people, increasing
human abilities, social justice and equity.

The Main Areas of NEP 2020 that encourage
Sustainable Development:

5+3+3+4

common 10+2 pattern has been replaced by a

Curriculum Framework: The

more flexible framework that anticipates early
childhood learning, early literacy, and
comprehensive growth in this innovative scheme,
thus ensuring that educational achievements in
the country can be more equitable (Government
of India, 2020).

Multidisciplinary and Flexible Learning: The
National Education Policy of 2020 actively
promotes the idea of cross-disciplinary curricula,
thus fostering creativity, critical thinking, and
strong  problem-solving  skills, which is
considered the requirement of the belief in
sustainable stewardship.

Vocational Education and Skill Development:
The policy aims to enhance employability by
integrating vocational training across the
spectrum between primary education and tertiary
education, and, at the same time, establishing a
unique base of resilient, sustainable economic
growth (Sharma et al., 2024).

Digital Education and Technology Integration:
The project involves a collection of electronic
resources such as online learning, e-libraries and
open educational resources to alleviate the
unequal results of the region and to democratise
the access to the high-quality education (Das,
2025).

Inclusive Education Measures: The policy
focuses on gender equity, affirmative action
toward the disadvantaged and implementing
Special Education Zones to address SDG 4, but it
contributes to social inclusion in a broader sense
(Biswas, 2024).

Research and Innovation: Universities are
encouraged to make research that addresses the

sustainability challenges a priority, hence,
building knowledge-making and initiating
innovation in line with SDG 9.

NEP 2020 as a contribution to Sustainable

Development Goals:

e SDG 4 - Quality Education: NEP 2020
expands access, improves the results of
learning, as well as promotes lifelong
learning as a universal right.

e SDG 8 - Decent Work and Economic
Growth: Vocational programmes The
development of skilled labour force
through responsible economic

engagement.

e SDG 10 - Reduced Inequalities: Inclusive
efforts are aimed at minimizing the
inequalities in marginalised communities.

e SDG 9 - Industry, Innovation, and
Infrastructure: A strong focus on the
interdisciplinary research, innovation, and
collaboration is a guaranty of the

sustainable technological solutions.

Critical Discussion:

e Although NEP 2020 has a promising
vision, it suffers a set of challenges during
its implementation.

e Infrastructure Inequality: Remote areas
and the underdeveloped countries often
do not have digital access, sufficiently
qualified educators, and simple learning
materials, which continued to perpetuate
educational disparities (World Bank,
2022).

e Teacher Training: In order to provide a
sustainability-oriented and
interdisciplinary curriculum, well-trained
educators are required, which is unlikely
to be available in many districts
(UNESCO, 2020).
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Lack of Curriculum Coherence: Although
the content of sustainability is explicitly
supported in the policy, its
implementation in institutions is uneven
due to the existence of heterogeneous
priorities and limited resources.
Governance and Funding Limits: The
efficient implementation of the policy
requires constant investment and smooth
cooperation between the central and state
governments (Tilak, 2022).

Monitoring and Evaluation: Lack of
sound, systematic monitoring systems

would pose a threat to hindering the

proper  evaluation of the policy
effectiveness and continuous
improvement.
Recommendations:
e Infrastructure = Investment:  Strategic
funding of digital and physical

infrastructure in underserved locations
should be done to ensure that it is
accessible to everyone equally.

Institute

Teacher Capacity Building:

professional development programmes
have been based on the principles of
Education of Sustainable Development
(ESD) and interdisciplinary pedagogies.
Research and Innovation Promotion:
Drive institutions of higher learning to
lead research into addressing the issues of
sustainability and producing practical
technological outcomes.

Partnerships: Strengthen synergies
between educational institutions, industry
and civil society to come up and apply
practical solutions of sustainability.
Monitoring and Evaluation Mechanisms:
Have stringent evaluation frameworks

which follow up on progress and quantify

the outcomes and design adaptive
implementation strategies that are in

consonance with the SDGs.

Conclusion:

Education is the key tool in the quest
towards sustainable development. The NEP 2020
is a well thought-out future-oriented plan,
balancing the education environment in India
with the principles of sustainability. The policy
strengthens the human capital by promoting
skill-based

learning, competency, and social equity. The key

inclusive, multidisciplinary, and
to its successful fulfilment of its own promise is
careful execution, adequate resources, constant
teacher training and strong governance. In the
event that these hurdles are overcome, NEP 2020
will significantly be part and parcel of the
sustainable development agenda in India, raising
an equitable, knowledge-based, and resilient

society.
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U@ 9755 35 1918707, ATHIOT UG, Ferd e, Sierfores wefl, aaravres fo1eor.

TS : T fed. fema: foeemia dwime

Iea forgwr 7 wmifees ftada ey Rreqomen wrwifoes wwEar yeenfud o
freomie  when  difgw foemEEEaT fafareras Tgg Sema amfior enfor sredt weTmEfe
USTTRr=AT |eft STedTa 3T JTsidiel Srte V0T STEHAT HGAT ST g Ad. oy
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fRrerer, aregfen Sefores W sfor qifies giorer
90 w3 AW, AT 9T AR
YT M 3T THEATET ATEHT FHUAT AFTAl, IT
TSI AT o R0 SuT=aT fHdeK HisT
IO AT, q= SATIehgEaT geict e, gl
STefl, I ST, ga wmEertt s
HETEEATSH FHET AT [RIE0T SHACAHEY HIHATISH
g onfdeh STHHMAET WHAT HAST ARGl AT
TMe giterd st Tmeior feremeartan et water,
AL AR AN AT Sz formmdia=n
. e etr gwEfier vt Qerfires
TR STAE A1 FEHHAAT A dTead.
Ty, ITciioneleT FHIATd THETS oo [T&I0TTaT
TeHTe SUITETST 3eh wefi fmior e o=,
fefteat fRreror weiew i STfoT SeemTeTid Sreafirh
YU FTell T8, TS hidd, qh Seiorh
e ST Hm Sfgren e freror yomedt
AT Wt feremeart faneromr=an weft Sucisy
HE T,

T 3R
AT STATETE T 3(EY TEIATHI ST

1. uHior fer Sfed gEeREEl S
TRreqomTr W U,

2. oy oTifr dfera forameaiar s<=a freqor
ToresaramT A= Sre=vlt Sea.

3. A1 SRR U Hiedl e

4. CHTAYT Iod RTATAT TeaTe uaATardt
T o ST QeAfores  SuskHie
CIGENCES R

5. e iy dfed wemime S
TRTeqoTT=T AT IO WEMTT ATeavITETSt

HITTEATE Ttk :

AT ERMNYTETR IS Teldeh Hige! e
H1: ST G007 qifek Sories Jreor
for Siferd wHerEiEdt So R yaw
YA 3T,

H2: @l 3Iuciey TS TG, T
FATE SATMOT TR Firei=n SvTe Jiemet
GEATHS: At 3=a frequrdil |emT
LRIICGEGIGH

H3: 9ok WEie 3ushd o fefea
fRreror et wmftor Sifvy Sifera formeateTet
fRreroTT=r SrerT Srerufrie aree e,

HYTTT Igelt

JT AINYAEE  JUiATeHe SFTIT
fasIuuTTeTeh TIMNeH UGt ST oAt ST
IR,
1. AT TEAT: BT A¥AE TSI TUTCHS
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freromear deffarea Suctey @ifeeare fasgor
FTTITA T TR,

2. wrfEdter gid: a1 geneErErd! fediaes mfed=n
TR FOA ATAT TR, Aied! I AdiaeT
TehfeTd VAT ATt 3TTR: ik e, e
AT e 318t (UNESCO, World
Bank).

3. "It TehedT Uga: oo frevdier o
TGAT GRIEeleh e HIfee! Hehlotd hiuard
AT,

4. FEITETT SATHT: BT I TeId: TRATA
5. STEATETAT HATET: AT TRNYATT Jeaa: fodtash
i a9t FOATd AT IR, yrafie e
AT TUTAT SF0ATd ATl el fsrd o
aretor amfor dfed eere oof st w5
ITohd TN,

Teifera arfgeara ATeTar :
1. ATHYOT WRTTATe St foTeruTTerT gasT:

Treior sTTdier fermeatar <= fRvetom=n
Yoy fieadHT e JTSTviiar WA HTET
ANTAT, TRAT AThHE=T HIST YT UTHIOT TR
TEdl, W o RIAUTder Te9mT et ST
T FHHT TR,
AISHE =1 d‘ll°h5°|l‘:\l'\'|3{‘||{, H{dld 3T
farequmTediel Gross Enrolment Ratio (GER) UTHior
WITTA GHI 25.7% T8, T e AT d 33.4%

SR, e T ST T W 3=
TRrequrTdiet 78T awTed €T B,
IO AT SRT T S g

W:
1. eqforer weuT FHY @O — WHT 9T
T ST
2. UiEedrEt eemmr - fommedta
TETIEITETATET gL e ST TTHT.
3. smfdier srgaoft T gaTdter fremeaf
fareromen @ waed AT,

4. QNeforeh WTEATY Gl AU — HT,
T, frsresht enifr ameqer gfown
3UCToY S Ul AT TR,
2. TruTerTen foreror srrfor fera e

TEUTSl HHTSITA TS Td SeehiqT — &t SC,
ST, OBC, wfee, faeaim snfor snffergean goia
T — T reAforeh Heft ur yrdTdier e fRreqor
gl STt (SC) ST g S (ST)
HUERTET GER TS Sediva et s7e dfed
U 10T STeeres Juar=ft Hor:

1. ETHTISTR SGTe STIOT ST SaeelT

2. 3ATfleR geieTe HATIoT THisit

3. UTCTehiAeY RISUTEES SHTEehd =T STHE

4, V=T TSVl (TR WTNT AT SIS
HTEATA T HR)
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TR Brgumaet gde Suta wEer
ATEa:
HTIT hieTedr fereprer Tmefior ferammeataal ot gors
EERETIGE
3. TR SR SATTUT SreTfUTeR YerurT :

IRd §RA O et dfud
U THIST 3= RS0 Jo3T ATGIuararal 3k
SITOT STV ST TeTaIe™T TR
H%t_orliﬁ?ﬂ'{'@f:

1. National Education Policy (NEP) 2020 -
JT ROTET JeW ST (AU Gross
Enrolment Ratio 50% 9dd aT@dul 7R,
fefSreat fareroman o Jvama STTeT 311,

2. ﬁm@?ﬁ IISHT - National Scholarship
Portal,Post-Matric
Scholarship,SC/ST/OBC
Tarsra.

3. guy fRren SAhEE - arer WS e
aTfor fRreror gferen goroarErE & A
REERIESIG

4. T oA frgm @ - (RUSA)
Ioa Rreqor eei=h TUreRIT Ar@Eor SATfor
T AR & T & AT A=
IE TR,

o anuiges  uEfior et S=w
SISV 0T ST STTTIH T

4. Tefree freror snfur aifEes FaeeuaT:

Tormeatardt

feforeer freromees smion fermoatarst ==

TaTeoTr=aT Weft WigAT SHIONG STETA TR, $eTe,

® Online Learning Platforms (SWAYAM,
NPTEL)

® Digital Libraries
® Al-based learning tools

® Virtual classrooms

Al freror  yomeft  femmeatar
Sfehen fR1eqor 3rgwa <% YrehdTq SAToT TrEior
v fefstea Rreromer qof wrrer fissvarendt
HTET TSI TR

o [T FlRfogd!  HHLEURR 0T
TITEH AT
o TENNeat TTeRa= oM.

1 =il g aheary fefsreer fremor grfior
5. ATHTRThR-21Tfeie Teh:

amTiie orifor amfdfer ufifRerdi=n 3=
TRTeAUTIER HIaT T U,

& ATHTNh- AT Teeh:
1. Tl T e formeatar freror drgq
T T AN
2. Uik R S e Ut Rifard
HYATT qY qATAT RISOTE IRIar Sred
3T,
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3. fofmeye: arior wrTIa Hefir Reforrear e
FHt fesara sfor wri=m dropout rate STT&d
T,

4. «nfcrsh stg=l: qr=am TEWE ek

5. UM STTeeRdT: | e Hed
ToSIedTE Ui g 3ed fRretomeR
AUl ST,

MO SeqfiTeh AITEehal dTeavl Tk STTavIh
IR,

artor & sfera aHeErEtedt Seu freromdter
et :

rior 9 dfed gueRETet 3= Rrer €
qrTioR 3T T T fheett TR,
Teft STedTd de WTHTiSTeh HdT STMT =t
STshaT AT BId. WRATENEAT fohemsfier <erd
greftor TfoT Sferq weriT 3= Rueromean e
YA FHET U T HHENS foshramrdt Tedd
METIH . Wieersmmr ar fawm afowat
ferseleroT ST 3.

1. ATHIOT ATTTA e e fterumrerm wasT:

T aETa Ied freomer ya
Freauarard! Arfier HE auid 3HE T F
freror oo Sl WA Hfsd S W AT
IO YA T HETRe, Sehs SATOT 379
(eEHd=an HremTq el Juetsudr ared
R,

TR Sieel TR HEloEer gw
TATAL T AT Rreqor o=t Feft firesd. o= qeh
aTfor ES farequr Elﬂﬂ?fﬁ'ﬂ% (Distance Learning)
amefior fererreataT ot S S fRvaor By v et
.

Trretor feremeff 3= fRTeommITed g AT, Qe
YR SATGAVITHIST ARk qramd gl oy
ATiee SATIwIH 3R,
2. AT TTeruT SATioT Sfera eveTa:
uTaeTe f3eror (Inclusive Education) &
TeheUT Hd FHTSTEISh AT TuT f3rerr deft Suctser
& QUATE W 3. SEG St (SC), e
STt (ST), SAX ATTER{TE (OBC), Afge, fesaim
foremeff amifor srfefehgear gofer s o watardt
I f3TeroTTa foris ST UeTaedT ST 317e.

AN UM dfd Eierdid
ATeeRre et asn, -, deee gl
HTIOT Wb Tl TS STfeeh Tees FHl BT,

nieterEl WA JEiae, GUE aen
freror Boamardl Wiedred fHead, e |
AT TEI TUTRTeh 107 STeid HewTe 3Xd.

3. AR &R SATTUT STeATUTeh YT

IR TR AT TSI T JTHT o
Sifera aerETETdt 3= et deft areauaTarst
I SOl JATIT hTishH Telael 3. fRreturr=an
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& R shorere! fafarer demm g% o
ST 3T,
Sereend, T fretor eer 2020 dald 3=
TRreroT= ST aTea, SEfre Riaome ST
307 Tfor TrTeftor fermeatand) etateen fteror vgdt
forpfira ot Jmar o) foer R,
TISHT, HIeTed ok srlshe STfoT Trefior ST
AT TETfrITer T FUITE TicdTe QuaTd Ad
AR, AT dreriges arefior Snfor sifer feremeateret
e el Gt fmfor 2 et
4. Tefree foreror entfur aifErer Taeredm:

fefsea T == freom=ar &
IS A et 3TR. HATels e wiewd, §-
e Trtor foremeatar astar fivetor firesvareh weft
el TR,

HAHART wEd, dfeAr anfr fefeew
AVAEHAes UrHior formeafar aemdter sfor
AW Taie RIeor Haree 98l 3uaisd

o

Al Ad.  HIfFe-19 HemiHR  fefoea

fTequTT=IT TR WA JHTOITG AT TR,
TIUThT=T SHHALT 3o fefSreet arerd=m 31vme §
T VAT WS 3o T8, Hos fefvted
T G ATe[d 0T HATERAF TS

5. ATHTISTh- AT UZeh:
Trefior o Sifera werTETS! 3= Rrervrdicr

e ToremefT fRreqor dredma.

TSHTRIShS Ie5dTd. qo TRTequrT=i @, Yo SATfor
e =reeen amesel te=vh fmio g, =
AR A OIS ST wad, HleRH
FREH, HIST  HISHUAT ITOT  HHISH
STREEHAT HITGHT TS0l ST TS, FHTST ST
TRTeToTTa WehTTcHeh sIee Bg Trehdl.

TR

1. vmfior v HETfaETer Sifor formdts
TYTI 0.

3. grfior s gete omfor fefsesr fareror
o areamr.

4. Tos 1€ STfor wriesi A g% U,

5. freroTeTed SR W Tee.

6. URR ST @ISRl eiwed  9rfiert
T,

e

oo fRreaur © AR =, STt STt
mifor Srfther TErHiERUTTETS! STeid TewT 3R,
Rreromen w9 yaw fHesvara ste eTe=ull A
YA AT STeRTE, 3T Hater, gRmd

gfagien 791 S0 TSR ek AT STSEh
fRrerondier TevmT T AT, alE TRl e,
dif>eh FeeheaT, RIS AISHT ST FarTaTid
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FIHHS RISV o1 STeavdrd Hed et
AR EHEYE AT =g freor yoreft fmfor
FOAEE] WHIT TR ot WS S,
e wera areau, fefsea Rreumer fawar
FO T Tt Sreforen ewer faeRfaa s
AEIF AR, AT F o TEEEE 35
Rregor=an d@eft Sreaur § WIS SHAT, ATRIE
T 3T Ui ferepramTdt Steid Hewe IR
amIiseh SITeshal  IiedT HedW TrEioT
formeatandl s== Rreror stferes gow sTfor Iucrsy
Tl I,

fefreer wmemar  nfor qrrfors srewes X
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Abstract:

In India, festivals are more than religious or cultural celebrations, they are closely connected to the
country’s geographical environment. India’s diverse physical landscape—mountains, plains, coastal areas,
and deserts—significantly influences the timing, nature, and practices of festivals. Seasonal cycles,
agricultural activities, regional calendars, and climatic conditions shape when and how these festivals are
celebrated. Many festivals are linked to natural events such as the monsoon, harvest seasons, and seasonal
transitions.

From a geographical perspective, festivals reflect the interaction between people and their
environment. Harvest festivals such as Makar Sankranti, Pongal, and Baisakhi are closely associated with
agricultural cycles and regional climatic conditions. Similarly, communities living near rivers, coasts, and
mountains celebrate festivals connected to local ecological traditions.

Festivals also play an important socio-economic role by strengthening community bonds,
supporting local markets, promoting tourism, and shaping cultural landscapes. Studying festivals from a
geographical perspective helps in understanding regional diversity and the strong relationship between

culture, environment, and society in India.

Introduction:

India is often described as a country of
festivals, where celebrations occur throughout the
year across different regions and communities.
These festivals are strongly linked with cultural
traditions, religious beliefs, and historical
practices, but they are also significantly shaped
by geographical conditions. India’s varied
physical  landscape—from the Himalayan
mountains in the north to the coastal plains in the
south, and from the fertile Indo-Gangetic plains to
the arid deserts of the west—plays an important
role in influencing the timing, form, and scale of
many festivals. Agricultural activities guide the
celebration of harvest festivals, rivers and water
bodies become important locations for rituals, and
seasonal variations determine the rhythm of

several cultural events.

Festivals also create distinctive cultural
landscapes that represent the close relationship
between human communities and their natural
surroundings. They help express regional identity
and highlight the ecological and cultural diversity
of the country. For example, Pongal in Tamil
Nadu celebrates the rice harvest, while Bihu
reflects the agricultural cycle of the Brahmaputra
valley. In wurban areas, Ganesh Chaturthi
transforms public spaces in Mumbai into vibrant
cultural centers, while Kumbh Mela temporarily
converts riverbanks into large settlements that
accommodate millions of pilgrims.

From a geographical perspective, festivals
also have strong socio-economic impacts. They
attract tourism, create employment opportunities,
and reshape both rural and urban spaces through

fairs, markets, and related infrastructure.
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However, large gatherings during festivals may
also lead to challenges such as environmental
pollution, overcrowding, and pressure on natural
resources. Therefore, examining festivals from a
geographical viewpoint helps in understanding
how environment, space, and culture interact, and
how festivals continuously influence and reflect

the changing landscapes of India.

Regional Geography of Indian Festivals:

The distribution of festivals across India
reflects the country’s cultural diversity and its
close ties with local geography. Each region
develops its own set of celebrations shaped by
historical traditions, ecological conditions, and
community practices. This variation highlights
the strong relationship between place and culture.

In North India, festivals such as Diwali,
Holi, and Baisakhi are deeply connected to
agricultural cycles and seasonal changes. Diwali
marks the harvest and onset of winter, Holi
signals the arrival of spring, while Baisakhi
coincides with the wheat harvest, symbolizing
prosperity and renewal.

In South India, festivals like Pongal in
Tamil Nadu and Onam in Kerala are closely tied
to agriculture and water resources. Pongal
celebrates the rice harvest and expresses gratitude
to nature, while Onam, centered on Kerala’s
backwaters, reflects both agrarian abundance and
regional legends.

The Northeastern states showcase
festivals rooted in tribal traditions and
biodiversity. Bihu in Assam is linked with the
agricultural calendar of the Brahmaputra valley,
while the Hornbill Festival in Nagaland celebrates
the state’s cultural heritage and ecological
richness.

In Western India, Ganesh Chaturthi in
Maharashtra and Navratri in Gujarat illustrate
vibrant cultural identities and large-scale

community participation. Together, these patterns

reveal that festivals form a spatial mosaic of
cultural regions, reinforcing local identities while

contributing to the unity of the nation.

Temporal Dimension:

The timing of Indian festivals is closely
linked with natural cycles, making them a
reflection of both cultural traditions and
environmental rhythms. Most festivals are
celebrated according to solar or lunar calendars,
ensuring that they remain tied to seasonal changes
and cosmic movements. These temporal patterns
connect religious practices with the daily lives of
people, particularly in agrarian communities.

Agriculture  provides the  strongest
influence on festival timing. Sowing and harvest
periods serve as anchors for major celebrations.
For example, Baisakhi in Punjab and Akshaya
Tritiya in many regions mark the beginning of
the agricultural season, symbolizing renewal and
prosperity. In contrast, harvest festivals such as
Pongal in Tamil Nadu and Onam in Kerala
express gratitude for abundance, reinforcing the
connection between human labor, natural
resources, and cultural expression.

Climatic  rhythms, especially the
monsoon, play a central role in determining the
calendar of rural festivals. Rituals such as Teej
coincide with the rainy season, celebrating
fertility, growth, and renewal. In drier regions,
festivals often revolve around rare rainfall events,
showing the dependence of society on natural
forces.

Beyond agriculture and climate, festivals
function as markers of time, dividing the year
into meaningful cultural intervals. They provide
opportunities for social bonding, collective
memory, and continuity, demonstrating how
geography and tradition work together to
structure social life.
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Challenges and Sustainable Perspectives:
While festivals in India are moments of
joy, unity, and cultural expression, they also bring
significant challenges that require thoughtful
management. The growing scale of celebrations,
particularly in urban areas, often leads to
congestion, overcrowding, and strain on
infrastructure. Large gatherings result in traffic
bottlenecks, disruption of public services, and
safety concerns. Alongside these issues, festivals
generate massive amounts of waste, including
plastics, food remains, and discarded decorations,
which place stress on local resources and
municipal systems.
Another

environmental pollution. The immersion of

pressing concern is
idols made from non-biodegradable materials,
excessive use of chemical colors, firecrackers,
and indiscriminate waste disposal contribute to
the deterioration of rivers, air quality, and soil
health. Such practices threaten biodiversity and
the ecological balance of urban and rural spaces.
Addressing these challenges calls for eco-
friendly innovations such as clay or
biodegradable idols, natural dyes, green
fireworks, and improved waste segregation and
recycling systems.

At the same time, festivals hold great
potential  for sustainable development if
approached responsibly. Sustainable festival
tourism can integrate economic growth with
cultural preservation, creating employment while
protecting  traditions and  environments.
Encouraging community participation, raising
awareness about eco-conscious practices, and
implementing stricter regulations can ensure that
festivals remain both culturally vibrant and
environmentally responsible.

Thus, the future of Indian festivals lies in
striking a balance between tradition and
sustainability. With innovative planning and

ecological sensitivity, festivals can continue to

enrich cultural landscapes while minimizing their

negative impact on the environment.

Conclusion:

Viewed through geography, Indian
festivals extend beyond religion and culture to
become spatial, temporal, and ecological
phenomena. They reflect the country’s varied
landscapes, agricultural rhythms, climatic
patterns, and social structures. Each celebration
links people to their environment, shaping
cultural identity and regional distinctiveness. At
the same time, festivals influence economic
activities, tourism flows, and urban as well as
rural  transformations. =~ Examining  them
geographically highlights their role as dynamic
processes that express place, sustain traditions,
and illustrate human—environment relationships.
Thus, festivals embody both cultural heritage and
geographical diversity in shaping India’s social

and environmental landscape.
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Introduction:

In India Unorganized Labour force is
higher than the organized labour force. According
to government reports, near about 94% of India’s
workforce is employed in informal or
unorganized jobs. This indicates the number of
workers who have lack of formal contracts, job
security, and social security protection. Although
their huge contribution to the economy, they
remain excluded the safety net of comprehensive
social security systems. These workers are mostly
belongs to agricultural laborers and construction
workers to domestic helpers and gig economy
participants.

Government  initiatives  like,  the
Unorganized Workers’ Social Security Act
(2008), the Code on Social Security (2020), and
the e-Shram portal (2021) have tried to bring
informal workers under social protection. By

2025, more than 310 million workers registered

Discussion:

on e-Shram, generating a national database for

smooth delivery of social welfare.

Objectives:
1. To understand importance and share of
unorganized workers in India.
2. To study Social Security coverage for
unorganized workers in India.
3. To identify problems faced by unorganized

workers in India.

Research Methodology:

Present research is based on quantitative
and Qualitative types of data which is collected
by primary and secondary sources of data
collection. To collect primary data for present
research schedule has used and secondary data
has collected through available literature related
to the topic. 250 samples are selected by random
sampling technique form Jalna and Chhatrapati

Sambhajinagar.

State wise Information about Registered Unorganized Workers with E-Shram in India:

State/UT Approx. Share of Main Areas of Work
Workers (in cr) | Total (%)

Uttar Pradesh 8.5 27% Largest contributor; agriculture & migrant
labor dominate.

Bihar 3.5 11% Heavy rural workforce; seasonal migration to
other states.

West Bengal 3.2 10% Street vending, transport, domestic work.

Madhya Pradesh 2.5 8% Agriculture and tribal labor significant.
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Mabharashtra 23 7% Urban informal jobs in Metro Cities,
Agriculture, gig economy rising.

Rajasthan 2.1 7% Mining, construction, handicrafts.

Odisha 1.9 6% Migrant labor in textiles & construction.

Jharkhand 1.7 5% Mining and agriculture.

Tamil Nadu 1.6 5% Textiles, construction, domestic work.

Karnataka 1.5 5% Gig/platform jobs, services, agriculture.

Kerala 1.2 4% Migrant inflows; domestic and service work.

Punjab & Haryana 1.5 (combined) 5% Agriculture and migrant labor.

Delhi (NCT) 0.8 3% Street vendors, gig workers, construction.

Assam 0.7 ~2% Agriculture, small trade.

Other North-East 0.6 (combined) ~2% Agriculture, handicrafts, small trade.

States

Smaller States/UTs 0.5 (Combined) ~2% Tourism, services, small-scale trade.

(Goa, Chandigarh,

Ladakh, Andaman

& Nicobar, etc.)

Source: E-Shram Portal, GOI.

An unorganized worker in India refers to
workers who are not covered by formal contracts
or labor laws, as it performing the pivotal role of
employment in the country. This sector
contributes around 50% of India’s GDP,
identifying its importance to the economy.
Workers in informal employment mostly face
problems like, irregular incomes, often below
minimum wage standards, and lack of benefits
such as provident fund, health insurance, or

pensions.

The Code on Social Security, 2020:

It is one of India’s new four major labor
codes, authorized to combine and simplify the
country’s social security laws. It merges 9
existing legislature into a single code, including
the Employees’ Provident Funds Act, Employees
State Insurance Act, Maternity Benefit Act, and
Building and Other Construction Workers
Welfare Cess Act. The motto is to create an
integrated legal framework that expands social

security coverage to all types of workers—

organized unorganized, gig, and platform
workers.

The most important characteristic of this
code is the acknowledgement of gig and
platform workers for the first time in Indian
law. The Code initiated a Social Security Fund
to give money for these workers schemes, along
with grants from the government, employers, and
aggregators. It also has facilities for women,
ensuring 180 days of maternity leave, daycare
facilities, and work-from-home options.

The Code extends the coverage of
Employees’ Provident Fund (EPFO) and
Employees’ State Insurance Corporation
(ESIC), covering more facilities and workers
under compulsory social security. It also
structured national and state-level boards for
unorganized workers, building workers, and gig
workers to monitor welfare schemes. To upgrade
compliance, the Code featured a technology-
based “Inspector-cum-Facilitator” system,
digital record-maintaining, and decriminalization
of minor offences, making it easier for businesses

to use while ensuring workers’ rights.
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Data Analysis:
Table No. 1: Education of the respondents
Category/ | Illiterate | Primary | Secondary Higher Graduation Post Total
Education Secondary Graduation
Level
SC 8 15 20 9 10 8 70
ST 9 6 7 6 2 0 30
OBC 5 13 12 7 10 3 50
OPEN 10 20 15 22 8 5 80
EWS 2 5 7 2 2 2 20
Total 34 59 61 46 32 18 250
Above Table No. 1, is indication that, Table No. 3: Problems faced by the
most of respondents were found educated upto respondents
secondary level followed by primary education. Problems No of Workers
Number of post graduate respondents were found Yes No
high in SC category and zero in ST category. Low szZI‘I;esgular 230 20
Overall respondents were found less in graduation Lack of Basic 145 105
and post-graduation level of education. Facilities at
Workplace
. Poor Working 190 60
Table No. 2: Work Nature & Wages of the Condition
respondents Lack of Social 230 20
Nature of No of Daily Security
Work Workers | Wages (Rs)
Casual 70 200 Above Table No.3, is informing us about
Daily Wage 65 250 problems faced by the respondents. 230
Contract 25 320 ) _
Agriculture 90 150 respondents said that they were facing problem of
Total 250 - low, irregular and lack of social security, 190

Above Table No. 2, is showing data of
respondents engaged in different work nature, 90
respondents were found that they were working in
agriculture field followed by casual labour and
daily wage labour, number of contract workers
were found very less as compare to other workers.
About wages only contractual workers were
getting wages as per government policy otherwise
rest of all respondents were found that they were

not getting wages as per government policy.

respondents were found that they were facing
problem of poor working condition followed by
145 workers who were facing problem of lack of

basic facilities at working place.

Problems Summary:

Unorganized workers in India face a wide
range of problems that make their lives insecure
and vulnerable. The most pressing issue is the
lack of job security, as most of them work
without formal contracts and can be dismissed at
any time without notice or compensation. Their
wages are often irregular and below minimum
standards, leaving them unable to meet basic
needs. They also suffer from poor working

conditions, with little regard for occupational
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safety, especially in sectors like construction,
mining, and agriculture. Another major challenge
is the absence of social security benefits such as
health insurance, provident funds, pensions, or
maternity benefits, which exposes them to
financial distress during illness, accidents, or old

age.
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Abstract:

Dr Ambedkar said, “Education is what makes a person fearless, teaches him the lesson of unity,
makes him aware of his vights and inspires him to struggle for his vights.” Education is the comer stone of
progress and upliftment. It leads to increased awareness and social consciousness of the people and
provides for more responsible leadership of the nation. Obviously, education includes knowledge imparted
through reading, speaking, listening and writing. However, education embodies and affects the daily action
and habits of people and the interrelationship among the peoples. Thus we are constantly being educated
and educating each other. This process encourages our growth and progress, though it may not be steady
growth. Dr. Ambedkar knew well that the more the education, the more the chances for progress and the
easier the opportunities for his people. In this research paper focus educational thoughts and work of Dr.

Babasaheb Ambedkar in development of India.

Introduction:

Mahatma Phule, who is pioneer in work
eradication of untouchability, Education to
untouchable, Education to women removal of
cultural inequality to make free form Economical
exploitation, Equal status to women, support for
Develop agriculture and Education to Society etc.
This work of great social reformer Mahatma
Phule is historical, cultural and Educational
declaration for revolution in India. Such Mahatma
Phule is 'Guru' to B.R. Ambedkar and he is in real
sense disciple to Mahatma Phule. Before Dr.
Babasaheb Ambedkar, Education was rare in all
over country. As per "Chauturvarna" only upper
class was permitted foe education and others are

away from education.

Objectives of the Study:
The objectives of this paper are follows:

1. To examine the condition of education
after Dr. Babasaheb Ambedkar.

2. To understand Dr. Babasaheb Ambedkar‘s

views on woman‘s education.

Research Methodology:

The present study mainly relies on the
secondary data for the research activity.
Secondary data has collected from various
sources such as reference books, newspaper,
research paper, research journal and other

relevant websites.

Educational Philosophy:

Dr. Babasaheb Ambedkar believes that
Education can develop awareness to illiterate
people. New meaning is going to get through
education. According to Dr. Babasaheb
Ambedkar new meaning of life will achieved
through education and people will become self-
help, self-dependent and real honest, this
movement he started through education. He warns
people that "You can remove your own siavery" it

is humiliating to live life by losing self- honesty.
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Education is change; this is base of Dr.
Babasaheb Ambedkars philosophy. Education
will make man free from any kind of exploitation
according to him. Education will make man to
understand good and worse. We are able to
recognize world and human civilization, there
were thoughts of Dr. Babasaheb Ambedkar on
education. Education is things which construct
individuality or personality. Through moral
behavior it was not only intended to develop only
individual life but to make democracy successful.
Education is the express way to get social
democracy as well as to remove every kind of
inequality. Education is the base - or Foundation
for social Economical and political revolution, for
this foundation of his philosophy is "Education,
united, agitates." Education is protection and
preservation for social equality and freedom. Dr.
Babasaheb Ambedkar believed that Education can
maintain and develop freedom, equality and
brotherhood. He has started his educational work

with such thoughts.

Aim of Education:

In social reformation Education is
important one. Through education individual is
developing intellectual and mentally. We can
achieve political freedom through education.
Over all development of individual can achieve
though education. Freedom was going to achieve
through education and freedom can achieve
through vale education, Dr. Babasaheb Ambedkar
principle understood freedom, equality and
brotherhood, for this "Education for all" is aim of
Dr. Babasaheb Ambedkar.

Primary Education:

Dr. Babasaheb Ambedkar viewed primary
education as a vital tool for social liberation,
equality, and empowerment, particularly for
marginalized  communities. He  famously
emphasized education as the first step towards

liberation, urging the depressed classes to

"Educate, Agitate, and Organize" to fight against
social. Primary education is foundation education.
This is beginning of education. It is important
step in life of every child in these stage qualities,
Equality cooperation, civilization is going to
carry. In this stage students should not learn only
how to read and write but they must literate. For
this Dr. Babasaheb Ambedkar forced that primary
education must be compulsory. People those who
live in slavery they can develop awareness among
them through education. Education of poor people
can successfully complete from the fees of rich
people. Thoughts of Dr. Babasaheb Ambedkar are
motivating for primary education and therefore
according to him responsibility of primary
education must be on — Government.

Secondary Education:

He emphasized on even with primary
education to secondary education. School is the
place where good citizen are made. Even good
citizens are made by best teachers. Dr. Babasaheb
Ambedkar viewed education as the primary tool
for social emancipation, equality, and character
building, advocating for free, compulsory, and
accessible  education for all, especially
marginalized communities and women. His
philosophy  emphasized  critical  thinking,
rationalism, and moral values, famously
summarized as "Educate, Agitate, and Organize"
Higher Education:

Dr. Babasaheb Ambedkar viewed higher
education as a vital, transformative tool for the
marginalized to attain social equality, intellectual
liberation, and political power. He argued it was
essential for bridging the gap between social
classes, empowering Dalits to occupy key
administrative roles, and fostering rational,
critical thinking to dismantle the caste system.
The condition of higher education in pre —
independence period was worse. University
should not be for administration but for

knowledge. To acquire knowledge and to donate
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knowledge must be activity in university.
University should go to the door of common man.
University should not be a center of examination
but it must be centre of knowledge and science.
Poor, untraded people in our country must get
higher education it is the opinion of Dr.
Babasaheb Ambedkar.

Education for Women:

Dr. Babasaheb Ambedkar viewed
women's education as the primary tool for
empowerment, social reform, and equality,
asserting that a community's progress is measured
by the progress of its women. He advocated for
breaking patriarchal barriers through education,
enabling women to gain legal rights, political
participation, and economic independence. In
social structure place of woman is important
therefore Dr. Babasaheb Ambedkar has advocated
education to women. He has burnt 'Manusmriti' at
‘Mahad' on 25th Dec 1927; here he said that If
woman is educated then only next generation will
be formed. According to Dr. Babasaheb
Ambedkar there must be equal education to male
and female, they must be co- educated and given
one kind of education.

Teacher:

Education must be reading available to
everyone. School is place where teacher is made.
Teacher should be well trained and psychiatrist.
He must have knowledge of psychology. Teacher
is pioneer of country, who is leading society
teacher should not be addicted and having good
kind of thoughts.

Education Work:

Dr. Babasaheb Ambcdkar has started his
educational work from 1924. He has started
hostels for backward students in Solapur, Panvel
and Thane. Many hostels were developed,
because of these hostels primary and secondary
education become available. But untouchable
student was away from higher education. He has

established "Bahishkrit Hitkarini Sabha" to get
dalit known about their rights. The aims and
objects of the hew organization-broke -.little new
ground but rather re-stated the methods for
seeking improvement that here current in the
movement in the Desh and Vidharbh at the time.

1. To promote the spread of education among
the depressed classes by hostels or others
means.

2. To promote the spread of culture among the
depressed classes by opening libraries, social
centers and classes or study circles.

3. To advance and improve the economic
conditions of the depressed classes by
starting industrial and agricultural schools.

4. To represent the grievances of the depressed
classes. Dr. Babasaheb Ambedkar has
founded —people education society" in
Mumbai on 1945.

He has started "Sidharth College" in
Mumbai on 1946. In 1953 he has established
Sidharth Commerce College. Even he has
established Sidhath Law College from these
college students. Were renowned in different
fields like literature, drama, sports etc. Dr. S.G.
Malase, Prof. Ramesh Tendukar, Arvind
Deshpand, Sulbha Deshpande, Lalan Sarang.
Suresh Khare, Dr. Bhimrao Kulkarni. Adv.
B.C.Kamble, N.M.Kamble is reputed students
from this college. He has established Milind
College in Aurangabad, 1950. Even Marathawada
University in Aurangabad which was established
in 1958 but later it was named as Dr. Babasaheb
Ambedkar Marathawada University Aurangabad.
It is dedication to work of Dr. Babasaheb
Ambedkar. Marathawada is backward region and
hence students from this region must get
educational help so he has found Miliand College

in Auraugabad.
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Conclusion:

Scholar, politician and constitutionalist
Dr. B. R. Ambedkar is modern India is towering
symbol of protest against age-old and
contemporary forms of oppressions. Both are
untouchable. Ambedkar became Indias foremost
opponent of the evil of untouchability and
formulated the basic of affirmative action. Dr.
Ambedkar has devoted to education field with
ideals of Buddha, Saint Kabir, Mahatma Phule.
Education is key for development of Nation. He is
connected with the foundation of Marathwada
University. With his inspiration and motivation
many colleges, bhostels, schools were started. His
efforts and motivation and education is a valuable
le for poor untouchable and downtrodden people
so therefore in today situation thoughts of Dr.
Babasaheb Ambedkar on education are more
applicable and important one for development of

nation.
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Abstract:

Sustainable development has become an important global priority in balancing economic growth,
environmental protection, and social equity. The adoption of the United Nations Sustainable Development
Goals (SDGs) in 2015 created a global framework to address major challenges such as poverty, inequality,
climate change, and responsible production and consumption. Education plays a crucial role in achieving
these goals by equipping individuals with knowledge and skills that support sustainable practices. Among
different academic disciplines, commerce education has a significant role because it directly influences
business activities, financial management, and economic decision-making.

Commerce education provides knowledge in areas such as accounting, finance, marketing, business
management, and entrepreneurship. When sustainability principles are integrated into these subjects,
students become aware of the social and environmental impacts of business decisions. This helps promote
ethical business behaviour, responsible financial management, and sustainable economic growth.

The present study examines the role of commerce education in promoting sustainable development
and contributing to the achievement of global SDGs. The study is based on a descriptive research design
using secondary data collected from books, research articles, and reports of international organizations.
The findings indicate that commerce education can promote responsible entrepreneurship, corporate social
responsibility, and sustainable business practices.

The study concludes that incorporating sustainability concepts into commerce curricula can help
prepare future business professionals to address global economic and environmental challenges.
Educational institutions should therefore emphasize sustainability-based learning to ensure that commerce
graduates contribute to long-term economic and social development.

Keywords: Commerce Education, Sustainable Development, SDGs, Business Knowledge, Sustainability.

Introduction: to promote inclusive economic  growth,

Sustainable development has become a
major global concern in the twenty-first century
as countries attempt to balance economic growth
with environmental protection and social welfare.
Rapid industrialization, increasing consumption
patterns, and environmental degradation have
created serious challenges for long-term
development. To address these issues, the United
Nations introduced the Sustainable Development

Goals (SDGs) in 2015. These seventeen goals aim

environmental sustainability, and social equality
by the year 2030.

Education plays a vital role in achieving
sustainable development because it helps
individuals understand global challenges and
develop responsible solutions. Higher education
institutions are particularly important in preparing
students with the knowledge, skills, and attitudes
required for sustainable development. Among

various fields of study, commerce education holds
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a special significance as it is closely connected
with business activities, financial systems, and
economic decision-making.

Commerce education includes subjects
such as accounting, finance, marketing,
economics, business management, and
entrepreneurship. These areas influence how
businesses operate and how economic resources
are utilized in society. Traditionally, commerce
education has focused mainly on profit generation
and business growth. However, modern business
environments require professionals who are also
aware of environmental protection, ethical
responsibility, and social welfare.

Integrating sustainability concepts into
commerce education can help students understand
the broader impact of business activities on
society and the environment. Topics such as
corporate  social responsibility, sustainable
finance, ethical accounting, and responsible
marketing can encourage students to adopt
sustainable business practices. This approach
helps in developing future business leaders who
can balance economic objectives with social and
environmental responsibilities.

Commerce graduates often work in
businesses, financial institutions, government
organizations, and entrepreneurial ventures. Their
decisions influence investment, production,
employment, and resource  management.
Therefore, it is important that they are equipped
with sustainability-oriented knowledge and skills.
In this context, commerce education can
contribute significantly to achieving several
Sustainable Development Goals, including decent
work and economic growth, responsible
consumption and production, and industry
innovation.

Thus, commerce education can act as an
important tool in promoting sustainable
development by encouraging responsible business
practices and sustainable economic growth. The

present study therefore examines the role of
commerce education in achieving global SDGs
and highlights the importance of integrating

sustainability concepts into commerce curricula.

Objectives:

1. To study the role of commerce education in
promoting sustainable development in the
modern economic environment.

2. To examine the contribution of business
knowledge in achieving the Sustainable
Development Goals (SDGs).

3. To analyse how commerce education
encourages responsible business practices
and ethical decision-making among
students.

4. To evaluate the importance of integrating
sustainability concepts into commerce
curricula for long-term economic and social

development.

Methodology:

The present study is based on a
descriptive research design to understand the role
of commerce education in  sustainable
development. The study mainly uses secondary
data collected from books, journals, research
articles, and official reports. Relevant information
related to commerce education and the
Sustainable Development Goals has been
reviewed for analysis. The collected data has been
systematically examined to explain the
contribution of business knowledge toward

sustainable economic development.

Statement of the Problem:

Despite the growing importance of
sustainable development, many business activities
still focus mainly on profit without considering
environmental and social impacts. Commerce
education often emphasizes traditional business

knowledge but gives limited attention to
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sustainability concepts. Therefore, it is necessary
to examine how commerce education can
contribute to achieving the Sustainable
Development Goals and promote responsible

business practices.

Scope and Limitations:

1. The study focuses on the role of commerce
education in  promoting  sustainable
development and achieving selected
Sustainable Development Goals.

2. It primarily relies on secondary data from
books, journals, and reports, which may
limit the inclusion of recent primary
research findings.

3. The findings are conceptual and
descriptive, and may not reflect the
practical implementation of sustainability

practices in all educational institutions.

Need of the Study:

1. To prepare professionals for sustainable
economic and social development.

2. To provide commerce students with skills
for responsible business practices.

3. To integrate sustainability concepts into
commerce education.

4. To align business education with the

Sustainable Development Goals.

The role of commerce education in promoting
sustainable development in the modern
economic environment:

1. Foundation of Business Knowledge:
Commerce education provides a systematic
understanding of accounting, finance,
marketing, business management, and
entrepreneurship. This foundation equips
students with the ability to analyse complex
economic systems and make informed
decisions. From the perspective of human
capital theory, investing in education

enhances skills that contribute to economic
and societal productivity (Becker, 1993).
Link to Sustainable Development:
According to the Brundtland Commission
(1987), sustainable development involves
fulfilling present economic needs without
compromising the ability of future
generations to meet theirs. Commerce
education enables students to link economic
activities with environmental conservation
and social responsibility, ensuring that
business decisions are sustainable.
Promotion of Ethical and Responsible
Practices: Stakeholder theory (Freeman,
1984) emphasizes that organizations must
consider the interests of all stakeholders
employees, consumers, communities, and
the environment. Commerce education
fosters awareness of these responsibilities,
helping students adopt ethical business
behaviour and  sustainability-focused
decision-making.

Preparation for Real-World Challenges:
The modern business environment faces
challenges such as climate change, resource
scarcity, and social inequality. Commerce
education equips students with analytical
and managerial skills to address these
challenges, adopt sustainable strategies, and
implement corporate social responsibility
(CSR) practices.

Contribution to Long-Term
Development: By connecting business
knowledge to sustainable practices,
commerce graduates are prepared to
influence organizational strategies,
policymaking, and operational decisions
that support inclusive economic growth,
social  welfare, and environmental

protection.
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The contribution of business knowledge in

achieving the Sustainable Development Goals

(SDGs):
1. Understanding Economic and
Organizational  Systems: Commerce
education  provides  students  with

knowledge of corporate governance,
economic policies, and market dynamics,
which are critical for sustainable decision-
making. Resource-based theory supports
the idea that knowledge and skills are
strategic assets that organizations can use to
achieve competitive advantage while
promoting sustainability (Barney, 1991).
Alignment with SDGs: The United
Nations (2015) SDGs provide a global
framework to achieve inclusive economic
growth, responsible production, and social
equity. Commerce students trained in
sustainable finance, ethical marketing, and
responsible entrepreneurship can directly
contribute to goals such as decent work
(SDG 8), responsible consumption (SDG
12), and industry innovation (SDG 9).
Integration of Sustainability in Business
Knowledge: Business knowledge helps
students design strategies that balance
profitability with ethical and environmental
considerations, fostering sustainable
growth.

Influence on Organizational and Societal
Practices: Equipped with this knowledge,
graduates can guide organizations to
implement policies and business models
that contribute to social welfare,
environmental conservation, and long-term

economic stability.

Analyse how commerce education encourages

responsible business

practices and ethical

decision-making among students:

1.

Curriculum Integration of Ethics and
CSR: Commerce programs increasingly
include ethics, corporate social
responsibility, and compliance regulations.
This equips students to evaluate the social
and environmental impact of business
operations.

Application of Stakeholder Theory: By
applying Freeman’s
(1984), students learn that ethical business
practices require consideration of all parties
affected by

promoting accountability and sustainability.

stakeholder theory

organizational  decisions,

Development of Ethical Decision-Making
Skills:

frameworks for

Commerce education teaches
evaluating the
consequences of business actions, helping
students make responsible decisions in
finance, marketing, and management.

Encouragement of Sustainable Practices:
Graduates

are prepared to implement

strategies that promote sustainability,
including responsible resource utilization,
eco-friendly production, and social welfare

initiatives.

The importance of integrating sustainability

concepts into commerce curricula for long-

term economic and social development:

I.

Curriculum Enrichment for
Sustainability: Incorporating sustainability
principles in commerce education raises
student awareness about environmental
protection, ethical responsibility, and social
equity. Transformative

learning theory

suggests that education can
and attitudes,

responsible behaviour (Mezirow, 1997).

change

perceptions leading to
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2. Skill

Development

Decision-Making:

for Sustainable
Students

leaders who can influence organizational

gain policies, promote responsible

competencies design and manage entrepreneurship, and adopt CSR practices.
business strategies that promote long-term 4. Contribution to Global SDGs: By
economic stability while minimizing social integrating sustainability concepts,

and environmental harm.
of

Sustainability-focused

3. Preparation

commerce education ensures that graduates

Future  Leaders: actively support the achievement of SDGs

curricula prepare while fostering inclusive economic and

graduates to become ethical business social growth.
Commerce Education and Sustainable Development
Aspect Description
Role  of  Commerce | Equips students with knowledge in accounting, finance, marketing,
Education management, and entrepreneurship.

Contribution to SDGs

Helps students make informed business decisions that support sustainable
growth, social equity, and environmental responsibility.

Ethical and Responsible

Encourages understanding of corporate social responsibility, ethics, and the

Practices social impact of business activities.
Integration of | Promotes inclusion of environmental and social awareness in commerce
Sustainability curricula to prepare future business leaders.

Practical Significance

Prepares graduates to implement responsible and sustainable business

strategies in real-world economic settings.

Conclusion:

Commerce education plays a crucial role
in promoting sustainable development by
equipping students with the knowledge, skills,
and awareness necessary to make responsible
business decisions. By integrating sustainability
principles into key subjects such as accounting,
finance, marketing, and management, students
learn to understand the social, environmental, and
economic impacts of business activities. This
prepares them to adopt ethical practices, corporate
social responsibility, and sustainable strategies in
environments.

real-world  business Beyond

focusing on profit and economic growth,
commerce education contributes to social equity,
environmental  protection, and long-term
economic stability, enabling graduates to actively
support the achievement of global Sustainable
Goals  (SDGs).

emphasizing sustainability-oriented learning in

Development Therefore,

commerce curricula is essential for developing

future business leaders who can balance
economic objectives with ethical, social, and

environmental responsibilities.
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Abstract:

Sustainable development is no longer just an environmental concern—it has become central to how
we think about economic growth and the future of society. At its core, it asks a simple but powerful
question: How can we meet today’s needs without harming the ability of future generations to meet theirs?
This paper explores sustainable development from an economic point of view. It shows that many of today’s
environmental and social problems arise because markets often fail to reflect the true costs and benefits of
our actions. Issues like pollution, overuse of shared resources, and lack of investment in green technologies
are not accidents—they are the result of systemic economic gaps.

Within this context, Higher Education Institutions (HEIs) emerge as more than just places of
learning. They play a vital role in shaping a sustainable future by educating responsible citizens,
generating knowledge that benefits society, and leading by example in their own communities. This paper
highlights how universities can act as powerful agents of change, helping bridge the gap between economic
growth and environmental responsibility.

Keywords: Sustainable Development, Higher Education, Environmental Economics, Human Capital,

Green Economy.

Introduction:

The economic model of the 20th century
brought remarkable growth and prosperity.
However, it also left behind serious challenges—
climate change, loss of biodiversity, resource
depletion, and widening inequality. These are not
just environmental or social issues; they are signs
that our economic system is not functioning as
effectively as it should.

Sustainable development offers a different
way of thinking. Instead of focusing only on
growth, it encourages us to think about balance—
between present and future, and between different
forms of wealth.

Economists now recognize that wealth is

not just about money or infrastructure. It includes:

e Manufactured Capital —  machines,
buildings, and infrastructure
e Human Capital — education, skills, and
health
e Social Capital — trust, institutions, and
social networks
e Natural Capital -  forests, water,
biodiversity, and ecosystems
For development to be truly sustainable,
these forms of capital must be maintained—or
ideally enhanced—over time.
Some economists believe that one form of
capital can replace another (for example,
technology replacing natural resources). Others

argue that certain natural resources—Ilike clean
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air, biodiversity, or the ozone layer—are

irreplaceable and must be preserved at all costs.
Despite growing awareness, unsustainable

practices continue. To understand why, we must

look at how markets sometimes fail.

Why Markets Fail: The Economics Behind
Unsustainability:
1. The Problem of Externalities:

In many cases, the true cost of economic

activity is not fully reflected in market prices.
For example, when a factory releases pollution, it
does not pay for the damage caused to the
environment or public health. These hidden costs
are passed on to society. Economists call this a
negative externality.

Because these costs are ignored, harmful
activities become artificially cheap, encouraging
overproduction and overconsumption.

This issue becomes even more serious in
shared  resources—like = oceans or the
atmosphere—where individuals act in their own
interest, often leading to overuse. This is known
as the “tragedy of the commons.”

2. Knowledge and Nature as Public Goods:

Some of the most important elements of
sustainability—Ilike clean air, biodiversity, or
scientific knowledge—are public goods. This
means:

e No one can be easily excluded from using
them

e One person’s use does not reduce their
availability to others

Because businesses cannot fully profit
from creating such goods, they tend to invest less
in them. As a result, society ends up with too little
innovation in areas like green technology or
environmental protection.

3. The Missing Voice of Future Generations:

Perhaps the biggest gap in our economic
system is that future generations have no say in
today’s decisions.

We are using natural resources and
shaping the environment in ways that will affect
people who are not yet born. Since they cannot
participate in markets or policy decisions, their
interests are often overlooked.

This creates a serious imbalance—one

that sustainable development seeks to correct.

Higher Education as a Driver of Change:

Addressing these challenges requires
more than policies and regulations. It also
requires changes in knowledge, skills, and
behavior. This is where Higher Education
Institutions play a crucial role.

1. Building a Sustainability-Minded
Workforce:

Universities shape the people who will
lead tomorrow’s economy. Today, it is not
enough for students to specialize only in their
fields. Engineers, economists, business leaders,
and policymakers all need to understand
sustainability.

This includes:
e Awareness of environmental and social
impacts
o Ability to design sustainable solutions
e Understanding of long-term risks and
responsibilities
At the same time, universities train
specialists—such as renewable energy experts,
environmental economists, and sustainability
managers—who directly contribute to building a
greener economy.
2. Creating Knowledge for Society:

Universities are key producers of
knowledge, especially in areas where private
investment is limited.

They contribute through:
e Basic research — understanding climate

systems and ecosystems
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e Applied research  — developing e Funding: Sustainability research requires
technologies like solar energy or carbon strong and consistent support
capture e Implementation gap: Many innovations
e Policy research — designing effective struggle to move from research to market

environmental and social policies
This knowledge benefits everyone,
making universities essential to  solving
sustainability challenges.
3. Universities as Community Leaders:
Universities are not just centers of
learning—they are also major institutions within
their communities.
They can lead by example by:
e Using renewable energy
e Reducing waste
e Supporting local sustainable businesses
By doing so, they act as “living
laboratories”, showing that sustainable practices
are not only possible but practical.
They also help local economies grow by:
e Supporting green startups
e Partnering with industries

e Attracting talent and investment

A Real-World Example:

Some universities have already taken
strong steps toward sustainability. For instance,
Pennsylvania State University has committed to
becoming carbon-neutral. It integrates
sustainability into teaching, research, and campus
operations.

One notable initiative is its energy-saving
fund, where money saved from reduced energy
use is reinvested into new sustainability projects.
This creates a cycle of continuous improvement

and innovation.

Challenges Ahead:
Despite their potential, universities face
several challenges:
e Incentives: Success is often measured by
publications, not real-world impact

Different

disciplines often work in isolation

e Fragmentation: academic

Addressing these challenges requires
better policies, stronger collaboration, and a shift
in how success is defined.

Conclusion:

Sustainable development is not just about
protecting the environment—it is about building a
more balanced and resilient economy. Many of
today’s problems stem from market failures,
where true costs and long-term impacts are
ignored. Fixing these issues requires both policy
action and deeper changes in how we think and
act. Higher Education Institutions are uniquely
positioned to lead this transformation. They
educate future leaders, generate knowledge for
society, and set practical examples within their
communities. By strengthening and supporting
these institutions, we can move closer to an
economy that is not only productive, but also fair,
responsible, and sustainable for generations to

come.
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Abstract:

In 2015, the Sustainable Development Goals (SDGs) were adopted by the United Nations aim to
achieve inclusive growth, environmental sustainability and social justice by 2030. To achieve these goals

primarily Education plays a vital role and commerce education is particularly significant due to its

connection with business practices, finance, accounts, taxation and economic systems.

This paper examines how commerce education contributes to achieve some Sustainable

Development Goals (SDGs), such as economic growth, poverty reduction, gender equality, responsible

consumption and climate action. The study is based on secondary data collected from academic literature,

Journals, policy reports. The present study concludes that a powerful tool for sustainable and inclusive

growth is a Commerce Education.
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Introduction:

Sustainable Development has emerged as
a global priority in the 21% century. Due to rapid
industrialization,  population  growth  and

environmental degradation, Sustainable
Development has gained global importance. The
idea of Sustainable Development focuses on
balancing economic growth, environmental
protection and social welfare. So, the global
community recognized these challenges and
adopted Sustainable Development Goals (SDGs)
in 2015.

Education plays a transformative role in
achieving these above goals. Traditionally,
commerce education focused on  profit
maximization and business growth. Commerce
education consists disciplines such as finance,
economics, taxation, banking, marketing,
accounting, entrepreneurship, business law and
management. It develops the student’s financial

literacy, analytical skills and ethical decision

making abilities which is necessary for
sustainable economic development. In recent
years, commerce education has evolved to include
concepts such as Corporate Social Responsibility,
sustainable finance, green accounting and
environmental governance. Therefore commerce
education must prepare students to integrate
sustainability principles into business practices.
This paper throw light on commerce education in
achieving selected SDGs and examines how
curriculum reforms, sustainable finance practice,
and ethical business models are important for

inclusive growth.

Objectives of the Study:
1. To study the concept and significance of
Sustainable Development Goals (SDGs).
2. To examine the role commerce education in

Sustainable Economic Development
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3. To evaluate how commerce education

contributes to  selected  Sustainable
Development Goals
Research Methodology:

This paper is based on secondary data
collected from books, academic journals,
government reports and publications related to
Sustainable Development Goals (SDGs) and
commerce education. The present research study
follows descriptive method and analytical
approach to examine theoretical perspective and
practical applications of commerce education in
achieving Sustainable Development Goals

(SDGs).

Concept of Sustainable Development Goals:
Sustainable Development refers to a
development model that ensures economic growth
while protecting environmental resources and
promoting social equality.  The Sustainable
Development Goals (SDGs), provide 17
interconnected  goals  addressing  poverty,
inequality, environmental degradation, climate
change peace and justice. The 17 Sustainable
Development Goals (SDGs) are given below.
e No Poverty — End Poverty in all forms
e Zero hunger — End hunger and ensure
food security
o Good health and well-being — Ensure
healthy lives for all
e (Quality education — Provide inclusive and
equitable education
e Gender equality — Achieve equality for
women and girls
e C(lean water and sanitization — Ensure
access to safe water and sanitization
e Affordable and clean energy — Provide
sustainable energy for all
e Decent work and economic growth —
Promote employment and economic

growth

e Industry, innovation and infrastructure —
Build resilient infrastructure and promote
innovation

e Reduced inequalities — Reduce inequality
within and among countries.

e Sustainable cities and communities —
Make cities safe and sustainable

e Responsible consumption and production
— Use resources efficiently

e C(limate action — Take urgent action
against climate change.

e Life below water — Protect oceans and
marine resources.

e Life and land - Protect forests,
biodiversity and ecosystems.

e Peace, justice and strong institutions —
Promote peaceful societies and justice.

e Partnerships for the goals —Strengthen
global partnerships.

Achieving these goals require
participation from various sectors of society,
including  governments,  businesses  and
educational institutions.

Key features of Sustainable Development
Goals (SDGs):

e Adopted in 2015

o Target year 2030

e Total 17 goals, 169 targets and 232
indicators

e Applies to all countries

e Focus on People, Planet, Prosperity,
Peace and Partnership(5Ps)

Significance of Commerce Education:
Commerce education plays vital role in
economies because it focuses on the management
of financial economic resources. Commerce
education enhances the knowledge of business
management, finance, banking, economics,
market, taxation, and financial market.
The significance of commerce education are as

follows.
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e [t develop managerial and entrepreneurial
skills
e [t prepares skilled professionals for
corporate and public sectors
e It develops economic awareness and
financial literacy among the students
e [t prepares professionals for banking
business, corporate management and
public administration.
e [t encourages ethical decision making in
business operation and  corporate
governance
As India moves forward sustainable
development, commerce education helps to train
professionals who can balance economic growth
with environmental and social responsibility.
Major Three dimensions:

Commerce education contributes to
Sustainable Development through three major

dimensions which are as follows

e Economic Sustainability - financial
growth,  promoting  growth  and
entrepreneurship

e Social Sustainability — Encouraging

equity, gender equality and ethical

governance

e Environmental Sustainability supporting

green accounting and sustainable finance

Role of Commerce education in achieving
selected Sustainable Development Goals
(SDGs):

e SDG 1 - POVERTY Reduction and
financial inclusion: Commerce education
helps promote financial
awareness/literacy, access to banking
services and entrepreneurship, enabling
individuals to create employment
opportunities and improve economic
growth.  Knowledge of financial
management, microfinance, and digital

payments support government initiatives

aimed at reducing poverty and improving
financial inclusion

SDG 4 - quality education and skill
development: Commerce education
enhances professional skills and practical
knowledge related to accounting, taxation,
financial markets, end entrepreneurship
that improves employability. Skill based
education contributes to economic
development and social progress.

SDG 5 — Gender Equality: Commerce
education empowers women by providing
knowledge and skills necessary for
financial independence and
entrepreneurship. Women with business
and financial knowledge are more likely
to participate in economic decision-
making and leadership roles. Increased
participation of women in business
activities contributes to gender equality.
SDG 8 — decent work and economic
growth:  Entrepreneurship  education
encourages innovation, business creation
and job generation. Commerce graduates
contribute to economic growth and
development through effective financial
planning anf management

SDG 9 - Industry Innovation and
Infrastructure: Commerce professionals
play a key role in business planning,
project evaluation, and market research.
These activities support industrial growth,
technological innovation and
infrastructure development.

SDG 12 — Responsible consumption
and production: Commerce education
provides the knowledge of corporate
social responsibility, ethical business
practices,  green  accounting  and
sustainable supply chain management
which promote efficient use of resources

and reduce environmental impact.
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e SDG 13 - climate action and e Promote internship and  industry
environmental responsibility: collaborations.

Commerce education provides knowledge
related to sustainable finance, green
accounting and environmental accounting.
It encourages companies to adopt Eco-
friendly practices and reduce their

ecological impact.

Findings of the Study:

e The study reveals that commerce
education contributes significantly to
sustainable development by promoting
financial  literacy/awareness,  ethical

governance and responsible business

practices.

e (Commerce education also supports
entrepreneurship, employment generation/
job creation and inclusive economic

growth.

Challenges:

Despite its potential, several challenges
limit the effectiveness of commerce education in
promoting sustainability. Challenges are as
follows.

e Limited integration of sustainability
topics in traditional curriculum.
e Lack of practical exposure to sustainable
business models.
between

e Insufficient collaboration

universities and industries.

Suggestions:

To strengthen the role of commerce
education in achieving SDGs, the following
measures are recommended

e Incorporate sustainability concepts into
commerce curriculum
e FEncourage research on sustainable

business practices.

e Provide training programs on sustainable
finance, green accounting and ESG
reporting (Environmental. Social and

Governance Report)

Conclusion:

Commerce education plays significant
role in achieving Sustainable Development Goals
by promoting responsible economic practices,
financial literacy and ethical governance. It
prepare  students to become responsible
professionals who contribute to economic growth
and development while protecting environmental
resources and promoting social welfare.
Strengthening sustainability education within
commerce programs will help to create future
business leaders capable of addressing global

challenge and building a sustainable economy.
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