International Journal of Advance and Applied Research
www.ijaar.co.in

ISSN - 2347-7075 Impact Factor - 8.141
Peer Reviewed Bi-Monthly

Vol. 7 No. 20 March - April - 2026

The Betrayal of Constitutional Morality: Youth Radicalization in 21% Century India

Lt. Vinodkumar Ashok Pradhan

Asst. Professor, Deptt. Of English, Sadashivrao Mandlik Mahavidyalaya, Murgud.,

Tal.: Kagal, Dist.: Kolhapur.
Corresponding Author — Lt. Vinodkumar Ashok Pradhan

DOI - 10.5281/zen0do.18919967

Abstract:
“Constitutional morality is not a natural sentiment. It has to be cultivated. We must realize that our
people have yet to learn it.” — Dr. B. R. Ambedkar

The Constitution of India establishes a democratic framework founded upon justice, liberty,
equality, and fraternity after deep research in two years, eleven months and eighteen days. Central to this
framework is the doctrine of constitutional morality, articulated by B. R. Ambedkar, which calls for ethical
commitment to democratic principles beyond mechanical obedience to law from the very beginning with its
preamble. In contemporary India, however, public discourse increasingly reflects religious polarization,
identity-driven politics, and ideological mobilization, particularly among sections of the youth. Instead of
cultivating rational and inclusive citizenship, prevailing socio-political currents often activate emotional
loyalties rooted in cultural and religious identity.

This paper critically examines how such tendencies weaken constitutional morality and reshape
democratic engagement. Through qualitative and interpretative analysis, the study evaluates the
philosophical foundations of constitutional morality, identifies contemporary factors contributing to youth
radicalization, and proposes measures to restore democratic ethics. It argues that the future of Indian
democracy depends upon strengthening civic education, fostering critical thinking, and promoting inclusive
constitutional consciousness.

Keywords: Constitutional Morality; Youth Radicalization; Secularism; Identity Politics; Democratic
Ethics; Civic Education; Indian Constitution

Introduction:
“The health of a democratic society may
be measured by the quality of functions performed
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by private citizens.” — Alexis de Tocqueville
India’s  independence  marked the
beginning of an ambitious democratic experiment
aimed at reconciling vast diversity within a single
constitutional framework. The framers of the
Constitution, particularly B. R. Ambedkar,
envisioned a republic grounded in secularism,
social justice, and participatory democracy.
Adopted in 1950, the Constitution was intended
not merely as an institutional blueprint but as a
moral compass guiding governance and civic

conduct.

Dr. Ambedkar introduced the concept of
constitutional morality to stress that democracy
requires disciplined adherence to constitutional
methods. It demands that citizens privilege
dialogue over violence, reason over prejudice,
and fraternity over communal hostility. Thus,
democracy is not sustained by elections alone but
by ethical restraint and respect for institutional
processes.

In the contemporary period, India
confronts serious challenges. Social media
expansion, identity-based mobilization, and
competitive electoral politics have drastically
reshaped public discourse. A considerable

segment of the youth is increasingly drawn into
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ideological frameworks defined by religious
exclusivity and cultural assertion. This shift raises
questions about the durability of democratic
norms and the future of constitutional ethics,
which is based on rationality and not on
imagination.

Given India’s youthful demographic
profile, the political orientation of young citizens
will decisively shape the nation’s trajectory.
When youth engagement is guided by
constitutional values, democracy deepens. It is
universal truth that everyone may agree when
driven by sectarian rhetoric and emotional
mobilization, democratic culture weakens. This
paper examines this transformation and its

implications.

Review of Literature:

The intellectual foundation of
constitutional morality lies in the debates of the
Constituent Assembly. Ambedkar warned that
democracy in India would falter if constitutional
methods were abandoned in favor of communal
mobilization.

Granville Austin describes the Indian
Constitution as an instrument of peaceful social
transformation grounded in equality and
secularism. Rajeev Bhargava conceptualizes
Indian secularism as “principled distance,”
allowing state engagement with religion while
maintaining neutrality and equality.

Christophe Jaffrelot analyzes religious
nationalism and its influence on political identity
formation, particularly among youth. Martha C.
Nussbaum argues that fear and insecurity can be
manipulated to produce hostility toward
minorities and stresses the role of education in
cultivating empathy.

Recent research on digital communication
demonstrates that online platforms intensify
polarization by privileging emotionally charged
content. While constitutional theory and religious

nationalism have been studied extensively, fewer
works directly connect youth radicalization with
the erosion of constitutional morality. This paper

integrates these domains.

Research Objectives:
This paper seeks to:

1. Reinterpret constitutional morality in the
contemporary Indian context.

2. Examine socio-political and technological
factors contributing to youth radicalization.

3. Assess the influence of education, media, and
political rhetoric on youth consciousness.

strengthening

4. Propose  strategies  for

democratic ethics.

Research Methodology:
The study adopts a qualitative and analytical
methodology. It draws upon:
e Speeches and writings of Dr B. R. Ambedkar
o Scholarly works in constitutional theory and
political sociology
o Research on digital media and ideological
mobilization
e Interpretative analysis of contemporary socio-
political developments
The approach is interdisciplinary, combining
constitutional theory, sociology, and media
studies.
Constitutional Morality: Conceptual
Foundations:

“The sad truth is that most evil is done by
people who never make up their minds to be
either good or evil.” — Hannah Arendt

Constitutional morality transcends
obedience to written law; it represents the ethical
temperament that sustains democratic life. Dr
Ambedkar emphasized that institutions alone
cannot secure democracy unless citizens cultivate
habits of restraint, dialogue, and respect for

difference. Democracy, he argued, is a “mode of
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associated living” grounded in liberty, equality,
and fraternity.

Constitutional morality guards against
unrestrained majoritarianism. It requires fidelity
to procedure, protection of minority rights, and
commitment to lawful deliberation. Public
officials must exercise authority  with
accountability, and citizens must resist
subordinating constitutional values to sectarian
loyalties.

The Preamble of Constitution of India
embodies these commitments. Justice reflects
transformative ambition; /iberty ensures freedom
of thought and belief; equality challenges
entrenched hierarchies; fraternity fosters common
belonging amid diversity.

Indian secularism does not imply hostility
toward religion but institutional neutrality. The
state must neither privilege nor suppress faith but
ensure coexistence with equality and dignity.
When political discourse shifts toward narratives
of cultural superiority or exclusion, fraternity
weakens and constitutional morality erodes.

Ultimately, constitutional morality is a
lived practice requiring vigilance and civic
education. It transforms constitutional text into

democratic culture.

Youth Radicalization in Contemporary India:
“Democracy has to be born anew every
generation, and education is its midwife.” —
JohnDewey
This quote powerfully reinforces the
argument that civic education sustains

constitutional ~ morality. ~ Youth  political
orientation today is shaped by three interrelated
forces: identity-centered mobilization, digital
amplification, and educational limitations.

First, identity politics increasingly frames
citizenship through civilizational pride or
historical grievance. Young people seeking

belonging may resonate with such narratives.

However, these frameworks often simplify
complex realities into binaries viz “us” versus
“them.” Such polarization discourages pluralism
and constitutional reasoning.

Second, digital media ecosystems
intensify ideological alignment. Algorithms
prioritize engagement, amplifying provocative
content. Echo chambers reinforce confirmation
bias, while misinformation spreads rapidly.
Without media literacy, youth may internalize
divisive rhetoric as fact, normalizing intolerance.

Third, educational institutions often
prioritize technical training over civic formation.
Constitutional values remain textbook concepts
rather than lived practices. Limited exposure to
structured debate and critical inquiry leaves
ideological narratives unchallenged.

Together, these factors redirect youthful
political energy toward emotional polarization
rather than constitutional deliberation. The result
is not apathy but distorted engagement i.e. high

participation without ethical grounding.

Consequences for Democratic Stability:

“Where the mind is without fear and the
head is held high... Where the world has not been
broken up into fragments by narrow domestic
walls.” — Rabindranath Tagore

Rabindranath Tagore’s thought is highly
relevant to rigid identity frameworks and
fractured civic identity. Youth radicalization
affects democratic stability in the following ways.
Mistrust:  Rigid identity

frameworks strain

e Communal

inter-community
relationships and weaken shared civic
identity.

e Intolerance of Dissent: Democratic systems
depend on legitimate disagreement. In
polarized climates, dissenters are labeled
disloyal, discouraging dialogue and fostering

conformity.
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e Erosion of Public Discourse: Complex
issues are reduced to slogams. Social media
rewards outrage over reflection, diminishing
substantive debate.

o Institutional Distrust: Courts, universities,
media, and legislatures risk being viewed
through partisan lenses. When trust declines,
rule of law weakens and ideological
allegiance replaces constitutional procedure.

Democracy depends upon pluralism and
negotiation. When disagreement is framed as

betrayal, constitutional morality deteriorates.

Reclaiming Constitutional Morality:
1. Strengthening Civic Education:

“Education either functions as an instrument to
bring about conformity or as a practice of
freedom.” — PauloFreire

Paulo strongly reinforces the argument
against rote learning and in favor of analytical
reasoning. Civic education must cultivate deep
constitutional literacy rather than rote knowledge
(refers to information learned by memorization
through repetition,  without  necessarily
understanding its meaning, context, or underlying
principles). Students should engage with
philosophical foundations of justice, liberty,
equality, and fraternity as envisioned by Dr B. R.
Ambedkar.

Structured debates, mock parliaments, and
case studies can transform classrooms into spaces
of democratic practice. Teacher training should
equip educators to discuss sensitive issues
without ideological bias. Civic education
grounded in critical pedagogy fosters analytical
reasoning and empathy.

2. Enhancing Media Literacy: Media literacy is
essential in a digital era. Youth must understand
€conomics, and

algorithms, platform

misinformation = mechanisms.  Training in
factchecking and source evaluation reduces

vulnerability to manipulation.

Digital ethics education should encourage

responsible online conduct and emotional
awareness. Recognizing how fear and anger are
mobilized in communication builds resilience
against polarization.
3. Encouraging Interfaith Engagement:
Structured interfaith dialogue fosters fraternity.
Universities and civil society organizations can
organize discussions, cultural exchanges, and
collaborative service projects. Direct interaction
humanizes difference and replaces stereotypes
with lived understanding.

Community initiatives promoting

cooperative  engagement  strengthen  social
solidarity and reinforce shared -constitutional
citizenship.
4. Promoting Ethical Leadership: Public
leaders influence democratic culture through
rhetoric and conduct. Ethical leadership requires
prioritizing constitutional principles over partisan
gain. Transparent decision-making and respect for
due process enhance institutional credibility.

Leadership training for youth
organizations should integrate constitutional
ethics, ensuring that emerging leaders internalize

inclusive governance values.

Conclusion:

India’s demographic strength presents
both opportunity and risk. If youth internalize
constitutional values, democratic foundations will
deepen. If  identity-based  radicalization
intensifies, social cohesion may weaken.

The solution lies not in diminishing
religious belief but in preventing its political
instrumentalization. =~ A mature  democracy
accommodates faith while ensuring institutional
neutrality.

The erosion of constitutional morality is
fundamentally an ethical crisis. The Constitution
embodies collective aspiration toward justice and

equality. Youth radicalization threatens this
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aspiration by privileging emotional polarization
over rational deliberation.
Safeguarding

democracy requires

sustained commitment to civic education,
inclusive dialogue, media literacy, and principled
leadership. The future of India’s democratic
experiment depends upon revitalizing
constitutional morality within the consciousness
of its youth. It will be very apt enough to sum up
with the following unanimously accepted quote
by the father of Indian constitution Dr B. R.
Ambedkar that

constitutional morality must be lived, not merely

reinforces the idea that

written:

“However good a Constitution may be, it
is sure to turn out bad because those who are
called to work it happen to be a bad lot. However
bad a Constitution may be, it may turn out to be
good if those who are called to work it happen to
be a good lot.”
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Abstract:

Indian Writing in English has progressed as an influential literary movement representing India’s
socio-cultural evolution across centuries. Indian literary writers have perpetually involved with the nation’s
ever-changing identity right from colonial suppression to post-independence transformation, from
contemporary socio-political churn to imaginative projections of India’s future. This research paper studies
how Indian Writing in English represents lessons form the past, realities of the present and perspectives for
the future. The paper analyses key literary works and critical paradigms that reflect India’s evolving socio-
cultural milieu, interrogating themes such as nationalism, caste, gender, identity, globalization, technology,
and ecological concerns. By contextualizing literature within historical and contemporary frameworks, the
paper highlights the dynamic interplay between tradition and modernity, local and global influences, and
individual and collective identities. The researcher adopts interpretative and analytical methodology. The
study also shows that Indian Writing in English does twofold function. Firstly, it documents India’s shifting
realities and at the same time, it shapes them by offering transformative visions. This study underlines the
role of Indian Writing in English not only as an artistic expression but also as a site for conveying India’s
past, present, and future.

Keywords: - Indian Writing in English, Socio-Cultural Milieu, Nationalism, Caste, Gender, Identity,
Postcolonial Literature, Contemporary Indian Fiction, Globalization, Social Justice, Ecological
Concerns

Introduction: nationhood. Contemporary Indian writing reflects

Indian Writing in English plays crucial
role in world literature, linking local sensibilities
with the global lingua franca. Emerging from
colonial histories and evolving along with India’s
socio-political transformations, Indian Writing in
English has become a vital for voicing questions
of identity, memory, power, and representation.
The shaping of “India” as a nation, that is to say,
culturally, politically, and intellectually has been
a central concern of Indian Writing in English.
Early writings articulated the anti-colonial
struggle and the imaginative reconstruction of
indigenous histories, while post-independence
literature dealt with the realities of newly formed

globalization, diaspora experiences, and internal
social conflicts including caste, gender, and
economic inequality. Future perspectives in
Indian literature show a turn toward hybrid
identities, transnational dialogues, and renewed
engagements with history and ecology.

This paper explores how Indian Writing
in English represents the shaping of India by
focusing on three core dimensions: lessons from
the past, realities of the present, and perspectives
for the future. Through critical analysis of literary
masterpieces and theoretical frameworks, it
explores how literature intercedes between

historical ~consciousness and contemporary
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necessities, offering both critique and inspiration
for future cultural imagination. It studies how
selected Indian English writers specifically R. K.
Narayan, Raja Rao, Mulk Raj Anand, Salman
Rushdie, Arundhati Roy, Amitav Ghosh,
Rohinton Mistry, Jhumpa Lahiri, Kiran Desai,
and contemporary voices including Manu Joseph
and Prayaag Akbar convey past, present, and
future. The analysis positions the literary texts
within wider socio-political contexts to examine
how literature becomes a site of national
contemplation.

The study aims to analyze critically how
Indian Writing in English represents India’s
historical lessons from past, contemporary
realities, and future perspectives. It examines
representation  of India’s  past  colonial
experiences, cultural memory, and socio-political
milieus in selected Indian literary works. It also
attempts to portray cotemporary Indian society,
the themes such as globalization, urbanization,
gender and caste issues, political conflict, and
ecological crises. It explores futuristic and
visionary perspectives reflected in modern and
postmodern Indian English writings. Furthermore,
it evaluates the role of Indian Writing in English
in shaping public consciousness and imagining
India’s future.

The researcher adopts a qualitative,
interpretive, and analytical methodology. The
methods comprise textual analysis, close reading
of the selected novels, essays, and poems to
identify thematic patterns related to past, present,
and future India. It attempts to do contextual and
historical study to understand texts within the
socio-political conditions in which they were
written, such as colonialism, post-independence
period, caste politics, globalization, and
technological development. It also adopts a
comparative literary approach for comparing
different authors and texts across periods to trace
literary evolution. Scholarly articles, critical

essays and history of Indian Writing in English
have been reviewed to support the arguments.

Indian English literature has long been
dedicated in narrating India’s historical
experiences exploring colonial oppression,
nationalist awakening, cultural negotiation, and
struggles of marginalized communities. Early
Indian English writers such as Mulk Raj Anand,
Raja Rao, and R. K. Narayan represented a
colonized society. These pioneering writers
represented the impact of British rule on Indian
society and psyche. In Untouchable (1935), Mulk
Raj Anand exposes caste oppression and colonial
social structures, showing how colonial law and
indigenous hierarchies intersect to marginalize the
oppressed. Similarly, Raja Rao’s Kanthapura
(1938) presents the nationalist movement through
village-level collectivities, foregrounding
Gandhi’s influence on small-town India. Mulk
Raj Anand’s Untouchable exposes social
stratification and caste brutality, reminding
readers that the past carries lessons of inequality
and systemic oppression. Raja Rao’s Kanthapura
mergers myth and history to represent India’s
Gandhian struggle, emphasizing the moral and
spiritual dimension of freedom. R. K. Narayan’s
works depict everyday life under colonial rule
through subtle irony and simple realism. These
writers preserve a memory of India’s socio-
political struggles and highlight the resilience that
shaped modern Indian identity.

Partition literature forms another essential
record of the past. Khushwant Singh’s Train to
Pakistan captures the tragic loss and human
displacement that continue to influence India’s
collective psyche. Bapsi Sidhwa’s Cracking India
offers a child’s perspective on the communal
tensions that erupted during 1947. Poets
particularly A. K. Ramanujan and Kamala Das
infused postcolonial lyricism with historical
depth, blending personal memory with cultural

critique. Ramanujan’s translations, in particular,
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recovered vernacular voices lost in colonial
records, asserting alternative histories rooted in
indigenous sensibilities. These narratives remind
readers that India’s future must arise from
understanding and healing past wounds.

Post-Independence  literature  reflects
India’s search for stability and identity. Anita
Desai’s Clear Light of Day revisits Partition
trauma through personal memory, suggesting that
understanding the past is key to strengthening
familial and national bonds. = Manohar
Malgonkar’s works explore political corruption
and moral dilemmas in the early decades of
independence. Thus, Indian English literature acts
as a repository of lessons necessary for shaping a
better future.

Contemporary Indian writing reflects the
socio-economic  transformations shaped by
liberalization, urbanization, and  global
interconnectedness. Writers especially as Jhumpa
Lahiri, Arundhati Roy, and Amit Chaudhuri
examine modern hybridity, displacement, and
cultural negotiation. In The Namesake (2003),
Lahiri explores diasporic identity, showing how
second-generation immigrants negotiate between
inherited traditions and Western modernity. Her
narrative reveals the complex interplay of
memory, belonging, and cultural negotiation in a
globalized world. Arundhati Roy’s The God of
Small Things (1997) assesses caste hierarchies
and postcolonial politics, portraying how history
and social structures shape personal destinies. By
juxtaposing intimate family narratives with
broader socio-political conflict, Roy reveals the
persistence of inequality and social injustice in
contemporary India. The novel’s nonlinear
structure  mirrors  fragmented  identities,
suggesting that the present is an interplay of
histories, memories, and politics.

Later on, urban centers like Mumbali,
Delhi, and Bangalore have become significant

literary spaces. Aravind Adiga’s The White Tiger

critiques economic inequality and the moral
disarray accompanying neoliberal globalization.
Chetan Bhagat, though often categorized under
popular fiction, captures youth anxieties, middle-
class aspirations, and institutional pressures.
These narratives reflect the contradictions of a
rapidly developing nation.

Whereas early Indian Writing frequently
foregrounded nationalist themes, recent literature
has increasingly focused on marginalized voices
and social critique. Dalit writing in English,
including memoirs and fiction, has foregrounded
caste oppression as an enduring reality. Works
such as Om Prakash Valmiki’s Joothan and
Arundhati

dominant narratives, exposing the brutality of

Subramaniam’s ~ poetry  contest

caste hierarchies and asserting alternative
subjectivities. Similarly, feminist writers like
Shashi Deshpande, Anita Nair, and Chitra
Banerjee  Divakaruni interrogate  gendered
experiences in patriarchal India. Deshpande’s
That Long Silence (1988) explores women’s lives,
revealing how social norms mute female agency.
These critiques expand the terrain of Indian
identity by opposing systemic inequalities rather
than idealizing a unified national past.

Caste remains one of the most disputed
facets of Indian society. Rohinton Mistry’s A Fine
Balance depicts caste oppression and political
brutality during the Emergency. Contemporary
Dalit writings in English by authors like Dr. B. R.
Ambedkar,

Kandasamy, Daya Pawar, Baby Kamble, Sharan

Omprakash ~ Valmiki, = Meena
Kumar Limbale, Namdeo Dhasal, Laxman Mane,
etc. intensify marginalized voices. Their works
reveal that India’s present reality demands
continued struggle for equity and justice. Women
writers explore gendered experiences in both
domestic and public spheres. Arundhati Roy’s
The God of Small Things addresses patriarchy,
caste system, and violence. Kiran Desai’s The
Inheritance of Loss reflects the impact of
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migration, globalization, and identity conflicts on
ordinary lives. Jhumpa Lahiri’s short stories offer
nuanced portrayals of immigrant women
negotiating Indian and Western cultures. These
works irradiate women’s place in modern India’s
shifting social order.

Indian English writers frequently engage

with political realities. Amitav Ghosh’s The
Shadow Lines examines nationalism, borders, and
memory, demonstrating the fragility of political
identities. Arundhati Roy’s The Ministry of
Utmost Happiness navigates Kashmir conflict,
gender diversity, and marginalized lives. These
writings  represent the tensions between
democracy, nationalism, and pluralism in present-
day India.
India’s environmental crises have entered
mainstream literary discourse. Amitav Ghosh’s
The Great Derangement argues that climate
change cannot be understood without re-
examining cultural narratives. Contemporary
writings accordingly reflect India’s struggle
against ecological degradation and climate
vulnerability. These interventions reflect a new
form of literary engagement where fiction and
criticism refuse to remain isolated from public
life. Literature thus becomes a medium of
accountability, critique, and collective reflection.

The emergence of online platforms,
multilingual publishing, and global readerships
has democratized literary production, enabling
voices from diverse regions and communities to
emerge. Writers like Meena Kandasamy, Jerry
Pinto, and Tishani Doshi incorporate hybridity
and cross-cultural negotiation in experimental
forms that resist traditional boundaries.
Transnationalism also poses new questions about
authenticity, cultural translation, and belonging.
Rather than privileging fixed identities, future
literatures may foreground fluid selthoods shaped
by migration, diaspora, and global exchange.
Writers explore potential futures shaped by

political, technological, and environmental
challenges. Prayaag Akbar’s Leila envisions a
dystopian India fragmented by purity walls,
reflecting anxieties about religious polarization,
surveillance, and authoritarianism. Samit Basu’s
works blend speculative fiction with Indian
cultural motifs, offering alternative futures shaped
by mythology and technology. Works emerging
from contemporary writers and digital storytellers
explore themes such as automation, virtual
identities, and digital surveillance. Manu Joseph’s
Serious Men indirectly foreshadows a future
driven by scientific ambition and socio-economic
competition. The literature suggests that shaping
India’s technological future requires ethical
reflection.

Whereas English remains a dominant
medium, the future of Indian writing must be
attentive to multilingual realities. Translation
initiatives have expanded access to regional
literatures, enriching the national literary
ecosystem. Works translated from Hindi, Tamil,
Bengali, Kannada, Marathi, Gujarathi and other
languages including Mahasweta Devi, U. R.
Ananthamurthy, and Giriraj Kishore contribute to
a more pluralistic understanding of Indian

identity.

Conclusion:

The representation of India in Indian
Writing in English has evolved from early
nationalist articulations to contemporary critiques
of social inequality, globalization and identity
formation. Literature has served as a powerful
medium for reconstructing historical memory,
interrogating present realities, and imagining
alternative futures. From R. K. Narayan’s village
narratives to Arundhati Roy’s socio-political
essays, Indian Writing in English reveals the
intricate ways in which stories shape national
consciousness. Understanding the shaping of
India through literary representation requires
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attention to  historical  context, cultural
complexities, and future possibilities. Indian
Writing in  English, in its plurality, resists
monolithic narratives and embraces multiplicity,
conflict, and negotiation. It remains an
indispensable arena for exploring what it means
to be Indian in an ever-changing world. As the
nation moves forward, Indian literature will
continue to mediate between past legacies and
future aspirations, offering readers critical
insights, ethical reflection, and imaginative
landscapes. In doing so, it will not only represent
India but help shape its cultural and intellectual

destiny.
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Abstract:

By using Noel Carroll’s theory of art-horror this paper studies how horror functions in Daniel
Handler’s A Series of Unfortunate Events. The series creates a continuous and strong feeling of fear that
works beyond a normal children’s adventure story, although it is usually described as children’s gothic
fiction. Noel Carroll opines that horror creates if a character is both dangerous and impure. Using
Carroll’s idea, the paper explains that a character Count Olaf is not only a villain but also an immoral
human that has monstrous nature. He is not a supernatural monster as we read in gothic fictions. He is a
bad person in the story. He does wrong things on purpose. He works against children. But the important
thing here is that his impurity does not come from his physically unnaturalness, but from his unethical
actions and his misuse of social roles such as guardian of the Baudelaire children or authority figure in the
family.

Count Olaf repeatedly gets failure of adults in the series and he tries to do villainous actions again
and again that increases the sense of horror in the story. The problem is not only the character Olaf as a
villain, but also the larger system that includes the people who come as the guardian of the children after
their parent’s death. They all fail to protect children. The paper shows that Handler has reshaped horror
for young readers by the connecting it to ideas from Gothic novels It also becomes a form of social criticism
because it reflects dark irony, and unstable social structures that operate throughout the series. Daniel
Handler’s A Series of Unfortunate Events proves that always horror does not need supernatural creatures
like God, Goddess, deity, fairies and ghosts or souls. If the characters from the novel are corrupted and
immoral, their moral corruption and activities of social breakdown create fear or horror. Noel Carroll’s
theory explains the horror that can be understood as a modern form of horror that describes monstrosity in
the ethical world rather than in the paranormal that cannot be explained by science or normal nature of
laws.

Introduction:

Daniel Handler’s A Series of Unfortunate
Events occupies a special and unusual place
within children’s literature. The series focuses
again and again on pain, moral confusion and
dishonesty, however it is written for the children.
The story highlights the weakness and failure of
children while facing the corrupted guardians like
Count Olaf who lives as a high class person in the
social systems. Instead of giving comfort or a
happy feeling as other children stories it rises up

tensions and worries and horror throughout the
series. As the series reflects this dark tone, the it
can be studied using Noel Carroll’s theory of art-

horror.

Theoretical Framework:

In his book The Philosophy of Horror,
Noel Carroll explains horror as a strong emotional
reaction to characters that is created through both
the factors like fear and disgust (15-16).
According to him monsters are dangerous and
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impure because they disturb normal social and
cultural rules (43). Handler’s A4 Series of
Unfortunate Events does not include ghosts or
supernatural beings, but it creates a similar
feeling of horror through immoral actions of the
guardian Count Olaf who breakdowns the rules
and morality of family institutions and creates
horror in the story. Noel Carroll’s idea of art-
horror mainly applicable to supernatural monsters
in the gothic fiction, however, when we apply his
theory to children’s literature especially to Daniel
handler’s 4 Series of Unfortunate Events, we find
an important new development that his theory
functions here. Noel Carroll usually connects
impurity with unnatural beings such as ghosts,
spirits, vampires, zombies, or mixed creatures
(Carroll 32), but A Series of Unfortunate Events
shows that such impurity can also exist in social
systems and immoral behavior of the characters.
Count Olaf does not break natural or
biological rules. Instead, he destroys the moral
difference between a protector who has the
responsibility of Baudelaire as a guardian and a
criminal who does several crimes to get an estate
and money. So his all activities proves him a
monster who is corrupted and immoral too. This
change shows that Noel Carrol’s theory of art-
horror can relates to the works that do not include
ghosts or supernatural beings. In the case of 4
Series of Unfortunate Events, the “monster” is not
outside the society; it exists within social
institution such as family. This new reading
expands Carroll’s theory. If horror depends on
breaking normal categories (43), then corruption
in institutions can also be a true form of impurity.
In Handler’s story, monstrosity moves from the
frightening body of Count Olaf to his failure of
social and bureaucratic systems. This shift reflects
and creates modern fears about authority and loss
of trust that children possess in the family from

their guardians or parents.

Daniel Handler has placed horror inside
unstable social systems so his series connects
with what Fred Botting calls the Gothic’s
engagement with cultural fears (Botting 2). As in
Gothic stories the fear in this story does not come
from haunted houses, but from guardians and
authorities who fail in their responsibility while
performing the duties as guardians after the death
of parents of Baudelaire children.

Therefore, this study argues that The
Series of Unfortunate Events creates art-horror
through moral reversal rather than supernatural
creatures. This idea adds something new to both
horror theory and the study of children’s
literature.

Art-Horror and Breaking of Categories:

The idea of breaking categories can go
beyond the body and include morality and social
systems with reference to Daniel Handler’s A
Series of Unfortunate Events. According to
Carroll, horror appears when people face
characters that break normal categories. He
describes such  beings as  “in-between,
contradictory, incomplete, or without clear form”
(Carroll 32). Usually, this idea applies to the
creatures such as vampires or zombies—figures
that mix life and death but Count Olaf represents
the wider type of impurity that goes not only
beyond the body but also social system. He
dresses up as teachers, doctors, and guardians and
pretending the role of a noble person that is
normally meant to protect Baudelaire children. He
takes on positions linked with children’s safety
but commits harmful acts, he breaks moral
boundaries of family institution in which children
hope moral, economic, educational support.
When children stay with him in his house he
comes with his friends to have meal. One of his
friends warns the children, and explains the
cunning intension of Count Olaf towards children.
He says,
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“The only reason Count Olaf hasn’t torn
you limb from limb is that he hasn’t

Gotten hold of your money. He allows
you to live while he works out his plans
...What reason will he have to keep you alive
after he has your money?”’

(Snicket 90).

Here he performs harmful acts to children
and proves a morally corrupted person. Here
horror does not come from his physical
appearance, but from his moral corruption. Fred
Botting explains that Gothic fiction often shows
social fears through characters who disturb
normal structures (5). Olaf works in this way. He
represents the fear that people in authority can

become dangerous.

Threat and Continuous Danger:

According to Carroll, a monster must also
be harmful or threatening (16). Count Olaf’s
repeated attempts to kill the Baudelaire children
meet this condition. His plans—burning
buildings, forcing marriage, poisoning—are real
and direct. They create constant tension and
horror in the story. Klaus the eldest child of the
Baudelaire knows about Olaf’s forcing marriage
to his sister Violet. He says,

You’re going to marry my sister to gain
control of the Baudelaire fortune!Or at least,
that’s what you planned to do.But when I show
this information to Mr. Poe, your play will not be
performed, and you will go to jail!” (Snicket 98)

Here the quotation shows Count Olaf’s
immoral behavior towards the Baudelaire girl
Violet who is not at the age of marriage. He wants
to do all these things to gain property of
Baudelaire.

It leads the children not to trust their
horrible guardian Count Olaf. But the danger is
not limited to Olaf alone. The repeated failure of
adult authorities increases the sense of risk. Mr.
Poe and other guardians ignore clear signs of

Olaf’s return. This pattern shows what Rosemary
Jackson calls fantasy’s ability to reveal the
weakness of institutions (Jackson 4). In the
children’s world, there is no strong or reliable
protection.

Carroll also says that horror stories often
focus on discovering and proving that the monster
exists (99). In Handler’s series, readers recognize
Olaf immediately, but the adults like Mr.Poe does
not understand the cunning nature of Olaf. He
blindly believes him and let the children stay with
that horrible man.This dramatic irony increases
anxiety because knowing the truth does not keep
the children safe.

Repetition and Unstable Structure:

In The Series of Unfortunate Events each
book follows a similar pattern: the children move
to a new place for safty stay with new guardians,
Olaf appears in disguise, children recognize that
horrible man, try to tell the truth of Olaf to their
new guardian but here adults refuse to believe the
children, the truth is revealed later on after much
cunning and horrible activities of Olaf, and the
children escape. This goes on continuously in
each book. This repeated structure creates a
feeling that events will happen again and again.
Unlike traditional children’s stories that end with
safety and order, Handler does not give a
permanent solution, and confuses the readers.
There is no happy end of all the books in the
series. Carroll’s model of horror usually includes
confrontation and final closure (99). However,
Handler challenges this idea by allowing Olaf to
survive throughout the series. As a result, the
horror builds over time instead of ending in each
book.

Maria Nikolajeva states that children’s
literature often shows adults as powerful and
children as dependent (Nikolajeva 12). Handler
reverses this pattern showing the failure of
institution of family. The children are intelligent
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and aware, while adults are careless and
incompetent as they don’t trust the children. This
role explains the weakness of normal authority

and adds to the moral horror.

Gothic Setting and Moral Monstrosity:

In each Gothic fiction authors create
fearful atmosphere by using haunted house, old
castles, dark atmosphere, trees, fearful animals
etc. Even though there are no ghosts or demons,
A Series of Unfortunate Events includes Gothic
elements such as old buildings, dark
environments, and secret plots. Botting argues
that Gothic settings often represent mental and
social breakdown (1-2). In Handler’s books, the
setting reflects moral instability and fear of the
Baudelaire children.

Olaf’s monstrosity is immoral rather than
physical. Carroll opines that horror depends on
characters that cause both “fear and disgust” (16).
Olaf’s selfish behavior and dramatic cruelty
create disgust, while his violent actions create
fear in the series. This combination matches

Carroll’s idea of art-horror.

Moral Horror and Helpless Innocence:

Each book proves the fear of Baudelaire
children that they feel towards Olaf and his
misdeeds. Their helplessness increases the horror
throughout the whole series. As a reader we
expect their safety but they don’t get it. Not only
in the human world but also in the animal clan
society usually believes that children should be
protected and harming them is a serious moral
violation. But the fact is totally ignored by count
Olaf. He does not consider the innocence of the
orphans but tries to trap them in danger only for
gaining property. Jackson argues that fantasy
often reveals hidden social problems (3). But
Handler highlights fears about neglect, failure of
institutions, and lack of moral responsibility in

the series. The horror comes not from

supernatural beings but from collapse of social
norms.

In this way, Daniel Handler’s 4 Series of
Unfortunate Events gives a new meaning to
monstrosity. The monster in the series is not a
strange creature physically but a corrupt guardian
who has lust for money and property. The
breaking of categories happens in the moral

world, not the physical one.

Conclusion:

Using Carroll’s theory, A4 Series of
Unfortunate Events can be understood as a
complex and thoughtful form of horror within
children’s literature that explores with new
dimensions. Count Olaf meets Carroll’s
conditions of danger and impurity, but his
impurity is moral rather than biological. The
failure of institutions creates the horror into the
larger social system, and the repeated story
structure keeps the feeling of fear alive till the end
of the series.

By combining Gothic atmosphere with
moral boundary-breaking, Handler shows that art-
horror can come from social and ethical
instability and in postmodern era it exists in the
society. The series challenges the idea that
children’s literature must always offer comfort
and safety because children’s mind is always
innocent and it is harmful to tell such stories to
the young children. But Handler has used the
postmodern technique to construct the story. He
tries to teach children that the people like Olaf
exist in the family and society too. His series
proves that horror can be used to question
authority, morality, and the vulnerability of
children.
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Abstract:

India has been shaped and reshaped by various factors and Indian English Literature is the
significant drive force behind it in the periods of before and after Independence as well as in the
contemporary digital world. Indian English Literature drives India to mould shapesin the past and present
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this present Digital and Al conditions and future Al conditions is equally important.
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Introduction:

India, the land of literature, arts, myths,
scientific and technological progresses and trade
capabilities, is the developed nation in the world
throughout her wvarious ages. Many havocs,
movements, successes, facts, failures, driving
forces in the history and in the present conditions
shape and reshape India in the all possible
domains. Indian English literature is the
prominent drive force for the shaping of India
throughout eighteenth and nineteenth centuries as
well as through the pre-independence, post-
independence and contemporary digital eras.
Many writers with their thoughts, philosophies
and articulations show directions to the India and
the scenario changes through the ages. While
thinking about present and future of India it
becomes essential to have glimpse on past to
acknowledge the whole picture of shaping and
reshaping.

Past Scenario:

Different literary major landscapes of
Indian English literature can be measured for
having look on past of India. According to the
records and sources of information, Indian
English literature during eighteenth century was
in the forms of memoires and sketches, however
not in the documented forms. During nineteenth
century, first novel Rajmohan’s wife (1864) by
Bankim Chandra Chattopadhyay, Lal Behari’s
Govinda Samanta (1874) as early fiction, in 1878
Bianca or The Young Spanish Maiden by first
woman novelist Toru Dutt were written with
contemporary issues. Initialisation in the history
of Indian English Literature was the starting point
of creating writers and their images in English.
However, during early decades of twentieth
century, various capabilities have developed
among Indian English writers in English
language. Very famous trio in IEL: R. K.
Narayan, Mulk Raj Anand and Raja Rao shaped
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India through their portrayals of rural and poor
class India in their fictions. Poems of
Rabindranath Tagore and Sarojini Naidu
enhanced poetic landscape of that time. Nissim
Ezekiel, Anita Desai, Ruskin Bond, Khushwant
Singh, Kamala Das, Nirad Choudhari, Bhabani
Bhattachary, Manohar Malgaonkar, Kamala
Markendaya, Dilip Chitre, these all poets and
fiction writers from various states, with different
mothertongues had provided thought provoking
essentials through their literary works in English
language.

Globalisation, through the nineteen
ninety’s decade and around the time, reinterpreted
post-colonialism which can be called as decoding
of colonialism. Salman Rushdie, Amitav Ghosh,
Vikram Seth, Rohintan Mistry and Arundhati Roy
are the offsprings of this era who have
represented various social and historical issues
with their new dimensions. Presentations of
decentralization of subjects by these writers can
be inculcate in the literary shaping and reshaping
of India.

Present Realities:

After solving the world famous cliché of
Y2K at the entering of this century, software in
computers and technology has developed rapidly
throughout the nations of world and India is the
prominent nation in that development. That
dynamic enhancement effects on each and every
possible domains of human being’s social and
also personal life all over the world. Obviously
Indian English literature is not exception of that
scenario. Till date, twenty six years of this
century skilfully determined changes in the IEL
with innovative contents and direction showing
thoughts. Writers like Arvind Adiga, Kiran Desai,
Jhumpa Lahiri, Chetan Bhagat, Amish Tripati,
Anand Neelkantan, Kavita Kane, Dirjoy Datta,
Kiran Nagarkar, Ashwin Sanghi, Preeti Shenoy,
Anita Nair Meena Kadasamy and many more

have explored on various elements of today’s
human being’s complicated life. They speak on
human experiences, social norms, educational
truths, cultural colours, absurd relations among
human beings, mythical references, reinventions
of mythical figures, domestic and sexual violence,
women’s identity, crisis of marginalised people,
business ethics, ecological issues, psychological
assumptions etc.

Through their writings contemporary
writers contribute in the shaping of nation with
the various factors. From very personal life of
every citizen to the image of nation on world
platform, IEL builds the architect on different
elements like,

1) Socio-political awareness: Generation of
youth in this present time awakens themselves on
both social and cultural levels. Youths come in
the framework with their own ideas and are doing
energetic, useful and innovative deeds for society.
They start to express themselves in oration and in
the writing forms as they have strong
technological platform for example different
social media, they present their thoughts in their
own ways. Most of them are writing on the
contemporary burning socio-political issues and
their writings come under the umbrella term
‘literature’ according to the new norms of
literature. As the youths are form different states,
the language of communication is none but
‘English’. So the literature plays significant role
behind this crucial awareness. The awareness is
essential for the sake of nation and this
consciousness turns nation into  gaining
determined solutions.

2) Social reforms: By considering socio-political
awareness, youth as well as various groups of
people take initiatives in social reforms. Writers
are out of them who are participating in the
movements of social reforms. However before
that, they had written about social reforms
through their writings and show the directions to

17



I[JAAR

Vol. 7 No. 20

ISSN - 2347-7075

others. It is the fact that need of social reforms
was in existence from pre-independence era
however according to the changing and complex
scenario of society nowadays, new and hard
questions arise day by day in Indian society and it
becomes need of time to solve the questions
within that time. Movements for social reform is
the way to demolish the crisis and literature
proves itself as the backbone behind solving
issues, as it explores situation of women and
marginalised groups. With this, writers and
youths cultivated enough cultural confidence
among them and that is important in aligning the
map of developed India. Moreover, ILE provides
content on social issues to films right from R. K.
Nayanan’s Guide (1958) to Chetan Bhagat’s
campus novels of present era.

3) Creating National identity: Identity is the
unique thing that any person, place or abstract
thing have as its own reflection. Nation has their
own identity on the world platform and India
becomes successful in creating her own image in
the chaotic plethora of the world through Indian
English literature. Writers and their texts spread
message of Indian contexts to the world, as a
result India creates her identity as the nation of
educated and philosophical people and it breaks
the past image of India.

4) Global Representations: As English is the
prominent language of communication in World,
Indian English literature represents India globally.
Many writers in IEL are writing on different
Indian contextual references through their literally
works. This global representation explores not
only the flexible nature of Indian society but also
the capabilities of Indians, specifically the
capacities and skills of literary writings by Indian
and recent example of this is the celebrated
writing by Banu Mushtaq. Besides this fact,
Indian writings in English shows depth of
knowledge that Indian people have in different
domains of talent. So this global representations

are important factors in shaping India as the
capable India on the world platform.

5) Digital Age: Besides above conditions, the
present age is the age of digitalization and most
recurrent issue of Al. After Covid Pandemic use
of screen and online things are increased in
almost fields in India. This is the transition period
of India from ‘non-technology time’ to
‘everything digital’ age. This crucial point will be
considered as ‘turning point’ in Indian history.
Nowadays we have face as well as we have to
seek happiness in using online tools as we get
readymade things and also readymade torture by
using online apps. In the field of literature, the use
of online or digital becomes regular in practice
with both possibilities: happiness of acceptance of
writing and fear of rejection. Because of online
source writers, in India with English language,
can communicate within few seconds with
readers and get responses immediately. This ‘less
time’ becomes the cause of pleasure and grief.
Nowadays certain quantity of people are busy in
writings and readings various fictional and non-
fictional writings on different online apps, for
example, Pratilipi, the app of stories written and
read by Indians within thirteen state languages
including English language. This fact in present
condition is the unavoidable situation that is
moulding India into new diagram. The future has
with its lot of possibilities and crucial points with

evolution and development of Al

Role of Literature for Future:

Indian English writers have much scope
in the future to share innovative thoughts and
shape of mentality of people. However in the
form of Al, literature has certain pros and cons.
Most crucial issue is of ‘creativity’ as it is the
‘soul’ of literature however Al creates literature
on its own and there is the threats of copying it by
many people. Al provides readymade things as it
is supposed to replaces human brain as a result it
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is the most risky thing in the field literature.
Literature, on the one hand, is the pure form of
creativity after thinking and rethinking by its
creator, by writer the living being himself or
herself. Al the machine, on the other hand, is
always ready to create literary matter within a
moment with its revised forms. So the role of
literature in shaping and reshaping of India
becomes more responsible because literature is
the important factor for development of any
nation, responsibility of writers increases in the
crucial and new situations. Al is and will create
short story, novel, poem and non-fiction writings
however we cannot call Al as writer. In this very
developed techo-age writers keep their ways in
creating literary situations and thoughts as any
machine cannot imitate human sensations and
emotions exactly. Alive literature will have to
face dry Al and surely literature will keep itself

alive and dynamic with same past glory.

Conclusion:

Past teaches us certain things which we
memorise in present and configurate for future.
India is the nation with glorious past, magnificent
present and undecidable future. After shaping and
reshaping by various factors, India becomes and
becoming concrete nation which has its own
separate image in the world. Literature, especially
Indian English Literature is the important factor
in the process of creating India as confirm nation
as growth of literature is the growth of nation.
Throughout the years IEL contributes India in the
development of thought process. Surely literature

will play lucid role in future also.
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Abstract:

Shashi Deshpande’s The Dark Holds No Terrors (1980) portrays the deep psychological scars left

by gender-based discrimination and patriarchal conditioning on an educated, middle-class Indian woman.

Through the protagonist Sarita (Saru), a successful physician tormented by childhood parental favoritism,

survivor guilt, and marital strain, the novel exposes how societal norms cultivate persistent fear, self-

reproach, and emotional suppression. This paper traces Saru’s gradual movement from internalized guilt

and relational alienation toward a tentative but significant affirmation of her professional identity and

personal worth. It illustrates the broader, incremental evolution of women'’s social positions in postcolonial

India—from rigid conformity to subservient feminine ideals toward emerging self-validation and limited

autonomy. Deshpande’s restrained feminist lens presents fear as a socially engineered obstacle that, when

confronted through introspection, can become a pathway to quiet self-empowerment rather than dramatic

revolt.
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Introduction:

Late twentieth-century Indian English
literature frequently explores the psychological
and social tensions women experience during the
transition from colonial legacies to modern
aspirations. Shashi Deshpande is widely
recognized for her sensitive, introspective
depictions of middle-class women’s inner
conflicts within patriarchal frameworks (Reddy
45). In The Dark Holds No Terrors, she follows
Sarita, a professionally successful doctor who
returns to her father’s house after personal loss,
only to face unresolved childhood inequities,
maternal favoritism, and a deteriorating marriage.

The narrative alternates between the
present and Saru’s fragmented memories,
triggered by her father’s illness and recurring
nightmares. Deshpande’s non-linear, reflective
style reveals how cultural conditioning instills

chronic fear in women, discouraging them from
asserting  personal desires over familial
expectations (Deshpande 22-38). The title’s
“terrors” refer to suppressed traumas—gender
discrimination, irrational guilt over her brother’s
death, and anxiety about defying norms—that
continue to shape women'’s self-image.

This paper argues that the novel depicts
the slow reconfiguration of Indian women’s
societal roles—from passive acceptance of
patriarchal restrictions toward emerging self-
assertion and identity affirmation. Through
analysis of fear as a controlling mechanism, the
tension between tradition and modernity,
patriarchal ~ family structures, and Saru’s
introspective journey, it highlights Deshpande’s
measured feminist approach, which privileges
psychological resolution and gradual change
(Hoque).
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Fear and Silence as Patriarchal Oppression:

Fear functions as a central tool of
patriarchal domination in the novel, compelling
women to remain silent about their needs and
grievances. Saru’s childhood is dominated by her
mother’s overt preference for her brother Dhruva;
his accidental drowning leaves Saru burdened
with unfounded guilt, intensified by her mother’s
blame, which reinforces the message that
daughters are secondary (Deshpande 42-58). This
early experience conditions Saru to associate self-
expression with danger or disapproval.

The pattern persists in adulthood. Despite
her professional achievements as a doctor, Saru
feels guilty for outshining her husband Manu,
whose insecurities manifest in resentment and
emotional cruelty. To preserve marital peace and
avoid being perceived as domineering, Saru often
suppresses her feelings and ambitions (Deshpande
88—105). Similar restraint appears in older
generations—Saru’s mother quietly tolerates an
unfulfilling marriage, viewing endurance as a
feminine duty (Malik 112).

As scholars have noted, Deshpande
constructs fear and silence as culturally imposed
responses rather than natural traits, mechanisms
designed to maintain male authority and prevent

women from claiming equal space (Kumar).

Tradition versus Modernity in the Middle-
Class Woman’s Life:

Saru embodies the conflict between
traditional — gender expectations and the
opportunities created by education and career. As
a qualified physician, she gains financial
independence and social respect, challenging
norms that confine women to domestic roles.
However, her success provokes tension: society
often regards accomplished women as threats to
male identity, pressuring Saru to downplay her
achievements to maintain harmony (Deshpande
118-135).

This dilemma reflects India’s postcolonial
reality, where expanded access to education
opened doors to autonomy, yet marriage and
family frequently reimposed ideals of wifely
sacrifice and deference. Saru’s return home
during crisis forces her to confront long-buried
guilt and societal judgment, leading her to
reassess the compromises she made for
acceptance (Reddy 78-82).

Deshpande  therefore  captures the
evolving social profile of middle-class women
during this period: professional attainment
increasingly fostered self-awareness, even as
traditional expectations persisted (Afrin). Saru’s
journey marks an important internal shift toward

legitimizing her right to achievement and
fulfillment.

Patriarchal Family Dynamics:

The family serves as a primary site for
reinforcing patriarchal norms. Saru’s parents
display clear son preference—her mother’s
favoritism and her father’s silence create lasting
feelings of inferiority (Deshpande 50-68). In
marriage, Manu’s emotional fragility translates
into subtle control; he resents Saru’s success and
expects her to prioritize his needs.

Extended family members uphold these
standards, endorsing female self-sacrifice.
Deshpande avoids simplistic villainy—both Manu
and Saru’s father are constrained by societal
roles—emphasizing patriarchy as a deeply
internalized, intergenerational system (Parbhakar
34). Women, including Saru’s mother, often
perpetuate it by transmitting ideals of compliance
and endurance.

This portrayal reveals patriarchy’s
psychological subtlety in middle-class Indian
families, where power operates through
expectation, guilt, and emotional manipulation
rather than overt coercion, confining women to
supportive, secondary positions.
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Saru’s Path to Self-Assertion:

The narrative core follows Saru’s
progression from fear-bound silence toward
cautious self-acceptance. Her return home
initiates deep self-examination; she gradually
rejects misplaced guilt over Dhruva’s death and
begins questioning lifelong patterns of self-
(Deshpande 180-200).
Conversations with her father and reflections on

diminishment

her marriage generate awareness of how
profoundly she has internalized patriarchal
constraints.

The novel ends on a note of restrained
hope: Saru starts to embrace her professional
identity without apology, indicating a release
from chronic fear (Deshpande 208-220). This
development mirrors broader trends among
educated women seeking authentic self-definition
despite external limitations.

Deshpande  suggests that  genuine
transformation is gradual—personal insight must
precede structural change—aligning with Indian
feminist values of empathy, dialogue, and
measured reform (Hoque).

Deshpande’s  Narrative and  Feminist
Approach:

Deshpande’s psychological realism,
blending present events with memory fragments,
effectively conveys the complexity of women’s
inner lives. The first-person narration empowers
Saru, symbolically countering her historical
silencing.

Her feminist perspective is contextual
and moderate, prioritizing introspection over
confrontation and relational possibility over
rupture (Malik 120—-125). This approach resonates
with cultural realities, offering incisive critique
while preserving realistic hope for equitable

coexistence.

Conclusion:

The Dark Holds No Terrors powerfully
illustrates the evolving social roles of Indian
women within patriarchal boundaries. Saru’s arc
demonstrates how fear and silence sustain
oppression, yet also how introspection can lead to
self-affirmation and quiet agency. The novel
moves beyond mere victimhood to suggest
measured empowerment amid constraints.

Its continued relevance stems from its
honest depiction of ongoing tensions between
tradition and modernity. By centering middle-
class experiences, Deshpande reveals subtle but
profound shifts in women’s self-understanding,
advocating authentic self-confrontation as a vital

step toward greater equity.
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Introduction:

Even after 79 years of Independence, the
Dalits in India have to face common
discrimination and cruel treatment from upper
caste. It is to be noted that the caste system and a
social identity based on caste are prevalent only
in India and not in any part of the globe. Indian
society is full of caste discrimination, a fact which
many studies point out. In spite of several anti-
caste discrimination laws and provisions,
violation of these norms is a regular feature. Even
the UN has been making efforts to combat
discriminatory practices still faced by Dalits of
India. It is estimated that India has even failed to
uphold existing laws against caste discriminations
and violations of human rights. Further, Dalits are
also seen segregated in all walks of life and
forced to live in deplorable conditions and there
are many cases wherein they are abused on all
counts by the people of upper castes. Violence
against Dalits is manifested in all kinds of
inhuman atrocities, rapes and murders. Hence,
caste discrimination is also considered as the root
cause of violence against Dalits and it acts as
hidden apartheid in India.

In the present time, the practice of
untouchability is pervasive both in the rural and
urban areas and this has affected all aspects of
daily life. Dalits often reside in separate locations
such as slums, with separate wells or water tanks
in many villages in India. They are frequently not

allowed to take out processions on public roads

which pass through the settlements of higher
caste. They are denied entry to temples, are made
to find menial work under the most humiliating
conditions and are abused by the upper classes.
Although  India  has

discrimination in its Constitution, in practice this

prohibited  caste

is not seen enforced. The continuation of the
practice of untouchability is thus contrary to
constitutional  provision of abolition of
untouchability (Article 17) and different criminal
laws are enacted to eradicate such a social evil as
untouchability. Discriminating a person on the
basis of his caste is, on record, prohibited. Along
with this law, the government allows positive
discrimination of the depressed classes of India,

to empower them.

Objective:
The study aims to:
1. Examine the evolution and impact of the
caste system on Indian society
2. Assess the current state of caste-based
disparities and their implications
3. Identify key challenges and opportunities

for promoting caste equity

Methodology:

The present study is carried out with the
support of primary and secondary sources of data.
The secondary sources are related websites,
Books and Records.
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Significance of the Study:

Modernization and urbanization have
effects on caste system. Metropolitan India has
started walking away from the rigidity of the
Indian caste system. This is the result of
cohabitation with other communities, higher
education, globalization and economic growth.
Though the government of India has decided to
issue job quotas to the less privileged castes and
the so-called backward classes, caste-based
reservations in India have ignited the communal
fire in a different way, at least in the urban
spaces.

Indians of the modern era have also
become more flexible in their caste system. In
general, the urban people in India are less
regimental about the caste system than the rural
ones. In Urban, area one can see people of
different caste helping each other, while in some
rural areas there is still discrimination based on
castes and untouchability. Sometimes in villages
or in the cities there are violent clashes which are
connected to caste tensions. Sometimes the high
castes strike the lower castes who dare to uplift
their status. Sometimes the lower castes get back
on the higher castes.

It is also important to understand the
meaning of the word caste in the modern context.
The term, caste was used by the British who ruled
India until 1947. The British who wanted to rule
India systematically made lists of Indian
communities. They used two terms to describe
Indian communities — Castes and Tribes. The
term caste was used for Jatis and for Varnas.
Tribes were those communities that lived deep in
jungles, forests and mountains far away from the
mainstream population and communities that
were hard to be defined as castes, for example,
communities that made a living from stealing or
robbery. These lists, which the British made, were

used later on by the Indian governments to create

lists of communities that were entitled for positive
discrimination.

The castes, which were the elite of the
Indian society, were called the high castes. The
other communities were classified as lower castes
or lower classes. The lower classes were listed in
three categories. The first category was called
Scheduled Castes (S.C.). This category had in it
communities that were untouchables. Until the
late 1980s they were called Harijan, i.e. children
of God. This name was given by Mahatma
Gandhi who wanted the society to acknowledge
untouchables within them. The second category
is that of the Scheduled Tribes (S.T) which
includes in it those communities which do not
accept the caste system and choose to live in
jungles, forests and mountains of India, away
from the society. The Scheduled Tribes are also
called Adivasis, which means aboriginals. The
third category is known by the name Other
Backward Classes (O.B.C.) or Backward Classes.
This category includes in it castes which belong
to Shudra Varna and also former untouchables
who convert from Hinduism to other religions.
This category also includes in it nomads and
tribes that make a living from criminal acts.
Together SC, ST, and OBC, low caste Minority
Muslims, Sikhs, Christians and Buddhists are
known as Dalits. According to the central
government policy, these three categories are
entitled for positive discrimination. Along with
the central government, the state governments of
India also follow a positive discrimination policy.

Caste system was not imposed all at once
on Indian society: it took centuries before caste
became prominent. The two major streams of the
conflicting ideas, which is in fact the root cause
of the caste discrimination, are the Brahmanic and
the shramanic. (Working class). It is believed that
the Brahmans belong to the sections of early
priests of the Vedic society. In ancient times the
Brahmans began to circulate a theory in which the
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Vedas were considered to be the original,
unwritten, eternal sacred literature, and the
Brahmans, its authorized interpreters. They used
their interpretations of earlier scriptures such as
the Vedas (particularly the Purush sukta), and
then produced many “manuals” of the social
order, or Dharma shastras, which were
prescriptive rather than descriptive. Varnashrama
system was the ideal social form, in which the
Vedic sacrifices and rituals could be performed
only by the elites of society who were “pure”
unlike lower caste people who were made to do
all degrading and “impure” works.

To a large extent, the Indian government
and its functionaries are responsible for the poor
response to the efforts of Dr. Babasaheb
Ambedkar, to the implementation of policies, in
particular constitutional amendments, which were
planned to improve the lives of Dalits. Although
the government has taken steps to rectify the
predicament of the depressed and Article 17 of
the Constitution has banned untouchability and
made its practice a punishable offence since 1950,
in practice these rules are rarely enforced,
especially in the more traditional communities
and villages where, at times, people have also
pointed the complicity of local authorities with
landowners. There have also been documented
cases where landlords and the police use sexual
abuse and violence against women as a way of
threatening dissenters. As often occurs, the weak
and powerless are used and thrown in a political
game, with young Dalit women facing the worst
treatment of all due to their vulnerable age and

gender.

Findings:

The Anatomy of Inequality Based on the
synthesis of historical patterns and current
socioeconomic data, the research identifies three

critical barriers to an equitable society:

1) The Persistence of "Caste in Modernity":
Findings suggest that while the physical
markers of caste have faded in urban spaces,
they have been replaced by "clout-based"
discrimination in the private sector and digital
economies.

2) Education-Employment Mismatch: Despite
reservations, the quality of primary education
in marginalized communities remains a
bottleneck, preventing the "pathway" to high-
skill economic participation.

3) The "Safety Net" Paradox: Current welfare
schemes often address immediate poverty but
fail to provide the social capital necessary for

long-term upward mobility.

Strategic Suggestions: Building the Pathway

To reimagine India’s future, the following
interventions are suggested to dismantle systemic
barriers:
1. Reformulating Education via "Equity-First"
Models:
a) Localized Pedagogy: Integrate Dalit and tribal
histories into the mainstream curriculum to foster
empathy and shared identity from an early age.
b) Digital Democracy: Standardize high-speed
internet and hardware access as a universal right,
ensuring the digital divide does not become the
new "caste barrier" of the 21st century.
2. Economic Incentivization of Diversity:
a) The "Diversity Dividend'": Implement tax
incentives for private corporations that meet
voluntary diversity benchmarks in their middle
and upper management—moving beyond the
public sector quota system.
b) Support for Caste-Led Entrepreneurship:
Expand venture capital funds specifically targeted
at first-generation entrepreneurs from
marginalized backgrounds.
3. Institutionalizing Social Accountability:
a) Audit of Algorithmic Bias: As India pivots to

Al-driven governance, regular audits must ensure
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that algorithms (for credit, hiring, or benefits) do
not replicate historical biases.

b) Community-Led Urban Planning: Future
"Smart Cities" must be designed to prevent the
formation of segregated ghettos, ensuring mixed-
income and mixed-caste housing integration.

Synthesis of the Pathway

Conclusion:

The journey toward a casteless and
equitable India is not merely a policy objective; it
is a profound moral and structural reimagining of
the nation’s soul. By analyzing the past realities
that institutionalized social hierarchies and
examining the present complexities of systemic
inequality, it becomes clear that progress is not a
linear inevitability. Instead, equity must be
engineered deliberate,

actively through

intersectional strategies.

The Path Forward:

To transition from the "India of today" to
the "India of our ideals," the following pillars
must be central to our trajectory:

1) Reconstructive Justice: Moving beyond
symbolic representation toward substantive
economic and educational empowerment.

2) Cultural Deconstruction: Dismantling the
subconscious biases that persist in urban and
digital spaces, proving that modernity alone
does not erase caste.

3) Inclusive Innovation: Ensuring that the
"Pathways to the Future" are built on
technologies and policies that bridge the
digital and social divide rather than widening
it.

Ultimately, reimagining India’s future
requires us to hold our history in one hand and

our aspirations in the other. The "pathway to a

casteless society" is paved with the courage to
acknowledge uncomfortable truths and the
political will to rectify them. India’s true potential
lies not in its ability to mirror the global North,
but in its capacity to resolve its internal
contradictions and emerge as a global beacon of
radical inclusivity.

Dr. Babasaheb Ambedkar, seems to be
very sceptical about all abolition rhetoric used
from the days of Gandhiji to the present leaders
like Narendra Modi and Sonia Gandhi. Both the
ruling and opposition parties are puppets in the
hands of capitalist and caste Hindus and hence,

their rhetoric of abolition cannot be trusted.
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Abstract:

The present paper highlights Neurocognitive approaches to language learning that integrate
neuroscience, psychology, and linguistics to understand how the brain acquires and uses language. With

advances in brain imaging and cognitive science, language education is increasingly informed by insights
into brain structure and function. This paper examines key initiatives in neurocognitive research and their
practical applications in language acquisition, focusing on brain-based teaching strategies, technology-

integrated learning, and the roles of memory, attention, and emotion in language development. The goal is
to bridge theoretical understanding with real-world classroom implementations to enhance language

pedagogy.

Keywords: Brain, Acquire, Cognitive Science, Neurocognitive

Introduction:

One of the hallmarks of human cognition
is language, which involves intricate relationships
between cognitive functions, brain anatomy, and
external stimuli. Grammar exercises and rote
memorization have been the mainstays of
traditional language acquisition techniques, but
neurocognitive research has shed light on how the
brain processes and learns language. By
examining neural mechanisms and cognitive
functions, neurocognitive approaches offer
powerful tools for improving language

acquisition.

Theoretical Background of Neurocognitive
Language Learning:

1. Brain Structures Involved in Language: Key
brain areas associated with language include:

e Broca’s Area (frontal lobe): responsible for

speech production and grammar.

e Wernicke’s Area (temporal lobe): essential
for language comprehension.

e Angular Gyrus and Supramarginal Gyrus:
involved in reading and writing.

o Hippocampus: supports memory
consolidation, vital in vocabulary retention.

2. Cognitive Functions in Language

Acquisition: Language learning draws upon

several cognitive skills:

e Working Memory: Holding information
temporarily for processing.

o Attention Control: Filtering relevant
linguistic input.

o Executive Function: Planning and switching

between language tasks.

Major Initiatives in Neurocognitive Language
Research:
1. Brain Imaging and Functional MRI (fMRI):

By enabling researchers to see which parts of the
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brain light up when performing language tasks,
functional neuroimaging has completely changed
the field of language learning research.
Bilingualism improves cognitive flexibility and
gray matter density, according to studies.

2. EEG and ERP Studies: Real-time language
processing has been monitored using Event-
Related Potentials (ERP) and
Electroencephalography (EEG). These resources
help identify language acquisition challenges
early on by demonstrating how students react to
grammatical mistakes, semantic inconsistencies,
and foreign phonemes.

3. The Bilingual Advantage Initiative: This
international research initiative investigates how
bilinguals experience delayed cognitive aging,
improved attentional control, and enhanced
executive function. Research indicates that
increases  brain

multilingual connections,

particularly in areas of the prefrontal cortex.

Neurocognitive-Informed Teaching Methods:
1. Multisensory Learning: Neurocognitive
approaches support multisensory engagement—
using visual, auditory, and kinesthetic inputs to
strengthen memory pathways. Techniques
include:

o Using gestures with speech

e Visual mnemonics for vocabulary

e Songs and rhythm to reinforce grammar

2. Spaced Repetition and Retrieval Practice:
Active retrieval and spaced learning are better
than passive review, according to memory
science. These ideas are included into language
apps like Duolingo and Anki via neurocognitive
insights, which improves long-term memory.

3. Emotional Engagement: Emotions
significantly affect language learning by
influencing attention and memory.
Neurocognitive research encourages the use of

storytelling, role-play, and emotionally rich

content to create deeper engagement in language

tasks.

Role of Technology and Al in Neurocognitive
Language Learning:

1. AI-Powered Language Platforms: Adaptive
learning, real-time feedback, and pronunciation
correction are now features of Al-driven
platforms. Tasks are modified by Rosetta stone
and Babbel according on learner performance,
which is consistent with the ideas of
neuroplasticity.

2. Neurofeedback and Brain-Computer
Interfaces: New technologies that measure brain
activity in real time help students comprehend
how they are feeling while completing language
challenges. Although they are experimental, these
advances could benefit students who struggle
with focus or dyslexia.

3.Virtual Reality and Immersion: Virtual
reality environments engage numerous senses and
produce a naturalistic language immersion.
According to situated cognition research and
cognitive load theory, this mimics the real-world
circumstances in which language acquisition

occurs most successfully.

Applications in Special Education and

Multilingual Contexts:

1. Language Disorders and Cognitive

Rehabilitation: Neurocognitive tools assist in

diagnosing and supporting learners with:

o Dyslexia: using phonological processing
training

e Specific Language Impairment (SLI): with
memory scaffolding

e Aphasia Rehabilitation: using targeted brain
stimulation therapies

2. Multilingual Learning in Classrooms:

Translanguaging, in which students employ

different languages to create meaning, is

supported by neurocognitive research and
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activates a larger brain network. In order to
scaffold learning in a second or third language,
teachers are advised to use home languages.
3. Challenges and Ethical Concerns: Despite its
potential, the field faces challenges:
e High Costs of neuroimaging and
neurofeedback technologies
e Overgeneralization of brain research
findings to diverse learning contexts
e Privacy Issues with neuro-data collected
from children
Additionally, not all cognitive strategies work
equally across cultures or age groups,
emphasizing the need for contextual adaptation.

Future Directions:
The future of neurocognitive language
learning involves:
e Personalized neuroprofiles for learners
e Integration of cognitive biomarkers for
early detection of language difficulties
¢ Increased collaboration between educators,
neuroscientists, and Al developers
Research is moving toward more ecologically
valid studies, ensuring classroom practices

mirror real-world usage and cognitive demands.

Conclusion:

Our knowledge of how the brain learns
and uses language has changed as a result of
language

neurocognitive  approaches  to

acquisition. These endeavors, which range from

brain imaging to Al-based training, match
educational methods with the way language is
naturally processed. A future of more
individualized, effective, and inclusive learning is
promised by the incorporation of neuroscience
into language instruction, particularly as
technology keeps making these insights more

widely available to classrooms worldwide.
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Abstract:

Public awareness about the environment has grown strongly since the 1970s, but awareness does
not always turn into daily habits. This paper explains—in simple language—(1) what worked earlier (mass
movements, TV/radio, school and community campaigns, laws and pricing), (2) what works now (digital
media plus behaviour-science tools such as social norms, feedback, and defaults), and (3) what can work
best in the future (systems that make green behaviour easy, normal, measurable, and fair). Evidence from
well-known behaviour frameworks (COM-B / Behaviour Change Wheel and Community-Based Social
Marketing) and major field studies suggests that the best results come from bundles: awareness + facilities
+ social support + incentives/rules + feedback.
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Introduction:

Many people care about the
environment, but behaviour change is hard
because real life has barriers: no nearby bins,
confusing rules, extra cost, lack of time, weak
public services, and the feeling that “nobody
else does it”. History shows awareness can be
powerful. The first Earth Day (April 22,
1970) helped turn environmental concern into
political action, leading to new institutions
and landmark laws in the United States.
However, today we need more than slogans.
We need behaviour design—making the right
action the easy action.

Objectives of the Study:
1. To compare earlier and current awareness
methods.
2. To identify approaches that produce real,
sustained behaviour change.
3. To explain how motivation, habits,

emotions, and social pressure influence

environmental action.
4. To highlight the CBSM principle: do not
only “tell people”; remove barriers and

design the desired behaviour.

Methodology:

This is a review-based research paper
(structured narrative review). It compares
evidence from:

(a) behaviour frameworks (COM-B / Behaviour
Change Wheel; CBSM),

(b) proven behaviour tools (norms, feedback,
defaults, commitments), and

(c) policy guidance and synthesis reports (e.g.,
MINDSPACE; IPCC AR6 WGIII). The focus is
on approaches that move people from awareness

to everyday action.

Findings and Discussion:

1. What Worked Earlier (1970s—1990s): Earlier
decades used mass media (newspapers, radio,
TV) and public movements (rallies, posters,
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community events). These methods created

shared concern and helped push environmental

issues onto policy agendas.

=  Schools and community influence

e Eco-clubs, classroom activities, and local
leaders worked because they created
repetition and social learning—people copy
what their group does.

= Rules, pricing, and enforcement

e When systems changed, behaviour changed
faster than awareness-only. A well-known
example is Ireland’s plastic bag levy
(introduced 4 March 2002), which sharply
reduced plastic bag use.

Main weakness earlier: Many campaigns
were one-way (“Don’t do this”). People
understood, but could not act because opportunity
was missing (no facilities, no alternatives, no
clear steps).
2.What Works Now (2000s—2025): Modern
behaviour change works best when it is personal,
repeated, supported by facilities, and socially
reinforced.

Feedback + social norms (strong evidence):

e Large randomized field experiments on
“Home Energy Reports” compared a
household’s electricity use with similar
neighbours. This type of feedback typically
produces measurable energy reductions on
average.

Design norms carefully (avoid backfire):

e Some studies show that simple “average-use”
messages can create a boomerang effect
(some low users increase usage). Adding a
social approval/disapproval cue can prevent
this backfire.

Defaults: make green the easiest choice:

e Research on “green defaults” shows that
when the green option is the default, more
people stay with it than when they must opt

m.

Behaviour tools in public policy:

Policy toolkits such as MINDSPACE summarize

practical levers: messenger, incentives, norms,

defaults, salience, priming/affect, commitments,

and ego.

Main weakness now: Social media can create fast

awareness, but it may fade quickly unless

connected to real services and clear behaviour

steps.

3.What Can Work in the Future (2026-2035):
The future is not “more awareness”. It is

better design of daily life. [IPCC AR6 WGIII

highlights that demand, services, and social

aspects matter—meaning behaviour is linked to

systems, infrastructure, and social conditions.

= Future Model: E-N-M-F

e E —Easy

o Provide facilities (bins, collection, refill
stations, safe public transport). Reduce
confusion (simple labels, one clear rule).

e N — Normal

o Make it visible (public dashboards, class
or ward targets). Celebrate good practice
(recognition often works better than
shame).

e M — Measurable

o Give feedback (monthly ward/class report
cards). Show progress with “before vs
after” results.

e F—Fair

o Do not blame people with real constraints
(space, time, money). Provide extra support
where barriers are high (this matches
“Opportunity” in COM-B).

= The “Bundle Principle” (most important
conclusion)

e The strongest approach is a bundle, not a
single campaign: Awareness + Convenient
Facilities + Social Norms +
Incentives/Rules + Feedback. This matches
the logic of CBSM and the best field

evidence on norms, feedback, and defaults.
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Practical Recommendations (Quick and For Local Government:
Useful): e Provide bins and reliable collection first
For Schools: (make it easy).

e One habit per month (e.g., plastic-free
week, waste segregation week).

e (lass-wise progress chart based on real
actions (not slogans).

e Make eco the default where possible
(refill water, paperless notices, double-

Ward feedback dashboards (make it
measurable).

Recognition programs and community
champions (make it normal).

Use fines only after services exist (make it
fair).

sided printing).

Comparison of Approaches:

Feature Earlier (Information) | Now (Behavioural) Future (Systemic/Al)

Driver Knowledge/Awareness | Motivation & Ability | Context & System
Al-driven

Method Mass media (radio/TV) | Digital + social nudges | personalization
+
service design

Message Universal Segmented/tailored Hyper-personalized +
context-aware

Focus Rational thought Behavioural cues Habit + environmental
design

Conclusion: MINDSPACE: Influencing behaviour

Earlier methods built mass awareness
and political momentum. Today, the strongest
behaviour change comes from behaviour
design—especially feedback, social norms,
and defaults— supported by real facilities. In
the future, programs should focus on making
green behaviour Easy, Normal, Measurable,
bundled

interventions instead of awareness- only

and Fair, and should wuse

campaigns.
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Abstract:

This paper examines the theme of female Identity and resistance against patriarchy in A doll’s

House by Henrik Ibsen. The play challenges the nineteenth-century. Social norms that confined Women
within domestic boundaries and denied them Individuality. Through the character of Nora Helmer, llasen

portrays the gradual awakeing of female consciousness. This research adopts a feminist critical framework
to analyze Noras transformation from a submissive wife to a self aware individual. The study further
compares the issues raised in the play with the condition of women in contemporary Indian society. The

paper argues that the play remains relevant as it questions marriage, gender roles cand the Structure of

partriarchal authority.

Keywords: Feminism, Patriarchy, Identity, Individual, Freedom, Modern drama.

Introduction:

Modern drama emerged as a powerful
medium to question Social Institutions. In the late
nineteenth century, European society was deeply
patriachal and Women legally and society
dependent on men. A Doll’s House (1879)
created controversy because it questioned the
sanctity of marriage and presente a woman who
chooses individuality over domestic duty. Nora
Helmer’s journey from illusion to awareness
forms the core of the play.

The objective of this paper is to explore
how Ibsen presents female identity as suppressed
within marriage and how Norass final decision
symbolizes feminist asseration. The paper also
examines parallels between Nora’s struggle and
the socio-cutural Indian Woman.

Literature Review:
Several critics interpret the play as
feminist text. Early reviewers condemned Nora’s

action as immoral, but later feminist critics

celebrated her as a symbol of liberation Scholars
argue that Ibsen does not merely attack marriage
but critiques unequal relationships. Simone de
Beayvoir in The Second Sex observes that woman
is often treated as the other in patriarchal society.
This idea applies to Nora,who enist as Torvalds
possession rather than an independent individual.
Mordern Indian feminist Scholars connect Nora’s
situation with middle-class Indian women who
face emotional and economic dependency within

marriage.

Patriarchal Structure in the Play:

Torvald Helmer represents patrircha
authority. He treats Nora as childish and incapable
of serious thought. His affectionate yet
patronizing language “little skylark.” little
Squirrel reveals control disguised as love.

Woman in the nineteenth century had
limited financial rights. Nora’s secret loan
highlights her lack of lega identity. She cannot

borrow money will out her husband’s consent.
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This refled the broader condition of women
whose existence is defined through men.
Nora’s  Transformation and  Feminist
Assertion:

AT the beginning, Nora appears cheerful
and obedient. However, as the drama unfold’s, she
realizes that her marriage is based on illusion.
Torvald values reputation over her sacrifice. His
reaction to Krogstad’s letter exposes his
selfishness.

The final scene, where Nora decides to
leave her husband and children. marks a turning
point in dramatic history. The symbolic “door
slam”. Represents the breaking of patriarchal
chains. Nora asserts her right to Self-education
and self-discovery.

Her Statement “I’'m stand quite alone
signifies feminist awakeing she refuses to remain
a “doll” in her father’s or husband.

Feminism in the Play Nora as a doll: Nora is
treated like a doll. First by her father and later by
her husband. To evald she is expected to be
obedient. Cheerful and Submissive.

Parteiarchal Society: Torvold represents male
autherity. He controls finances cind moral
decisions women were legally and society

dependent that mens during that era.

Nora’s Awakening:
The turning paint occurs When Torvald
prioritizes his reputation over Nora’s sacrifice.

Nora realizes she has been living a false life and

decides to leave her husband and children to

discover her sell.

Symbalism:

= The Door slam-esymboligros dreedom and

rebellion.
= The Doll — Represents lack of individuality.
= The Christmas tree - Reflects Nora’s

deteriorating mental state.

Conclusion:

A Doll’s House is not only a feminist
play but also a humanist work focusing on
individual identity Nora’s final decision to leave
her home was revolutionary for its time. The play
remains relevant as it continuous to inspire
discussions about gender equality and self

respect.
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Abstract:

The Indian education system has changed greatly over time. In ancient India, education was based
on the Guru-Shishya tradition in Gurukuls, where students lived with their teachers. They learned academic
subjects along with moral values, discipline and spiritual knowledge. Famous centers like Nalanda and
Takshashila attracted students from many parts of the world. British people introduced Western style
education in the English language. This system emphasized memorization and preparation for government
jobs and ignored much of India’s traditional knowledge. After independence, many education policies
introduced aimed to provide equal education for all. However, many problems continued, such as too much
focus on exams and rote learning, inequality in education, outdated syllabus, shortage of trained teachers
and a mismatch between education and job skills. To address these issues, the National Education Policy
2020 was introduced as the first major education reform of the 2l1stcentury. Its goal is to create an equal,
inclusive and modern education system based on Indian values and global standards. NEP 2020 combines
the strengths of India’s traditional education system with modern needs to promote creativity, skills,
equality and innovation. If implemented properly, it can help India become a global knowledge leader,
though challenges like infrastructure, unequal access and effective implementation across different regions
must still be addressed. This paper explores the past scenario of education in India and new perspectives
for future.

Keywords: Indian Education System, National Education Policy 2020, Holistic and Inclusive Education,
Knowledge Society, Future Perspectives

Introduction:

The development of the Indian education
system shows how India has changed culturally,
socially and politically over time. In ancient
India, education focused on the overall
development of students, including moral values,
discipline and practical knowledge. During the
colonial period, Western models of education
were introduced, which changed the traditional
system and mainly aimed at producing clerks and
administrators.  After  independence, the
government made many efforts to provide equal
educational opportunities to all citizens and to

increase access to schools and colleges across the

country. Because of these changes, the Indian
education system has continuously evolved and
adapted to new needs and challenges.

This paper studies these different stages
of education in India and learns important lessons
from the past to understand future directions,
especially in the context of the National
Education Policy 2020. The paper explains major
reforms in education, the problems that still
remain and the possible ways to improve the
system. The discussion is arranged in historical
order, starting from ancient times and moving to
the present. Finally, it evaluates how NEP 2020

can help transform India into a knowledge based
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society that supports quality education for all, in
line with sustainable development. It aims to
ensure inclusive and equitable education and
promote lifelong learning opportunities for

everyone.

Indian Education in Ancient Time:

Ancient Indian education was based on
Vedic traditions and focused on the complete
development of a student. It aimed to develop the
mind, body, character and spirit. The Gurukula
system was the main form of education, where
students lived with their Guru and learned
through daily life experiences. This system taught
self discipline, good behavior, honesty and
practical skills along with academic knowledge.
Famous centers of learning such as Nalanda and
Takshashila became world famous and attracted
students from countries like China, Greece and
Persia. Education was multidisciplinary and
included  subjects such as  philosophy,
mathematics, astronomy, medicine and the arts.
The main aim of education was not memorization
but character building, self realization and service
to society. Although women had limited access,
some women scholars like Gargiand Maitreyi
showed that women also took part in intellectual
life.

During the Buddhist period, this
education system was further developed through
Viharasand universities. Education focused on
discussion, debate, logical thinking and
inclusiveness. Learning was free and supported
by kings and wealthy patrons. The main goal of
education was to help students achieve
enlightenment and wisdom. This period continued
the tradition of value based education, which
emphasized moral life and social responsibility.
However, access to education was not equal for
all, as it was often limited by caste and social
status and many people from lower groups were
excluded. This shows an important lesson for

modern times: education should be open and fair
for everyone. Compared to today’s system, which
mainly focuses on jobs and skills, ancient Indian
education gave more importance to values,
character and the overall growth of a human
being.

Education during Medieval Period:

During the medieval period, Islamic
education was introduced in India through
Madrasas. These schools mainly taught the
Quran, Arabic, Persian and subjects like
Mathematics and Science. Institutions such as the
Madrasa of Mahmud Gawan combined Hindu and
Islamic knowledge and helped create harmony
between different cultures and traditions.
Education during this time was still holistic but
mainly religious in nature, with special focus on
moral values and training for administration and
governance. This period faced some problems
such as language barriers and divisions between
religious groups. However, it also enriched
education by making progress in subjects like
Mathematics and Astronomy. Many scholars
believe that the medieval education system’s
strong focus on ethics and moral values can guide
modern education reforms, which now aim to
include value based learning along with academic

knowledge.

Colonial Influence on Education:

During British rule, the education system
in India changed greatly. Lord Macaulay
introduced Macaulay’s Minute in 1835, which
supported teaching in the English language to
create a small group of Indians who could work
as interpreters and assistants for the British
government. Later, Wood’s Despatch of 1854
created a proper and organized education system
and led to the establishment of universities in
Calcutta, Bombay and Madras. Education during
this period focused mainly on practical subjects
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useful for colonial administration. This system
moved away from India’s traditional holistic
education and promoted rote learning and exam
based teaching. Local languages and traditional
knowledge were neglected. By the time India
became independent in 1947, the literacy rate was
very low, only about 16 percent. There were
strong inequalities in education, especially for
women and people living in rural areas. Many
problems created during the colonial period, such
as elitism and education that did not match local
needs, still continue today. These colonial
influences remain major challenges for India’s

education system even now.

Education Reforms after Independence:
Education became an important tool for
building the nation after 1947. The Indian
Constitution made free and compulsory education
a duty of the state for children up to the age of 14.
The University Education Commission (1948—49)
led by Radhakrishnan, suggested that education
should be expanded to reach more people and
should also include moral and value based
learning. The Secondary Education Commission
(1952-53) focused on vocational education and
multipurpose schools so that students could gain
practical skills for work. Later, the Kothari
Commission (1964-66) played a key role in
shaping India’s first National Policy on Education
in 1968. Its main goals were to remove illiteracy
and promote national unity. The National Policy
on Education 1986 which was revised in 1992,
gave importance to the use of technology in
education, women’s education and better school
facilities through programs like Operation
Blackboard. Important schemes such as Sarva
Shiksha Abhiyan (2001) aimed to provide
elementary education to every child and the Right
to Education (RTE) Act 2009 made education a

fundamental right.

These efforts helped increase literacy
from about 18 percent in 1951 to 74 percent in
2011. School enrollment also increased, but the
quality of education is still a serious problem.
Reports show that many students in Grade 5
cannot read even Grade 2 level books. There is a
shortage of trained teachers, poor infrastructure in
many schools and a wide gap between urban and
rural education. Many students also lack the skills
needed for jobs, which affects their
employability. Higher education has grown with
the establishment of institutions like the Indian
Institutes of Technology and the Indian Institutes
of Management. However, India’s research output
is still low compared to other leading countries.
Problems such as political influence, lack of
proper funding and failure to reach the target of
spending 6 percent of GDP on education have
made these challenges worse. Even though
progress has been made, improving quality and
equality in education remains a major task for

India.

National Education Policy 2020:

NEP 2020 is the first major education
policy in the last 34 years. Its main goal is to
change the education system to build a knowledge
based society. The policy is based on Indian
values and also supports global goals like
sustainable development, which focuses on
quality and inclusive education for all. It gives
importance to early childhood education and
encourages teaching in the mother tongue or local
language up to Grade 5. The syllabus is reduced
so that students can learn through activities and
real life experiences instead of memorization.
Vocational education begins from Grade 6 with
internships and skills such as coding and artificial
intelligence. Exams are changed from rote
learning to skill based and competency based
assessments. To promote equality, the policy
supports special education zones, scholarships
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and gender inclusion funds for disadvantaged
groups. Technology through digital platforms and
smart classrooms is used to reduce the digital gap
and make learning accessible to more students.

In higher education, NEP 2020 promotes
multidisciplinary universities and aims to increase
the Gross Enrollment Ratio to 50 percent by
2035. Students can choose flexible 3 or 4 year
undergraduate programs with multiple exit
options such as certificates, diplomas or degrees.
The Academic Bank of Credits allows students to
transfer credits easily between institutions.
Research is strengthened through the National
Research Foundation and teacher education is
improved with a 4 year integrated B.Ed. program.
For better governance, a single regulator called
the Higher Education Commission of India will
supervise higher education institutions and give
them more autonomy in phases. The policy also
supports international education by allowing
foreign universities to open campuses in India and
encouraging student and credit exchange
programs. Overall, NEP 2020 aims to make
India’s education system modern, flexible and
globally competitive while keeping its traditional
values alive.

Thus, NEP 2020 brings back the ancient
idea of holistic education by focusing on critical
thinking, moral values and learning from many
subjects instead of only memorizing facts. It tries
to correct the old colonial system of rote learning
and exam centered education. The policy also
works to solve problems that continued after
independence, such as inequality in education and
the gap between what students learn and the skills
needed for jobs. It aims to make students more
employable and encourage creativity and
innovation. Research shows that NEP 2020 can
improve education results in the future, but there
are still many challenges. These include lack of
resources, resistance to change and the difficulty
of coordinating between central and state

governments. For the policy to succeed, careful
planning and strong cooperation are needed.
Future Perspective: Opportunities and
Challenges:

The National Education Policy 2020 aims
to make India a global center of knowledge and
learning. It can help increase the country’s
economy by creating a skilled and trained
workforce. The policy encourages creativity and
learning through real life experiences instead of
only textbook study. It also prepares students for
modern needs such as artificial intelligence (Al),
technology and environmental sustainability.
Digital tools and online learning can make
education available to more people, but the digital
divide is a serious problem because many
students still do not have access to the internet or
devices. This can increase inequality if not
handled carefully.

There are many challenges in
implementing NEP 2020 effectively. One major
problem is funding, as India currently spends
about 2.9 percent of its GDP on education, while
the recommended amount is 6 percent. Teacher
training and skill development are also important,
because teachers play a key role in making the
policy successful. Proper monitoring and
evaluation are needed to ensure that changes are
working effectively. Since India is very diverse,
different regions need local and flexible methods
of implementation. Early efforts in some states,
such as Karnataka, show positive results. The
future success of NEP 2020 depends on
cooperation among teachers, students, parents,
institutions and the government. In the long run,
NEP 2020 can become a model for other
countries by combining India’s traditional values

with modern education practices.
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Conclusion:

India’s education system has changed
from the ancient Gurukul tradition to the modern
National Education Policy 2020, showing its
strength and ability to adapt over time. In ancient
times, education focused on the overall
development of students, including moral values,
discipline and spiritual growth. During the
medieval period, education learned to combine
different

creating harmony between

cultures and knowledge systems,

After

independence, the main aim of education became

traditions.

equality and access, so that every child could get
the opportunity to learn. These lessons from the
past help guide present and future reforms. NEP
2020 presents a vision of an inclusive, creative
and innovative education system that can prepare
students for modern challenges. However, this
vision can succeed only if it is properly

implemented with strong planning, trained
teachers and good infrastructure. By giving
importance to quality education, equal
opportunities and useful skills, India can move
closer to its dream of becoming a global

knowledge superpower.
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Abstract:

India’s transformation from a colonized nation into a technologically progressive digital society is
not merely a political or economic phenomenon but also a deeply cultural process. Literature, particularly
Indian writing in English, has played a crucial role in documenting, interpreting, and critiquing this
transformation. It has consistently engaged with this journey by reflecting the nation’s evolving identity
across different historical phases. From the colonial encounter to post-independence nation-building and
from globalization to the contemporary digital revolution, literary narratives have captured India’s
struggle for self-definition and development. This research paper examines how Indian English literature
maps the trajectory of national transformation by incorporating representative works of writers such as
Raja Rao, Mulk Raj Anand, Salman Rushdie, Arundhati Roy, and Aravind Adiga. Through a critical
exploration of literary themes such as colonial resistance, socio-economic development, globalization, and
digital modernity, the study argues that literature has played a significant role in constructing the discourse
of a resilient and progressive India.

Keywords: Colonialism, Digital India, Indian English Literature, Nation-building, Identity, Modernity,

etc.

India’s historical transition from colonial
subjugation to digital empowerment represents
one of the most remarkable transformations in the
modern world. While political movements and
economic policies have played crucial roles in
shaping this transition, literature has served as a
vital cultural medium through which these
changes have been interpreted and -critiqued.
Indian English literature, in particular, has
documented the nation’s journey by portraying its
socio-political realities and cultural aspirations
across different historical contexts.

Initially introduced as a colonial
instrument of governance, the English language
gradually evolved into a powerful medium of
resistance and self-expression. Indian writers
began to use English not merely to communicate
but to articulate indigenous experiences and

challenge colonial authority. Over time, literature

became a platform for examining issues related to
identity, modernization, globalization, and
technological advancement. This research paper
seeks to trace the literary representation of India’s
transformation from colonial legacy to digital
modernity by analyzing significant works of
Indian English writers across different historical
periods.

The roots of Indian English literature can
be traced back to the colonial era when English
education was introduced through institutional
reforms such as Macaulay’s Minute on Education
(1835). Although the primary objective of this
policy was to create a class of intermediaries who
would assist in colonial administration, it
inadvertently led to the emergence of a new
literary tradition. The emergence of Indian
English literature during the colonial period

marked the beginning of a new phase in India’s
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cultural history. Writers began to engage with the
socio-political realities of colonial rule, exploring
themes such as oppression, cultural conflict, and
the quest for identity. Early Indian writers in
English used the language to critique colonial
authority and assert their cultural identity.
Literary works from this period often dealt with
themes of alienation, cultural conflict, and the
struggle for self-definition. The experience of
living under colonial rule created a sense of
displacement that found expression in narratives
exploring the tension between tradition and
modernity.

One of the earliest examples of literary
resistance can be found in the works of Mulk Raj
Anand. His novel Untouchable highlights the
intersection of caste discrimination and colonial
exploitation, presenting the lived experiences of
marginalized communities. Through the character
of Bakha, Anand exposes the social inequalities
that persisted under colonial governance.
Similarly, Raja Rao’s Kanthapura portrays the
impact of Gandhian nationalism on rural India.
By blending mythological narrative techniques
with political themes, Rao creates a literary space
where indigenous traditions coexist with modern
nationalist ideals. The works of R. K. Narayan
further reflect the subtle transformations taking
place within Indian society during the colonial
period. His fictional town of Malgudi serves as a
microcosm of India’s socio-cultural evolution,
illustrating the tension between tradition and
modernity.

As the Indian freedom struggle gained
momentum in the early twentieth century,
literature became an important tool for mobilizing
public opinion and fostering a sense of unity
among diverse communities. Writers used fiction,
poetry, and essays to highlight the injustices of
colonial rule and to celebrate the cultural heritage
of the nation. Literary representations of rural life,

social inequality, and economic exploitation

helped to create awareness about the realities of
colonial oppression. The nationalist phase of
Indian English literature thus played a crucial role
in articulating the aspirations of a people striving
for political autonomy and social justice.

The attainment of independence in 1947
marked the beginning of a new chapter in India’s
history. However, the challenges of nation-
building—including poverty, illiteracy,
communal tensions, and economic disparity—
soon became apparent. Post-independence
literature reflected these concerns by exploring
the  complexities of  development and
modernization. Writers explored issues such as
economic disparity, social inequality, and
political instability, highlighting the complexities
of development in a newly independent state. The
works of Salman Rushdie exemplify this shift in
literary focus. In Midnight’s Children, Rushdie
uses magical realism to narrate the story of
India’s independence and partition. The
protagonist, Saleem Sinai, symbolizes the
fragmented yet resilient nature of the nation.
Likewise, @ Anita  Desai  examines  the
psychological impact of modernization on
individuals navigating urban life. Her novels
reflect the anxieties associated with social change
and cultural transition. Political narratives by
Nayantara Sahgal critique governance and
democratic ideals, emphasizing the need for
ethical leadership in a developing nation.

The economic liberalization of the 1990s
ushered in a new phase of transformation
characterized by increased connectivity and
cultural exchange. Globalization brought new
opportunities as well as new challenges, and
literature responded by exploring the implications
of these changes for individual and collective
identity. In The God of Small Things, Arundhati
Roy critiques developmental politics and social
inequality in a rapidly changing society. Her

narrative underscores the tension between
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economic progress and cultural preservation.
Diasporic writers such as Jhumpa Lahiri explore
themes of migration and identity, reflecting the
transnational dimensions of globalization. The
historical fiction of Amitav Ghosh further
illustrates the interconnectedness of colonial
history and contemporary global capitalism.

The advent of digital technology has
significantly transformed India’s socio-economic
landscape. Contemporary writers have begun to
engage with themes related to technological
advancement,  economic  inequality, and
urbanization. In The White Tiger, Aravind Adiga
critiques the contradictions of India’s economic
growth by depicting the stark disparities between
urban prosperity and rural poverty. Popular
fiction by Chetan Bhagat reflects the aspirations
of India’s youth in a digitally connected society.

The advent of digital technology has
transformed not only the economy but also the
ways in which literature is produced, distributed,
and consumed. Initiatives aimed at promoting
digital literacy and technological innovation have
created new opportunities for writers and readers
alike. Online platforms, social media, and e-
publishing have democratized literary production
by enabling diverse voices to participate in the
cultural conversation. Digital narratives—ranging
from blogs and web-based fiction to interactive
storytelling—reflect the changing realities of
contemporary Indian society. These narratives
highlight the complexities of navigating a world
where traditional boundaries between physical
and digital spaces are constantly being redefined.

Indian English literature continues to
function as a repository of cultural memory,
preserving the nation’s heritage while engaging
with contemporary challenges. The integration of
traditional wisdom with technological innovation

offers new  possibilities for  sustainable

development. Writers increasingly address issues
such as environmental sustainability, digital
inequality, and cultural homogenization,
emphasizing the need for inclusive growth.

India’s journey from colonial rule to
digital empowerment is a complex process shaped
by historical, cultural, and technological factors.
Indian English literature has played a vital role in
documenting and interpreting this journey,
offering insights into the evolving nature of
national identity and social development.
Through narratives of resistance, modernization,
globalization, and digital innovation, literary
works continue to contribute to the discourse of
resilience and progress. The integration of
traditional wisdom with technological innovation
offers a pathway toward sustainable development
that respects both heritage and progress. The
study thus concludes that literature is not merely a
reflection of social reality but an active
participant in the process of nation-building. As
India moves forward in the digital age, literary
narratives will continue to shape the imagination

of a resilient and progressive future.
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Abstract:

Higher education plays a crucial role in social development, economic growth, and-batidimg.
In India, the state of Maharashtra has historically been one of the leading centers of higher education,
hosting a large number of universities, colleges, and research institutions. Over the years, the higher
education system in the state has expanded significantly in terms of enrollment, institutional growth, and
diversification of programs. However, expansion has also brought challenges related to quality,
governance, faculty shortages, and policy implementation. This paper presents a comprehensive theoretica
analysis of the current scenario of higher education institutions in Maharashtra. It examines trends in
access and enrolment, governance structures, institutional autonomy, quality assurance mechanisms
faculty issues, and future prospects. The study concludes that while Maharashtra possesses strong
educational foundations, sustained reforms and strategic planning are necessary to ensure academic
excellence and global competitiveness.

Keywords:Higher Education, Maharashtra, Governance, Autonomy, Quality Assurance, Accreditation
Faculty Development

Introduction : academic development, resglarand professional
Higher education is an essential education.
component of human capital development. It not Despite its strengths, the higher education

only enhances individual knowledge and skills system in  Maharashtra faces  several
but also contributes to innovation, research, and contemporary challenges, including uneven
economic advancement. In the Indian context, quality, faculty shortages, governance
higher education has witnessed rapid expansion complexities, and implementation issues related
after independence, particularly with the to recent reforms such as the National Education
establishment of regulatory bodies such as the Policy 2020. This paper explores these
University Grants Commission (UGC) and dimensions in a sysmatic and theoretical
quality assurance agencies like the National manner.
Assessmentand Accreditation Council (NAAC).
Maharashtra is one of the most educationally Growth and Expansion of Higher Education in
advanced states in India. It is home to prominent Maharashtra:
institutions such as Savitribai Phule Pune Over the past few decades, Maharashtra
University, University of Mumbai, and Dr. has witnessed significant growth in the number of
Babasaheb Ambedkar Marathwada University. higher education institutions. The expansion
These institutions have historically contributed to  includes state universities, private universities,
autonomous colleges, engineering institutions,
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